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Simpson (2004) X, 7R 7D 6 DOERZZLLFO X 5T L TW5, Abstract I,
fNZDOWTDFER D EFED ORPNCTFEIZERD DT, HEFOEEZMATIESH
DT %, Orientation (X, FEDS, HDWVME, (IAEEICED > TWT, WHOEZTEIZ -
TeDMNEIRRD G DT, R, T, BIGAD . KL% B & F IR THEEEN H 5, Complicating
action X, WEEDOEE T, TN OLMNEEZ TZ2ONERZHHDTH D, Evaluation 1L, %
DEENERT D & ZAIMPER D b OT, 56 LTFOWEOBEXZWAMIZT 58X &2k
-, Resolution (%, HEHNANEZ o 72ONnER, A =V —DEZEZHEOHILDH Y
DTHDH, Codald, BTOFEVEZKZIAHZ LERL, GELTF LM E F2WEEOHDIINT
TEDOGFT~G &R L 725,

LR s, Zhvh 6 DOEFRIFFOEST-FED OLGAETH->T, EOLIHRIEDIC
bETOERNGEN TV LD TIEARL, HBET2IEF &R0 2 L BSBIE TR S
TS (V—A<1 2014, p.161), ZOFUIEEL T, 7R 7 Ooort5 &3 5 Wk,
fh#F L DN Z ZORBCANMBERD N7 T N7 ENFLE b b DTHLENI Z L%
EZEELTBWEERIWEA S, #ilziE. Resolution (IZOW TR TH DL E, Eitd k)7
WEDFED TIL, FEOIE & b5 2 2 B2 HRF D% IZ Resolution 235K & L TEDN
HEWN) DIFZ Y 2N TH DL EFE 25, L, REEBiE, BEOV L thEo
RWHPRFEZYREE L ThE 1nx 5 2 & b & D, Resolution DLELZRNEERLNREEY H
HBFETHIEAD, ZH LIERRIIH LI LD, TR T7OFET, BV FOWREOHE L
ST BIchi-0, AATHD, L0 biF, Bruner (1986, 1990) 2SR #REIC M EE e 2
OO FEE BEIIRT ZENTEDL L0 JIE, RERFIRTH D, THRORZ] 1%,
Orientation., Evaluation T& Y . 1174 ®JA 5] X Complicating action TH 5

(Hopper&Thompson1980, p.280, 281), 174D & 1%, FEERITH 2 T\ 5 FHEL/TH)
DZETHY  EROEZ LT ATHIZEDD N2 b RN O REG—HM>TnhH Z &,
BEATNWDHZE, BLTNWDHZ L —ThHs (Bruner, 1986, 1990), AHFFETIE, FH
FOINHD 2 0OEFZ LT D720, IRTOFEZH NS,

1-2. Young(1987) @ [Taleworld] & [Storyrealm |

Young (1987) 1I¥iE1T4 7 Taleworld & Storyrealm @ 2 DD H#FIZ - Tk Y 37 -
TWAHZ EZRLT, fEk, WREAHT T A7 OFEITUIXUITHOWONTE R, 7
N7 Do OXF5E Taleworld (2B 5415, Young (1987) 1%, Taleworld d 7% xt4: &
T DWEEDMI RN W T, Storyrealm DIFTEICHEH T 5 2 & Z_E LTz, WREOREIEIC
ER LML, MEFLOMAETAZPOICIEA, HAETAL LTOED &V I HEE
I BHLTWADOTH S, Young D 2 OO LW E 2 F51E, FHPICHEZ D Z &
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DTERV, ZUREEY OMREZFZERLVICT 26D ThH S, Young (1987) D PHGHAY
T, 7oV —, Am s RUT 4 Vay Vi EOBGIRINRFEOIEN, vk
N, TRV U4 N a B A U PO FEOFEBRL AR L TWD, £ LT, B
DHFLERDDIFZAT o THY, 77— WHI AL, WiEICB T2 2 >ORD s
2/ MARZAIZYTED THWTWS, Young (1987) 1%, Taleworld &9 FELINDWIRE
HREZ —DDOM L7zrn ) hARAL LTI L—ATHH Z & T, WiEITAICFEET S 2
DOERD 7 m ) FARAMREZ BB L TWD,

2 SOWMHR L1, FELFEHEFONVDLEEOHT (Storyrealm) &, ¥+ 727 X —0
ETeE IR (Taleworld) D Z & TH D, 2 DDOMFUTEAR HHZEM (7 v/ MRR) %
FbH, ZhZEhs 7 L— ATHHTrZ 23 T& 5, Storyrealm |3 Taleworld ®FMANZ & D |
FELFPEHE FOBRMEICL TRV D7 a8 ) FARATH D, Taleworld 1FWbIX, 75
D FORER, B NZFOMFROWIEL 725, ZHUTxt LT, Storyrealm (Z13% 95 L72H D
1372, MRIBZDZ &, T4 THZLICE s THELND IR TH D, Taleworld (il
EOHRETHIZINTZHHR TH D DIZx L, Storyrealm 13557 EL R EDORBUZ L - T
DN TWAHHFRTH D (Youngl987, p.21), & L C. Storyrealm & Taleworld o it
?O5EHI1E. Beginning-End, Opening-Closing, Preface-Coda &9 EHE A5 Z LT
IRTZENTED, ZHDBIZHOWTELT THIZ R,

Beginning-End. Opening-Closing, Preface-Coda &9 3 DXLt Liz~_7
L 72> T %, Beginning-End i3 Taleworld (ZB89 % ¢ @, Opening-Closing % Storyrealm
B9 55D TH S, Coda iE Taleworld (25U T, Preface I Storyrealm & Taleworld
MHIZEHHET 5 1D TH 5, Beginning-End & Opening-Closing IF7E Y TR EEL TEY

Preface-Coda |55V FLHEEFLOI =0T A X T 2D
Beginning-End (%, #E R CToH 5 Taleworld @F'aﬁilA&‘ﬁkT %7~9, Beginning-End

%. B. [E]& LT 2057, Begmmng-End TiE, BE AN, IR EDVvRSh, €D
BNl bDWbH 7w ) MR B DWEREHR ST LT D,

Beginning-End O 4Mi % 7T X 9, Beginning O #{IZ1%, Preface & Opening 3% ¥ |
End O A121%, Closing & Coda 733 %, £, Preface & Opening % [P|& [0]& LK
11557,
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1 Beginning ®Hij? Preface & Opening
A b=V =G E DR, 55D F2— N THIE E 29 25 H 72 Opening TH 5, Z DHY
DA, Opening OHIIZ., Preface 738 %, Preface (356 L FEHE TR A —0 T A X7
BESOTHIE X 275 2 &£ 27, Opening 3% 12, Storyrealm T& Y . Taleworld |2 A
BHENIGED FREE FI2xk LT Taleworld ~ &7 9 i 289, Opening DB % < D
D E, THA ], TOFDHELITA] Youngl987, p.34) & \W\o T2 A2 MFEIZ AN D |
PHEZFOEBLEZDTHAMEE, LIV LEVWE T ATHONE, TBLWIANR
0 HVWDZAD, HOFENRIFETE7] (Youngl987, p.64) & Vo 7o ARKFHOEEIZ AL
ANZEEY FR—Fa A M2 X9 RbDONRH D, Tk LT, Preface 1%
Storyrealm T% Taleworld THH VG5 D TH D, X1 DAL, Preface Tid, 5
WiREZ MDD E I IOV TEEY FRBHDONELGE LA > TWDHGBETHY . /2%y
Z 7 X —0 B#HIZ X D Taleworld (ZIZA > T2\, Z 9 L7z Preface (%, Storyrealm @
T %, Taleworld & L TD Preface D& LTix, WEED BRI 2d b3 Un—EE
REND LD BRI BMMThND5H THDH, Young (1987) OFEHITIX, &6 LT & H
T FEPBEICWREA LA L CWT, WREE R 2 TV AR T 5 & 5 7285 T Taleworld &

L CT® Preface 25415 (Youngl1987, p.39, 65).
End O#% A12#:< . Closing & Coda % [C]& [Coda ]t LCZNEIK 2, 312577,

2 Beginning-End & Closing
Closing 1% Opening (Z%f)id" % H DT, Storyrealm (2R3 5 LD TH S, Closing I3,
End DNEZHO TRV IRL, £EH5H, K 21E, —E End THREOR R A DX T-%IZ,
B FRWEEOINCE D Storyrealm ORI NG, O TYREIZOWTE LT 55 TH
5, BED BTy EVWOIEDEL, E0boT2 % 5 — D IERL T\ 2 5E L
SR 5, 9 LTI LM EF 2RO Closing X, WREDSEIFICEE L2 RRE, WREa
E~DOFE L FORRZBHT 2O THL, TZOFHIZHONWTIEIARLE ZATY
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(Young1987, p.35) £\ > 7= L 95721 D % Closing T 5, Closing i3, B % T3 Taleworld
WCHEBEZL S 2 akbbt, GELFLHETFORMRE LTOD Storyrealm (TS %
RN D,

Coda (% Preface |ZXfI5T 2D TH =T A XTIV I #1573, End T
REN—EE L7212 Coda 3% 5, Coda i Taleworld (Z2WTDO LD TH D, il zIL,
End Z M2 7212, MEEOHNEICOWTHE FLERZZD LTS L9 ¥miT Coda
L%, REBIZRY NG, GELFLHMESFRS —r 2o T, WREIZOWTELT 5H

NCTHHESADH, T2, End A -HBOBERERDT L 570 b OOz, WREONE
RBG AN DONT, NEDHERH T 5551 S Coda Th 5,

Coda X, WREEZ KX T2 %OV ThH Y | W@ IIWEEICET 2 B RAHP ThiLd 2
M%<, Coda IFFEAMIZ Taleworld ICBT 58D TH S, 7272 L, Storyrealm & LT
? Coda DXV LY 72D TIHZR LY,

% 3 Coda
X 3 TiZ. Taleworld & L T®» Coda RH VY, WEEDOX ¥ 7 X —|ZHEANY THNZ14.

fEV T, Storyrealm D0V BV 3R S 4L, & LF L & FORBRMEDOT TP By 23 &
BILCuW%, Young OFEHITIEHEVEY EF 5TV, Taleworld @ Coda & 3t
\Z. Z 9 L7 Storyrealm @ Coda WAL —ANEOND, ZIUT DWW TIIAMIE TIiX

[Coda*] & L CHitHT %,

PLEd X 912, Beginning-End, Opening-Closing, Preface-Coda # R CX7-, 72k,
Palmenfelt (2007) 2364592 X 512, 50 FRELHTWEEDO2ARIX, #5D Taleworlds
THER SN TWNWD, DFD, —DDOWRENEBLELS & R RWaERNELD E VWS 2
&Y I X4, Beginning-End, Opemng Closing, Preface-Coda (Z%k[mH i 25 D
Th b, £72. Young (1987) IZLtuE. TNHDRHEHIT, RTOEVICKLTRAOND &
WO B DT FFIZKE TSy @ Closing 1372V 2 & %0, BAIAEBIZ DWW T 4 | Preface
D724 Opening 72 WEEHH L, WINICE L, 2O FIEOF] A
Smwmﬂmkﬂ&wmﬁ@@@%iﬁiﬁ@ﬁfﬂ#@ﬁ%Vﬁﬁbﬂél&T 250
HROXBINFHETH D RUZH D, Young 1%, 7BV OWFFEE S LIXLIXgHTICB W T2 D
OHFRZRHHEL LTl L 2EfML TR, ZOXoR 2 D OEREZIRTELH LWV
HINZDOFEOREMADOTHS (Youngl1987, p.21), MiED L\ 5174 TlL, Taleworld
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& Storyrealm &5 2 DOMFARIKANZATER L, IEELMIT 2 FMEERHT L5 &
DT ENRINTVD (Youngl987, p.68), Z 5 L7 BIRATREZRAF Emmby vl RENEDS . WRE
5 EWVWIGHIZIERZE HT-2T\D (Youngl1987, p.68) .,

Young (1987) O3 #r FiEITL, LFOM~@)DOBLAE L TEEDDH I ENTE D, iz,
4 SHOEE L LT, ARBFFETIL, Storyrealm DOVEE % F-> Coda (225 TH [Coda*)
ELTHIET D, BLTD 4 SOHEBICHE- T, 9 &EtT o,

(DTaleworld ZJEAE%5E D T2 L % Beginning-End
(2)Storyrealm #JEAE 5 5E Y F1Z X 5 Opening-Closing
@)F—rTAF T 5SS Y Preface (Taleworld/ Storyrealm) -Coda (Taleworld)
(DWD L5 7etéifrid [Coda*) & FERT 5 : WiEH End X° Closing &Ml % 721412, #H

® Taleworld & L T? Coda Tld7e< | & L BB E FORAMRMED LI Y Lo X 572

Storyrealm (2B 500 B0 23 B 630 557

2.

2015 4F 11 HIZZ A ORFOY TR AAGE 7 7 ZNZBWTE S NI FH 2R RT D,
AAGERILDOFE A PRERFEY FL20, 2 NAOBEFEAMIT T, BCLOWEEEZRBLL T
WHGIH ThH D, ZOREFEHTIL, BV FPGERT—~ 2 BN, TOT—~IZHT5
HOOERBREZME LG THZLEZEMNE LTINS, FAEAX THARFE tWHT—~%
B, POWRFL TEWEF—U— N — b 2FRICES, FHET->TW5D, HFEE 3
ANDTN—TTATONTEY | 5BV FOFPAEA LEEFOFLE CITAAREFHOZ A NF
A HMEFBIIHE (X)) Thd, ELFADOEFEIIONT, | ETHRATZFEE AN

SIBT Uiz, A OFEGEIC TR A BIE . SURIC Labov (1972) OWEED 6 S D EFE (Abstract
13@. Orientation (Z©, Complicating action |£©, Evaluation {£©®. Resolution (Z®.
Coda 1@ DF5) 77 L7z, Young (1987) O Storyrealm (Xt 7 D FEIN, Taleworld
IEHFAOFEINTER LIz, 178D /M Preface, Coda. Opening, Closing. Beginning,
End ##&/R L7z, LT, FAEADO—HDOGED Z8ernd 5,

2—1. BRBEEOHREERITOVLTOEY

1~41THIL, EHEEOLVEY T, AIMNLEE LIGD 502 & F LT bbb,
21T H TRFROAEHIZOWTEET Z L 218537 5 (abstract), 5~81TH Tid, BifE, AKX
FEORBRICKT L CEH KLU D50 (evaluation, abstract), ERMIZIZ, ED LS eyl
iR L7V E B o TND D, REMRT D2LELE L TNWDHDNR ERBRILND
(evaluation), Z D%, 8~111TH T, M b KPEANFE TORFRI ORI A2 /R LR 6|
AARGEZ GOS8 ORI E | FRERIROKRELZ R 5 (orientation, complication
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action), AARGEFEHOEEICEADLLIFENHE TR O D (evaluation),

Preface Tid. A OB LA

DESINTFEEZIZT HRE )
o, LR LB E R LITRER L
TW%, 5~8, 8~111THT
Beginning-End 7% 2 [A] 9> &% U |
AAGEE O HEEIZ OV T oY
i AARGEFEEBBRICOVWT oY
RSB SND, A LW IO BIGA
MORREDN. NONE., AND
BTV DR L7 E Ol )
HIERINTWND,

4 AAGEFHE OB ERBRICOWTORE
2—2. ZXRITHRITOVLTOEY

5 Tlx, ADBULICHY flTe HAGEFZR COEINCESANR Y THI, ADAMEN X
0 BARMIREN TN, 20~251TH Tid, RiATHTE 9 & L7zh> (evaluation), &
ISR D 727> (orientation) . BARMIIC AlXED L5 k@& Lo

(complicating action) 2354, FROEEAZTRITHICBIT H A DERFIBREND,
O XS BAREOEMICHEmA 2 A DR EZEE 2, 26/TH T, BiL A O@WIRIEIZHON
THNRd, T2H&, 2T~281TH T, AIIRELZZ T LI ENRRVWHRIETH D LEZXD

(orientation),

Preface DXV Y TlL, ADHAK
ANDKN. FF CEBRZTRAT S0 A
ThdZ ENFESIL, 20~241THT
. PR O AZRAT E OWEE D)
Beginning 725 End TREB S5,
HARNFA & OAZRIEE O T, HA
FhEn L, & FEMTHEALZ &R
W_BND, o, FRNZHEHEZ LT
WD e s LT | R
KHHETEIZZ ENIBRHR TS,
24 17 H LABE T Coda DXV BV A346
EV ., FBEIIMRE~EB DL, Al
27T~281TH T, #&ZENRWIIRDY;

=

5 AHMATENZ DOV T DIEY

I
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ThoEBRRDN, ZOHTIC, HEFELOHEMN AL, 29~301TH Coda*D=C0 i b
OFT, BEFE AORBNEIERD ADRHOBT LIRS 2 L ETHLLYIC
EAT0D, MEFB- CITL> T, ADHIHCEE 5 ADAIRS, AO/IC 27
D FThB A LIRED BB L IR ENEDTH S,

)

2—3. MEERICTOWVLTOIEY

36~411THTIX, 3FAEIZRY, WBITHEV LTV RVHLDOD, £ F—Fy kT
HARD= 2 —AFLHEHATED LTWNDH &ib% (orientation), BARHIIZ ED L 9 72 FH
THtATWD DML REN S (complicating action), 42 1TH TIZZ D X 5 7B 0 #l A% |
iRk L L CALE ST TV 5 (abstract) .

X 5 D 301THDILRZ AL ATV B D%, X6 D 31~331TH Tid, & F C D
TRIEICBT D WEEN R SIS, CHRHARANOKANEEHETZ L —2DMRIETH D &b
N5 E321THT, AL C LHEERORERD D LR RD, BEINTOMIRIEDH 575 C
Lo TmRans e, 34 THTBIX. ADY— MNIRRIB L Th oo~ U TR AT &
STZFITDOWTHY BT, A OFRZESNOMIRIEIZ OV TEBEIRD, T D%, 36~4217
H CiX. Opening Tt OflRiLETH 5 L ijiE X % L7z LT, Beginning 7°5 End T, A
ITHRUTIT > TOWARIRIEIC O WTEESD, T2 T, K5 TN TWeRELZITDH &
WO BIERD & 0 5 & 13 R D R
RIRIED RSN TS, ABHOD
RERIZESWEFESF RO E Y — |
MRENTZZ Lick-> T, B&E T,

WREHR DA L WHI XX T 7 X —0D
RELZELTIT) ZENTETY
%, 3T~424TH®D Beginning-End
OYEEIL, BEF L OHAEATHIC
STHEHEINTE LD TH D,
6 BIRIEIZ OV T DEE

2—4. FJEOHEBIZTDOVLTOEY

4 6 DOIFRIEDWEE D%, 43~491THIXH ARKOBUCHIOGE & 722, X7 D 51~551T
H I PRELET DBAEICOWT A DEE L T 25T ED X 572 D T (orientation)
FHEROEFIZONTE YKL TVDH D (evaluation) BikXHN 5, TDk, 57T~581T
HTIZH OB LT 54512250 T (evaluation, orientation), 73~74 17 H CTi3flj<
HilglZ > T (evaluation, orientation) & R2MIBXH1 TV 5D
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AT, FERIZOWTELEB 2 TR &V 9 FiE X Opening 17> 72412, 51~55 1T
H TR D FEOYFE% Beginning-End TREHT 25, D% ® Coda, Coda* T, Hx
T LRI MTbNDH T, A OfEROMAFICBEET 2 REENER STV, C B
Fi#E4 5 Coda*7’d 59~81 1TH ETHWV T 523, Z D Coda* Tld, C OWEMHFBR
S, APEEFLRSoTWVD, AL C OWEEICHRES HAHIT TR Y., C ORBRAH
AN AL LT, CORBREREX, AODBERLEFIN, AL C OFRBRIZA
HYZHEHQ, HCOWFRHR L C OWERitAR & Ok 217> T\ 5, T3~T41THD A D
ERAZT, 15~801THTIL, CR S HIIWRELZRL TV, BARTH Z &IZHoNT
~A T ADEREIRR TN A THDHH, COYRENFR ST IZD4, 75~801TH
T, BRTE Z LICHIKRAFLIRO I T2 RE D L9125,

7 fFROMEHEIZHOWVWTOFE

2—5. FHBIREACHMCOVLVTOEY

83 1THT, & hh L (FO b= 1)) LORLDOLWRNE, AARELZFUIA
DIRRFEIZOWVWTEE LIAD D, A 1T 2N E THEFICH LT, 29 LZFHEIC DU TR
FIZEE T Z &3R5 72, 83~86 1TH Tl HAGE TR A BINT HITE - 72 RITHON T,
UIFORFFHERZRDHEEHLIL TS (orientation, evaluation), 87~89 17H T, BE

BOREFELUSNOHEGEZRINL L S EB 2722 ERB51 % (abstract), 91~93 1T
HTIE, REAFRZR, AABTFHR TSP TELZZ ENE~HN D (orientation,
evaluation), 96~1011TH Ti, 2FMA#E L CADOEFE % & 57 L T\ 500358
_RBHNTWD (orientation, evaluation), AZSEEE, £/, AZEHE S IEE TOEILOK
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[H#l2 5% E 4L TUW 5, evaluation Z > TH CZEMAYIZHH R L TV ADZRR R 6
2o
FEREIUCOWTOWEE, HARGE
H1D B EFHIIZOWTOWEED 2
5@ Beginning-End " & 5115,
83~89 17H TIX. Preface THi{&
ORI BIThbh %,
Beginning 7>5 End T#REDN R
Ihbd, D%, 91~9317H Coda
TlX, WaklziE ﬂﬂﬁ‘éfﬁ?&& LT,
NF4% D BN, 96~
10147 H Tl AAGES @ H CRki
IZOWTOWEED R S 415, &
DEZDALABINEZDLHD
MWEIRDZENREND, 102~
10347 H Tix, Coda*d=<°h Hg b 73
T, AlZBES 2R L < FHl L7
NHY, FELEZLE B A HEE X 8 FRLEIR & 3 CEHlC SV TR
sz &, F@fLooZIFANTND

3. FLHESBRORE

T OFER, 4 SOBG D MRS Shi=,

OE#O Bz ORTHAL « Labov (1972) @ 6 DOEFRTHHT L7 L Z A, Orientation,
Evaluation 73% < 7. 541, Complicating Action I ##lER &=, ZDOZ b, AD

FEEIZ, TRAORR LY bEROBEN AT 2N b T EFA 5, TR
T OFET, TR, ERRGEEOREEEE A RICHW OV TE LA ABFE TR, FIF#k

DFRFEGRE Ui, [TADRZEHTT 51213, FTih > TEEOITEI 2 T 5|
WARZ2 T UL B3, PIFROFEZICE > TUIITAHDRE AR Z & IFH LI 2 b
DTHLZERIDDRZ D,

@Storyrealm DOFERE : Young (1987) OFEZHAWS Z LT, 2 OOMFRDOFEEN A D
FEDICHERR SN2, TR 7 O4HTIE. Taleworld DN % JLAZI3H H Th > 722, Young
DFELZIY ALD Z & T, Taleworld DAMANZ & 5 Storyrealm Ofglkz Al k425 Z &
MNA[RE L 72 o 7-, Young (1987) (%. Storyrealm (%. Taleworld ~E\ /=0 i L7203
L& R o TVWADZ & AR L T8, Storyrealm DOLLTF D X 9 72 BEREN B 517,
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FEYD FOFEET S Beginning-End OFMAl, ©FE V| Beginning DFIX End D% AIZ
Storyrealm 723 .67z, AHE N2 | & F C OWREHRICT 7 v 24 55m (2
—3. 2—4), FELFLHEEXFORRMELZTIERE L ICROSGm (2—2), & LFIZH oM
D WEE & RE D ATREME &2 [ & FAVRE T D41 (2—3) . ahdisiZ A& 3500 B @
Wi (2—2) 72 ETh D, Z 9 L7z Storyrealm 23% 5 Z & T, Taleworld N Ze#kth2 4 5
SINIHEIUTV D

O L DLV B Y 28 Taleworld (2522 % 5.2 % : Preface X° Coda (2B A& F LD
R0 ED A, & LFO Taleworld DINFIZ A 5 2 Tz, Beginning-End T L F 7
FELTHEIHDTIEETIIH L1, ZORMEOMEFLOHAETHEVIDOHEETD
HZ ENbhoTz, Beginning ORIZHEE FEOLY Y . 72, End ODRICHEH X T 6
WIREONREZHGR SN0, a A FENTED T 000 BAMAT LR, ZhbDEE
IZE o T, FBY FOWFEOHMPERIEIZ R >72 0 . WREEZMNOAENDFED BT Z &2
RENTVTDEETFRRONT, WREEE LG TDIHT> T, EFDOULELDVED
D% B COWREIC KBS E TN ZEDRRD LTV, MFDOAIEN, Taleworld
EAEESAT LI EIZER STV D,

@Taleworld DX ¥ 7 7 % —& LToO [F] Oo—&BM : €% (2001) ([ZLiuX, BCIZ
DNTEED LWV O RFITIE, 2 DOWFUTNDFEY FL LTOREF Y T 7 ¥ —L LTORL
VI 2ODHCH—HTHIENRRDLND LV D, ZO—EBIFIZL > TZIT AN
bl &, BAQEBELRD, 2—2 Tk, EWARFY 774 —L LTIRRSNTCA L
WO NI E FREEA T X TR RP S, 2na=id <, A i3t T 2—3
TREVELEZITo W, BLO—HEN ) E TETWRWIREN S, —E S 2K~
BN RO, MEFIT, BV FER 20O —ENTE TN RWn—F v 7

7B —RENPTETCWRN—LE UGG, MONORIEZRL, 58D FIC 8RO T
Wiz, ZOHFITIE, BELEX Y 77 X —MWRRnEBEFHEEN R RO LG
LS RDLEVIZERHDIEAD, £12, 2—5 TiE, AFARE-THD A D A\WhE A
HENGBET L5570, AITMEFICMITTALWI I ¥ T 7 X —HRESEDLZ
EERATOTV, 22T 2 200HCEZEDE I —HIEZVOR AL K-> TEIE
INTEBY, 220HCO—HEZHFR LYY BMThITnd, 2—1~2—5 £TD A

V&AL & CBUE, Rk E W o Tk e 2 & 22 21T & Ok D/ S e EE

W72 . AD—D2DOWFEEE S > TWbH, ZNENOWEEIZIL, Palmenfelt (2007)

DIRR TV A 72550 FORIERIAD SN TVDRRTH I DN A, A DR LEE—H
Bodbd, HELEI 2R, ALR, BMOERODLHE—NBRIEIN T, 29 LEEHD
Taleworlds Z #2136, ¥ 77 X —DREZIT O A DENPHER SV, A DBIKDOYEE
IR BN EFEN T,
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UED XS 7RFEY O E VI DOIF, SUHEWIEL S0, FBEOBEIRETHAL Z &
DELNEDTH Y, ERDOE ZSFEHAE OV NLITRAE L SN TEFEEOLT
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Transformative Competencies to be Nurtured in Japanese Elementary School

Classroom Activities: Analysis by the OECD Learning Compass 2030

Hayashi Masami, Sugimori Shinkichi, Fuse Azusa, Yuan Xiaoyu, Shimojima Yasuko

Tokyo Gakugei University

1. Introduction
1.1 Purpose of this study

This study organizes the importance of extracurricular activities in the framework of the
Organisation for Economic Co-operation and Development (OECD) Education 2030 program. This
process can suggest future methods for implementation of and changes to extracurricular activities
when the OECD Education 2030 framework is adopted. In addition, extracurricular activities
are not included in the school curriculum in the world, but in Japan, some
extracurricular activities are included in the curriculum under the name of 7okubetsu
Katsudo. In this study, extracurricular activities included in the curriculum are

discussed.

1.2 Background

The Education 2030 project is now underway in OECD countries. The Ministry of Education,
Culture, Sports, Science and Technology in Japan, an OECD member country, in adopting the idea,
requires examination of a concrete method for school education in Japan to correspond to OECD

Education 2030.

Earlier research includes the ‘Tokyo Gakugei University Edition Extracurricular Activities
Evaluation Standards’ (Hayashi, Sugimori, Fuse, and Yuan 2018) and Tokyo Gakugei University's
Research Organization for Next-Generation Education report. They examined Japanese education
based on the competencies of the OECD. Nevertheless, Transformative Competencies have not been

analyzed.
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Japanese extracurricular activities have the same target in fostering competencies in personal,
social and physical education of Primary Years Programme in International Baccalaureate. However,
a more detailed assessment of each real learning should be explored (International Baccalaureate

Organization 2014) .

1.3 Objectives

Based on the background presented above regarded in the framework of OECD Education 2030
(Learning Compass: AAR cycle, Transformative Competencies), we identify the characteristics of
extracurricular activities currently taking place in Japan (Fig. 1). Anticipation, Action, and Reflection
constitute the AAR cycle. Transformative Competencies are ‘Creating New Value’, ‘Taking
Responsibility’, and ‘Reconciling Tensions and Dilemmas’. OECD Learning work sets goals of
individual well-being and societal well-being. As key competencies, knowledge, skills, attitudes and

values are set with the AAR cycle and produce the Transformative Competencies.

In this paper, we advanced the analysis by the AAR cycle as a learning cycle and the part of the

Transformative Competencies.

Figure 1. OECD Learning Framework 2030 (OECD 2018)
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Extracurricular activities are not compulsory in many industrialized countries. On the other
hand, extracurricular activities are mandatory in Japan. Japanese elementary schools incorporate
classroom activities, elementary school student council, club activities, and school events within

compulsory extracurricular activities.

This study examined classroom activities, which are essential in extracurricular activities. The
classroom activities consist of three contents of (1), (2), and (3), where (1) is participation in the
development of life in classrooms and schools, class-meeting style, (2) is ‘adaptation to daily life and
learning, self-growth and health safety,” and (3) is ‘career development and self-realization of each

child’.

Specifically, the presence and classification of the places corresponding and non-corresponding
with the OECD Learning Compass are confirmed. The corresponding parts are classified in the lesson
structure using the AAR cycle idea. Figure 1 shows the AAR cycle on the outer periphery of the

compass.

2. Methodology
2.1 Analysis overview

For six recorded classroom activities, transcripts of the full text were created. We analyzed
them using the following lesson videos. ‘Elementary school DVD extracurricular activities Nibukata
Elementary school at the Hachioji City of Tokyo Metropolitan’ (Hayashi 2018). These DVDs include
three contents of classroom activities in the extracurricular activities. The DVDs have six volumes.
Volume 1 is “Classroom activities (1) ‘Let’s organize Mini Nibukata School Festival’ (2nd Grade)”.
Volume 2 is “Classroom activities (1) ‘Let’s have a Halloween party’ (4th Grade)”. Volume 3 is
“Classroom activities (2) ‘Making friends with your classmates’ (3rd Grade)”. Volume 4 is
“Classroom activities (2) ‘Prevention of low vision’ (5th Grade)”. Volume 5 is “Classroom activities
(3) ‘Let’s decide goals for the 3™ term’ (1st Grade)”. Volume 6 is “Classroom activities (3)
‘Consciousness as the highest grades’ (6th Grade)”. The contents of the activities were based on
Course of Studies, classroom activities (1)-(3), and allocated in the order of lower grades and higher

grades.

The tuition introduction, development, and summary were assumed to correspond to the AAR
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cycle. We extracted scenes showing nurturing of the Transformative Competencies. Three researchers
conducted extraction with reference to the OECD materials (2018): education, educational

psychology, and subject education.

The Creating New Value scene includes new proposals and improvement measures and so forth.
Taking Responsibility emphasized cooperation with others with the intention of participating in the
activities. The Reconciling Tensions and Dilemmas scene summarized multiple opinions and
eliminated the state of being determined by both. The class composition was separated by
correspondence with the AAR cycle. We extracted scenes related to the three competencies. The
results are presented in Table 1. Then, an image of the extracted transcript corresponding to the
character data was confirmed. Results of final classification by extraction of the corresponding

portion are presented in Table 2.

2.2 Video Analysis (DVD: How to conduct classroom activities in class)

Images are confirmed in the context of character data extracted using text analysis. The
researchers classify them by extracting the activity that is regarded as a scene corresponding to either
‘Creating New Value’, ‘Taking Responsibility’, or ‘Reconciling Tensions and Dilemmas’. The class
structure is observed in the framework of the AAR cycle, with activities classified as anticipation,
action, and reflection. As the AAR cycle extraction method, the views of multiple researchers from

different research areas utilized the same part.

2.3 Text analysis

We tried visualization with text mining to extract and normalize keywords common to selected
scenes. The character data of the class are divisible into utterances from text analysis of a co-
occurrence network using KH-coder (Higuchi 2014). The group corresponding to the Transformative

Competencies are inferred from the text. The corresponding character data are extracted.

3. Results and discussion

3.1 Analysis of lesson videos
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For six instructional images, we extracted the correspondence of the AAR cycle and the training
scene of three Transformative Competencies. Of the results, Table 1 and Table 2 respectively show

instructional images.

3.1.1 Classroom activities (1) ‘Let’s organize Mini Nibukata School Festival’ (2nd Grade)

The lesson is “Classroom activities (1) ‘Let’s organize Mini Nibukata School Festival’ (2nd
Grade)”. This classroom activity aims at encouraging students to participate in daily school lives more
proactively. The students plan the school events to be on the smaller scale within their own classroom,

with the purpose of exchanging among students of different ages.

The scenes of Creating New Value are in the two places. Both are in the action phase. The first
one depicts students wanting to work on anything related to art and handicrafts at a festival. The
second one portrays a joke dance after the haunted house scene. The first one emphasizes cooperation

with subjects. The second one can be expected to represent preventive life guidance.

The scenes of Taking Responsibility are presented in two places. The first is the anticipation
phase. In a description are introductions of the presenter and the master of ceremonies. They lead
responsibly and proceed. The second is a reflection scene. In a depiction of their collective work, they
show responsibility for the first grade. In the two scenes, it is clear that even children participate in

activities while working together with others.

The scenes of Reconciling Tensions and Dilemmas are presented in the two places. Both are in
the action phase. In the first scene on the video clip, the group leader wants other students to suggest
activities other than manual UFO catchers or haunted houses. In the second scene, the group leader
asks whether there are opposing opinions or not. In either scene, the group leader tries to sum up

various opinions from other students, and she tries to solve suspensions.
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Table 1

Content of Classroom activities (1) ‘Let’s organize Mini Nibukata School Festival’ (2nd Grade)

AAR Photograph Transcript VIR |T
<00:55>

Antici Child A: The eighth-class meeting will begin

. now. Introducing of a group leader. o

pation Everyone looks fatigued today, so I’d like to
speak with a loud voice.
<4:46>

Action Child B: I think art and handicrafts are good ®
because I created art and handicrafts in the
first year’s festival, which is helpful.
<10:37>
Child C: There are many haunted houses,
manual UFO catchers, and art and

. handicrafts on the blackboard.

Action o
Child D: It’s decided that we have a manual
UFO catcher, an art and handicraft, and a
haunted house. However, what are other
people doing?
<11:00>
Child E: Then, we shall decide when
everything is gathered.

Action ] o
Child F: Yes.
Child G: Yes, I see. May I suggest that we
attach a joke dance after the haunted house?
<39:07>
Child H: Such an opinion was given by ##.
Can I decide completely?

Action Children: It’s ok. o
Child H: Anyone who disagrees with others’
opinions or have a different opinion?
Children: No.
<43:10>

Reflec Child I: Yes. Everyone has a device that

. delights the first grade. The impression that o

tion I have of the first grade's children is
wonderful. I had that, so it was good.

V: Creating New Value, R: Taking Responsibility, T: Reconciling Tensions and Dilemmas

## 1s the name of a child.
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Table 2

Content of Classroom activities (3) ‘Consciousness as the highest grades’ (6th Grade)

AAR Photograph Transcript V| R |T

<3:20>

Teacher: How long did you pay attention?
Yes, that’s a lot, isn’t it? P

Child A: I always talk about it.

Action

Child B: It was being passed.

<20:44>

Teacher : When do you think is the
opportunity for the sixth graders to pass
down desirable mindsets of the highest °®
graders to fifth graders?

Child D: School events.

Action

Child E: The meeting for sixth graders.

<30:05>

Child H: Any more opinions?

Child I: Please.

Child J: This can’t say that it is not done.

Action

<33:17>

Reflec . . .
Child K: Not to tell everything quickly, but | g

tion that’s being shared with how many times it
is and it is being told a little. Step One.

<38:00>

Teacher: Within one month, you need to
think about what you can do. During your
lunch break, you can clean assigned places
within school. You will be able to prepare ®
for the activities from coming Wednesday
about the inter-graders’ groups. The student
in charge will have to start preparing during
lunch break.

Reflec

tion

V: Creating New Value, R: Taking Responsibility, T: Reconciling Tensions and Dilemmas
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3.1.2 Classroom activities (3) ‘Consciousness as the highest grades’ (6th Grade)

This lesson is Classroom activities (3) ‘Consciousness as the highest grades’ (6th Grade).
Nibukata Elementary School is a pioneering school in implementing this activity in the curriculum
from the new Course of Study issued in March 2017. Teachers encourage sixth graders to have
consciousness and confidence as the highest grades, and consciousness to pass the baton to the fifth

graders.

The scenes of Creating New Value are presented in two places. The first is in the action phase,
which is shown a scene that shows the highest-grade fifth grade students making a statement. The
second is an associated reflection scene. In a scene that includes several opinions, it makes a statement
little by little. The first one is mutual cooperation. The second can be interpreted as preventive life

guidance.

The scenes of Taking Responsibility are shown in two places. The first shows the action phase.
That scene depicts answering questions from the teacher. Read responsibly and proceed. The second
is a reflection scene. In the scene, they consider conditions without sixth graders that will occur in
one month. Both scenes are the scenes that students participate in the activities with intention, and he

collaborates with other students.

In a scene with an intention, two scenes show children participating in activities, working
together with others. A scene of Reconciling Tensions and Dilemmas is shown, explicitly depicting
the action phase. A student speaks during the group discussion, giving an opinion. In a scene or

resolving multiple opinions together, neither is ambivalent.

3.2 Text mining of lesson videos

The figure below presents text analysis results, organized by the three Transformative
Competencies, lesson transcript in the table (Figs. 2(a)-2(c)). Multi-dimensional scaling (MDS)
method arranges data between individuals into two-dimensional or three-dimensional space. The
closer the data are together, the more linked they are. The circle size represents the relative appearance
frequency of words and phrases in a figure. The figure also shows many close distances between
circles, reflecting the words used in sentences. Consequently, for class-specific words and phrases,

those phrases common in each class are mainly shown as near the center; those appearing less are far
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from the center. In the analysis, proper noun, names of organization, names of persons, names of

places, and interjections, are omitted.

Figure 2(a) shows the results of analyzing ‘Creating New Value’. Here, ‘think’, ‘reason’, ‘say’,
etc. are located near the center. Figure 2(b) is the result of the analysis of ‘Taking Responsibility’.
Here, ‘self”, ‘hard work’, ‘today’, etc. are located near the center. Figure 2(c) shows the results of the
analysis of ‘Reconciling Tensions and Dilemmas’. Here, ‘role’, ‘everyone’, ‘disagree’, ‘different’, etc.
are located near the center. Comparison of the two results of analyses reveals a difference in the scale
of the axis. Figure 2(b) has the smallest width: the words are gathered. However, Fig. 2(c) shows
more widely dispersed words. Therefore, results show that ‘Taking Responsibility’ makes it easy to

identify words that characterize a general competency.

Figures 2(a)-2(c) respectively portray comparisons with statements containing phrases close to

the center, and often appearing among typical words, in Table 3.

For Creating New Value, we analyzed the keywords of ‘Think, and Reason (Because)’. A
specific example is ‘I think a haunted house is good. The reason is that I want other students surprised,
and feel that they have had fun’, etc. These expressions correspond to ‘Creating New Value’ because

they lead to new proposals and ideas in discussion activities.
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Figure 2(a). Word-Relations for Figure 2(b). Word-Relations for
‘Creating New Value’ ‘Taking Responsibility’
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Figure 2(c). Word-Relations for ‘Reconciling Tensions and Dilemmas’

For Taking Responsibility, we analyzed keywords of ‘Try to, Today, Myself’. Specific

examples are ‘Everyone looks fatigued today, so I'd like to speak with a loud voice’, etc. These

expressions are of the ‘Taking Responsibility’ scene because it is a statement of intention to participate

responsibly in today's activities.

For Reconciling Tensions and Dilemmas, we analyzed the keywords of ‘role, everyone,

disagree, and different’. Specific examples are ‘Do you have examples of other roles’, etc. These

expressions are of ‘Reconciling Tensions and Dilemmas’ because the scene shows an action that

requires agreement with others.
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Table 3

The example that corresponds to a word group of a text analysis

Competency Keywords Examples
* I think a haunted house is good. The reason is that I want
other students surprised, and I feel that they have had fun.
Think . .
. * I think art and handicrafts are good because I created art and
Creating
Reason handicrafts in the first year’s festival, which is helpful.
New Value
(Because) | * Yes. I think, after making a poster of the shop, it can be put
on the door. The reason is that it stands out, and many first
graders will come to the shop.
* Today I was a blackboard recorder, ## and ## helped, might
have difficulty showing the blackboard to others, but for
Try to myself, it was easier than I thought.
Taking
Today » Everyone looks fatigued today, so I’d like to speak with a
Responsibility loud voice’.
Myself
* Members in the group tried very hard in collecting opinions
by themselves, so let’s give them a handclap.
. 9
Role Do you have examples of other roles?
Reconciling .
* Please help these two students because they are worried
Everyone
Tensions and about ingenuities by every student or students at the shops.
Disagree
Dilemmas » Anyone who disagrees with other opinions or has a different
Different .
opinion?

## 1s the name of a child.
3.3 Overall summary

Classroom activities were examined in the same way as the two instances presented above. We

obtained six video segments for analysis, yielding the results presented in Table 4.
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Table 4

Overall summary sheet

Action

Reflection

Creating New

Lesson | Lesson | Lesson | Lesson | Lesson | Lesson
1 2 3 4 5 6
Transformative Sub
AAR Cycle . () () ) ) 3) 3)
Competencies —
Grade | Grade | Grade | Grade | Grade | Grade
2 4 3 5 1 6
Creating New
0 0 0 0 0 0 0
Value
Taking
Anticipation 6 6 0 0 0 0 12
Responsibility

48 32 9 26 32 29 176
Value
Taking
1 7 66 78 73 86 311
Responsibility

Creating New

0 2 10 0 1 2 15
Value
Taking
11 5 0 0 1 1 18
Responsibility

Total

208

151

&5

143

113

125

825

Transformative Competencies associated with the AAR cycle were shown in 825 scenes. We
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were able to assess the class activities of all grades. The structures of all classes were made to
correspond to the AAR cycle. Each starts with a scene showing class anticipation. The action scenes

take up much time. Reflection usually occurred at the time at which the class concluded for the day.

The AAR cycle is a continuously repeated learning process. In all grades from first grade to
sixth grade, we extracted elements that are actually being carried out based on evidence. I thought

that this method had a certain meaning.

4. Conclusion
The conclusions of this study are the following three points.

First, the AAR cycle was shown with action scenes the most (744 scenes) and with anticipation

scenes the least (12 scenes).

Second, there are 191 checks of Creating New Value, 341 checks of Taking Responsibility, 191
checks of Reconciling Tensions and Dilemmas. Especially, Taking Responsibility was the most (341

scenes), but Creating New Value was least (191 scenes).

Third, there were a lot of scenes (359 scenes), for fostering Transformative Competencies
observed in class-meeting style ‘classroom activities (1)°, there were fewer scenes (228 scenes) for

fostering Transformative Competencies in student guidance style activities.

The analysis of these quantified contents gives a certain indication to the examination of the

future method of extracurricular activities.

5. Recommendations

Although verification for each grade is left as a goal for future study, it would entail difficulties
related to increasing the number of verifications. In addition, compared to other Transformative
Competencies, Reconciling Tensions and Dilemmas of the common terminology are insufficiently
determined. We would like to specify common terms in Tensions and Dilemmas because these terms

were less specified than other Transformative Competencies.
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The Significance of Folk High Schools Education in Modern Society
- Comparative Study in Norway, Sweden and Finland -
Morita Sachiko

Kochi University

Abstract
In the field of career education at Japanese universities, we face two major issues. One is that
students have too short a period of time to explore their future career suited to their values, skills,
and abilities. The other is the strong demand from the industries for development of students' “21st
century skills”. Education at Nordic Folk high schools provides us with a clue to solving the above
issues. Folk high schools have a long history, and their concept and practices have been widely and
highly evaluated. However, several previous studies pointed out the changes of Folk high schools in
recent years. Therefore, we conducted a qualitative research in Norway, Sweden and Finland in
order to clarify the significance of education of Folk high schools in modern society. Norwegian
Folk high schools are the main research site. As a result, Folk high schools' education gives us some
ways to bridge the gap between educational institutions and the labor market. The key factors are to
provide young people with time for self-reflection, opportunities to develop in communities and the
strong relationship as independent individuals in the community. In addition, this study revealed
new five significant characteristics of Folk high schools for young people below: (1) possibility to
learn normal subjects differently from mainstream teaching methods; (2) possibility to learn
language and culture of Nordic countries intensively and prepare for their careers there; (3)
possibility to learn new subjects like e-Sports ahead of others; (4) possibility to communicate with
people of different ages, and be passed on knowledge and skills from older adults; and (5)
possibility to receive the same level of education as they can acquire in higher education with other
students who have the same goal. Furthermore, this study shows implications for Japanese career

education and future challenges.

Key Words: Folk high schools, Self-reflection, Career Development, Adolescence, Norway,

Sweden, Finland

Introduction
The author has been carrying out career education for university students in Japan. In the field

of career education at Japanese universities, we found two issues related to career development
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support for students.

Firstly, most of Japanese university students analyze their own expertise, experiences and
personal strengths just before trying to find a job. Such analysis is mainly supported by universities’
career services. However, this analysis period is too short (it lasts just several months) to figure out
which job or a company is suitable for their values, skills and competences. As a result, many
students tend to start job hunting activities without knowing what kind of jobs they actually want to
do.

Secondly, in recent years, universities have been received a strong demand from industries to
develop students’ so-called “21th century skills” or “transferable skills" such as teamwork,
leadership and communication skills. For instance, in 2006, the Ministry of Economy, Trade and
Industry proposed “the basic skills to become a fully-fledged member of society”. Kanazawa (2018)

describes the background of the proposal of having those skills as follows:

“Creating new value" is essential for the further development of Japan in its mature stage.
Although, in such circumstances, it is necessary for young people to have the ability to work
with others, it is apprehensive that the educational capability at homes and communities where

the aforementioned "basic skills" were cultivated in the past, is declining.

From the above, it can be said that currently, not only teaching academic things but also
developing students’ 21st century skills has become one of the role of universities. In response to
these needs from the labor market, universities began to focus on improving students’ 21st century
skills through embedding career education or the method of interactive learning in curriculum.
Nevertheless, According to the survey conducted by Benesse Corporation (2011), there is a huge
gap between the competencies that companies require from students (independence, communication
skills, perseverance, etc.) and the competencies that students want to acquire (English ability,
expertise, bookkeeping knowledge, etc.).

Meanwhile, in Northern European countries, young people receive career guidance and career
counseling from earlier stages of life, and have the opportunity to deliberate their future direction of
study and career. In addition, Aoki, Tani and Miura (2010) explain, for example in Denmark, young
people sometimes have a free period of transition between different levels of education called
"sabbatical year", which can last from one to several years. Young people do activities like having
part-time job, internships or traveling during the sabbatical year.

Efterskole is sometimes selected by young people in Denmark as a sabbatical year activity

between compulsory education and upper secondary education. We conducted research regarding
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the learning environment of the Efterskole focusing on the relationship between the teachers and the
students, and we found that the learning environment at Efterskole is particularly suitable for
enhancing 21st century skills'. Additionally, the previous study revealed that the teachers at
Efterskole play an important role in cultivating abilities that today’s students need to succeed in
their careers. According to Morita (2018), a teacher of Efterskole mentioned that this workplace
(Efterskole) is like home to the teachers, and they have to expose their weaknesses to students. This
attitude of the teachers is a unique feature of Efterskole’s education.

It is thought that the above-mentioned sabbatical year system or the learning environment and
teachers' attitudes in free schools such as Efterskole would assist to solve the problems of students'
career support in Japanese universities.

As already mentioned, in general, Efterskole is selected by the final grade students of
compulsory education or the students after compulsory education completion. However, what is
more popular as a sabbatical year may be the transition period from upper secondary schools to
higher education. It is commonly called "gap-year". In Northern Europe, young people often enroll
to "Folk high schools" during their gap-year. Like Efterskole, Folk high schools are free schools
originate from Denmark and are widely spread to other Scandinavian countries as well.

Education at Folk high schools, which are more widely diffused as gap year activities, is
thought to bring more information and knowledge to Japanese education. Then, we began to

research.

Overview of Folk high schools in Nordic countries

Learning at Folk high schools is often expressed as "Learning for life". On the origins of Folk

high schools, The Association of Folk High Schools in Denmark (2017) explain as follows:

The first school had opened its doors on 7 November 1844, when eighteen farm labourers
gathered at a farmhouse in the small town of Redding in South Jutland to become the world’s
first folkehgjskole (Folk high school in English) students. In the years that followed several
schools were established around the country and gradually the classic folkehgjskole pattern

began to emerge.

Regarding the extension of Folk high schools to other Scandinavian countries, Partanen,
Ruokonen and Ruismékia (2013) state that very soon Norway founded its first folk high school.

They add that Later Sweden started such institutions as well, and last but not least they began in

1 See Morita (2018).
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Finland in 1889.

Folk high schools emerged in response to the need to educate rural citizens who would not
otherwise have access to higher education; since then, they have spread to urban areas as well, but
continue to serve a unique set of functions in each Scandinavian country (Bagley & Rust, 2009).

According to Bagley and Rust (2009), in Norway and Denmark, Folk high schools remain
resolutely outside of the official educational system, offering a year of courses which do not directly
contribute toward one’s degree, but instead offer students the invaluable opportunity to explore
various topics and subjects without concern for grades. In Sweden, Folk high schools offer both a
nongraded “year off,” as well as the opportunity for students to complete their upper secondary
school requirements in a noncompetitive, individualized setting. Partanen et al. (2013) mentioned
that in the Finnish educational system, the role of the Folk high schools is to provide adult
education and liberal adult education. The courses offered are mainly general or non-formal but
initial and further vocational training is also offered.

All the Folk high schools’ pamphlets of this four countries state that there are many
participants of young people aged 18-25. However only the Norwegian Folk high schools use the

word "gap-year" clearly in the pamphlet.

Education system in Norway
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Before giving details regarding the Norwegian folk high schools, we will need to explain the
Norwegian education system in comparison to the Japanese one. Figure 1 shows the Norwegian
education system.

According to Figure 1, Norway's Folk high schools are not a part of mainstream education. In
addition, Figure 1 shows that young people can enroll Folk high schools after lower secondary
school or upper secondary school. Furthermore, this figure indicates that there are gaps between the
different levels of education. We can find that there are some roots to higher education in
Norwegian education system as well.

On the other hand, typically, there are few gaps and diverse paths between different levels of
education in Japan. These differences should be taken into account when trying to implement

something into Japanese education from the practice at Norwegian Folk high schools.

Folk high schools in Norway
The first Folk high school in Norway opened in 1864. There are currently 77 folk high schools
(47 “free” and 30 “Christian”) located throughout Norway; majority of schools are in rural areas,
but there are few in metropolitan cities such as Oslo and Bergen (Bagley & Rust, 2009). Folk high
schools, one-year boarding schools in this country, are offering a variety of exciting, non-traditional
and non-academic subjects, as well as academic subjects (Folkehogskolene, 2008). Although Folk
high schools are not formally part of education system, about 10 % of the Norwegian birth cohorts
choose to attend usually after completing upper secondary education and before enrolling to higher
education (Borgen & Borgen, 2016).
Regarding the advantage of Folk High Schools in Norway from Folkehogskolene (2008), the
following three points can be cited;
To break from a standardized curriculum and the exam pressures in the traditional school
systems.
To be offered a host of opportunities to grow in self-knowledge and develop own talents
(It is also expressed as "personal growth").
To be provided opportunities for training in cooperation and communication with other
people (It is also expressed as “development in a social setting”)
Regarding the above, it is obvious that the concept and practices of Folk high schools are
widely and highly evaluated because of aforementioned point is referred to in other countries’ study

such as the United Kingdom and the United States as well.

Purpose of this study
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We had two questions through the review of previous researches.

(1) Is the relationship between teachers and students in Folk high schools similar to the one in
Efterskole in Denmark?

(2) For young people, what is the significance of learning in Folk high schools as an activity of
gap-year in modern society except the three points above?

Related to (1), several previous studies refer to the relationship between teachers and students
in Folk high schools. For instance, Bagley and Rust (2009) mentioned that the emphasis is on
communication and dialogue (in Folk high schools), with teachers serving more as facilitators than
lecturers. The Association of Folk High Schools in Denmark (2017) pointed out that the key was
the teacher’s ability to bring a subject to life for his pupils through narrative. However, there are
few previous researches that emphasize the relationship between teachers and students strongly.

Related to (2), several previous studies point out the changes of Norwegian Folk high schools
in recent years. For instance, Borgen & Borgen (2016) reported that contrary to their expectations, a
folk high school education does not reduce transfer between institutions or between study programs.

Moreover, Harrington & Schimmel (2003) lists the following as changes in Folk high schools’
education in the past 20 years.

Much of the school year is now geared toward preparing for international study trips to
places such as Zimbabwe, China, Guatemala, Russia, Spain and the United States

Some schools now give examinations and grades

Some are more clearly oriented toward academic and occupational success

From the above point of view, it seems that the education of Folk high schools has changed to
somewhat specific, academic and practical. In addition, there is a possibility that education of Folk
high schools has less impact on young people’s career decision.

On the other hand, it merits attention the fact that about 10 % of the Norwegian birth cohorts
choose to attend a Folk high school during their gap-year notwithstanding. This fact indicate that
the education of Folk high schools is strongly matched to the needs of some young people in
modern society.

Therefore, we conducted a qualitative research in order to clarify the above two research
questions.

In this research, Norwegian Folk high schools are the main research fields to focus on the
relevance of gap-year and Folk high schools education. In addition, this research tried to make clear
how Folk high schools are expanding to modern Nordic society by adding Sweden and Finland as a

comparison.
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Data and methods

In September 2018, we visited three Folk high schools in Norway and one each in Sweden and
Finland. At each school, we conducted interview surveys and observations of lectures. Folk high
schools in Norway are the main research site of this study. Therefore, we tried to select as many
different types of schools as possible. The three schools are composed of a "Christian" school and
two "free" schools. In addition, one was in Oslo, the capital city of Norway, and the other were in
the city near Oslo.
Table 1

Data Collection Procedure

Date Research Site Main corresponding persons
September 5,2018 Birkagardens folkhdgskola Mr. Lars Kling
Sveavigen 41, 111 34 Stockholm, Sweden (Principal)

Ms. Karin Ekstrand
(Career Counselor)

September 7, 2018 Buskerud Folkehegskole Mr. Eivind Rebekk Hagerup
Kongsbergveien 797, 3322 Fiskum, Norway  (Principal)

September 10, 2018 Follo Folkehagskole Ms. Karina Thonander
Ostbyveien 3, 1540 Vestby, Norway (Vice Principal)

September 11, 2018 Renningen Folkehagskole Mr. Svein Harsten
Myrerskogveien 54, 0495 Oslo, Norway (Principal/CEQ)

September 25,2018 Alkio College Ms. Reetta Seppild
Téhtiniementie 26, 41800 Korpilahti, Finland ( Head of English and

Internationality study programme)

Table 2

Outline of the educational institutions which were addressed

Number of Number of

School students teachers(*) Lines(Courses)
Birkagardens folkhdgskola 120 15 Economics and Law, Art and Communication,
(general cource only) Film and Storytelling,  Our world

Psychology and Society,

Buskerud Folkehogskole 95 9 Cartoons & Illustration, Creative gaming,
Film & Animation, Writing,
Rock & Metal, e-Sports

Follo Folkehagskole 92 8 Band, Dance,
Film, Hip Hop,
Musical, Vocal,
Personal trainer

Renningen Folkehogskole 190 20 Dance, SE:Oslo(Social Science),
Music, Photography/Video,
Singing (Vokal), Digital design,
Art and Ilustration, Sports/Ballgames,
Art and Architecture, Professional football,
SE:Verden(Global Professional sports,
understanding/Political Light and sound design
science) ,

Alkio College 245 15 Education and Health education and
Psychology, Natural sciences,
History and Languages, Society and Economy

(*) This number does not include guest teachers.



In Sweden, we selected a day school in the capital city, Stockholm, as the investigation site. In
Finland, we visited a Folk high school which is in Jyvdskyld about 1 hour north by airplane from
Helsinki.

During the interviews, field notes were kept and the interviews were recorded on IC recorder
with the permission of the interviewees. All interviewees approved that these contents may be
publish as academic papers. Table 1 is the data collection procedure of this research. Table 2

summarizes the outline of the Folk high schools which were addressed in this study.

Results
Case study of Buskerud Folkehegskole in Norway

Buskerud Folkehogskole is close to Darbu approximately 1 hour by train from Oslo Central.
This school has an environment suitable for learning, with 95 students® and 9 teachers. In this
school, we had the opportunities to interview the rektor (principal) and to observe the lectures of
each course freely. It seemed that many students are men because of the type of courses® which this
school offers.

Regarding Research Question (1), the rektor explained that they do not have a specific focus
on career guidance and that they are more focus on general “life guidance”. In addition, he stated
that talking and dialogue are essential in the relationship between teachers and students. Through
the observation of the lectures, the relationship between the teachers and the students of this school
seemed to be quit equal. Moreover, the role of the teachers seemed to facilitate the students to create
something by themselves rather than teaching the students anything.

Regarding Research Question (2), the courses provided by this school should be noticed.
According to the rektor, they rearranged the courses in 2014 and opened the courses of e-Sports,
cartoons and creative gaming. This was two years before when public high schools in Norway
started to offer e-Sports lessons for the first time. Currently the e-Sports course of Buskerud
Folkehogskole is very popular and has many applicants each year. For young people, having the
opportunities to learn new subjects such as e-Sports would be a huge advantage on their learning
and career development after that. Providing such opportunities is unique to Folk high schools,
because teachers can decide their curriculum freely.

In the classroom of e-Sports, approximately 20 students were divided into two groups and

playing games. They make their own strategies and analyze improvement points using the

2 This number includes seven second year students.
3 In Norway's Folk high schools, the course to which the students belong is called "linje" ("line"
in English).
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spreadsheets provided by teachers. They also do physical training. Furthermore, they can enhance
team building and communication skills through playing with other students. This school are
successful in incorporating a new kind of subject into the tradition of Folk high schools as one of

the tools for students' personal growth in social setting.
p g g

Case study of Follo Folkehegskole in Norway

Follo Folkehogskole is about 1 hour south from the center of Oslo. Majority of Folk high schools in
Norway are owned by the private sector. On the other hand, Follo Folkehagskole is a public school®.
Many of the courses provided by Follo Folkehegskole are related to music, for example, dance, hip hop,
musical, vocal and others. In comparison with Buskerud Folkehegskole, it seemed like there were more
female students in this school. The assisterende rektor (vice principal) not only responded to our
interview but also conducted a short tour for us in the school. We had the opportunity to listen to a
beautiful song performed by the students in the vocal course and observe the passionate dance of the
students who took the dance course.

Regarding Research Question (1), the assisterende rektor stated that every teacher supports the
students in every way rather than implementing special career guidance in the curriculum. The teachers
also discuss with each student what he/she wants to do at this school and what goals they would like to
achieve in their lives. She added that every teacher of Follo Folkehegskole is dedicated to their students
and teaching.

Regarding Research Question (2), the assisterende rektor mentioned noteworthy things. She stated
that this school arrange courses in woodwork and ceramics/pottery for people in the community on a
regular basis®, and these courses usually attracts elderly people. Consequently, the place was created
where older adults and young people of this Folk high school can gather and communicate with each
other. She added that seniors sometimes teach woodwork or ceramics/pottery to the young, and these

meeting points are very positive for both, the students and the elderly.

Although it is obvious that further research is necessary, there is a possibility that there are similar
cases in other Folk high schools. Such practice is meaningful for young people who have not
experienced working with elderly people before. Opportunities to communicate between different
generations are one of the significance of Folk high schools in the modern society where nuclear

families are increasing.

4 According to the assisterende rector (vice principal), it is necessary to adopt a teacher with a
formal license as much as possible, because Follo Folkehagskole is a public school.
5 The teachers of these courses are also offered by this school.
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Case study of Renningen Folkehegskole in Norway

Renningen Folkehegskole is in Oslo city (25 minutes from the city center), has 190 students
and 20 teachers. Apart from its location and size, and being a "Christian" school, the main
characteristic of this school is having many international students. At Renningen Folkehogskole, we
interviewed the principal and observed the course of Norwegian Language and Culture®.
Additionally, 2 international students (including 1 Japanese student) showed us around the school
with detailed explanations.

Regarding Research Question (1), the rector pointed out 2 factors. As a first element, he
mentioned that the students can study the subjects they are interested in at this school, in
contradiction to public high schools where the students have to study subjects which they are not
interested in. This has become a factor that the teachers can concentrate on supporting students'
personal growth more than teaching subjects. As a second element, he indicate the quality of this
school’s education. In other words, it could be said that the teachers are making efforts to maintain
the level of their proficiency and skills at good standards customarily.

Regarding Research Question (2), this research revealed that Folk high schools provides an
intensive preparation period for international students, immigrants and others who are planning to
live and study in Norway in the future. The course of Norwegian Language and Culture is open to
not only to the students from EU countries but also to the students from other countries including
Asian such as Japan, China and Vietnam. They can learn Norwegian language and culture in both at
classrooms and at dormitories. Furthermore, they can learn from teachers as well as Norwegian

students. For them, one year at Folk high schools would be the foundation of their future career.

Case study of Birkagirdens folkhogskola in Sweden
Kulich (1964) pointed out that “the founders of the Swedish folk high schools were practical
men and consequently science was from the beginning also given a place in the curriculum”.
According to Bernhard and Andersson (2017), today, the 154 Swedish folk high in Sweden.
Information Service of the Swedish Folk High Schools (2014) explained that there are three
types of courses in Swedish Folk high schools. The most common course is called "General
Course" which is offered by all Folk high schools. On a general course, people can catch up to a

secondary and upper-secondary school level of knowledge and qualify for higher education’. The

6 According to the website of Renningen Folkehagskole, international students should pick the
course of Norwegian Language and Culture as the first choice, and then another course as a
second choice.

7 According to Statistics Sweden: SCB (2017), the study period for a participant in a general
course may comprise up to three years, in some cases longer than three years. The number of
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second one is “Special Courses” which provide various courses such as music, media, art, crafts and
language. Finally, "Vocational Courses" is a course to provide vocational trainings for people who
want to become a professional such as journalist and youth recreation leader.

Birkagérdens folkhdgskola is a school with four campuses in Stockholm, the capital city of
Sweden. In addition to the general course, this school offers several courses, for example, a music
course, adult education course for seniors and vocational course and others. During visited the
school, we had the opportunity to interview the principal and the career counselor. Additionally, we
were able to have a short tour around school, and we got some insights on how classes were
conducted.

Regarding Research Question (1), one of the features of this school is that career guidance is
implemented in the school curriculum. According to the career counselor, every student attends
career counseling at the beginning of first year. After that, the students can receive career
counseling twice a year. Furthermore, each teacher has a group that consists of several students and
guide them as a mentor. This kind of relationship between students and teachers has a positive
influence on improving students' motivation to learn.

Regarding Research Question (2), the rektor pointed out the flexible teaching way at Folk high
school. Folk high schools do not depend on the central curriculum. This means that each school can
create their own curriculum independently. According to the rektor, this flexible education method
contributes to make the students who was not suit to the learning way of public high school recover
their motivation for learning.

Moreover, one immigrant graduate came to the school during our visit. The career counselor
explained that he is one of the most successful graduates in recent years. Information Service of the
Swedish Folk High Schools (2014) notes that there are special courses for immigrants who can only
speak a little Swedish in Folk high schools.

Even if the student is Swedish or immigrant, it would be meaningful and helpful for a student
to have an alternative way of taking same eligibility as compulsory comprehensive school or upper
secondary school. From the above perspective, it is clear that the Swedish Folk high schools have a

crucial role in enhancing the inclusiveness of this country's educational system.

Case study of Alkio College in Finland

The first Folk high school in Finland was founded in 1889, and currently there are about 90

participants at the general rate was about 11 000 in spring term 2016. The distribution between
women and men was broadly the same in both spring / autumn terms, 55 percent and 45 percent
respectively. In 2016, the age group 18-25 years had the highest proportion of participants, 54
percent.
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Folk high schools in Finland. Folk high schools in Finland offers different types of education.
According to Partanen et al. (2013), today there are five different sectors: non-formal adult
education (60 %), basic education (7 %), general upper-secondary education (6 %), vocational basic
education (18 %) and vocational added education (8 %). In addition, Partanen et al. (2013) pointed
out the characteristic of the Finish Folk high school as a "root to university". In Finland, people can
start university of education at “Open University®’. There are Folk high schools in Finland which
offer the same contents of Open Universities.

Alkio College is located in Jyvéskyld, which is in the north 1 hour by plane from Helsinki, the
capital city of Finland. Alkio College was established in 1947. Currently, there are 245 students, of
whom 140 students live on campus. According to the Head of English and Internationality study
programme of this school, they have started collaboration with Open University since the 1990s. In
this research, we interviewed the Head of English and Internationality study programme.
Additionally, we could interview 4 students who belong to the English Language study programme.

Regarding Research Question (1), it should be highlighted that Alkio College carries out career
guidance through the academic year, although there is no career counselor in this school. Career
guidance includes group and individual guidance, and consists of five phases "Before arrival”,
"First days and weeks", " Mid-Academic Year ", "Last weeks" and "Follow-up”.

As far as the teacher's attitude is concerned, the students mentioned that the teachers of this
school do not regard mistakes as failures. This teachers’ approach seemed to help the students
regain their confidence in learning.

Regarding Research Question (2), the "Alternative path to university (APU)" project, which
Alkio College is one of the partners, should be noted. This project started in August 2018. It is
operated by 11 universities and six universities of applied sciences. In this project, students will be
able to transfer to the university from the second year if they complete the Open University course
at Folk high schools and pass the entrance examination of the university.

Every students interviewed in this study had various background. However, they had a
common goal of learning English at university. It is obvious that studying and living with other
students who have common goals is beneficial for the students to increase quality of learning. This

role as a "root to university" is not seen in Folk high schools of other countries. This role is effectual

8 According to the Website of University of Jyvaskyld, which has the largest Open University in
Finland, Open University is an independent institution that provides bachelor-level subjects.
The education is either provided by the university's own instruction or in cooperation with
regional partner institutions located in various parts of Finland. It is not possible to complete
degree studies at the Open University, however the credits completed at open universities will
contribute towards a degree if the student is admitted to a university in order to complete
degree studies.
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in the sense that encompasses students placed between upper secondary education and higher

education.

Discussion

In this study, we have researched the case of five Folk high schools to clarify the following
two research questions.

(1) Is the relationship between teachers and students in Folk high schools similar to the one in
Efterskole in Denmark?

(2) For young people, what is the significance of learning in Folk high schools as an activity of
gap-year in modern society?

In respect of research question (1), this study revealed that the teachers’ posture of all Folk
high schools was quite similar to that of Efterskole. The attitude embodied precisely what hooks
(1994) calls “Be actively committed to a process of self-actualization that promotes their own
well-being if they (teachers) are to teach in a manner that empowers students”. All teachers of Folk
high schools, whether they have teacher’s license or not, are professionals in that field, and their
way of lives were expressed in each classroom. Some schools have career counselors and career
guidance. Besides, at all schools, each teacher is a mentor for the students and supports the
students’ career formation.

However, this study also shows some differences from Efterskole. At Efterskole, the students
often described the teachers as "Big Brother” and “Big Sister”, whereas at Folk high schools, such
remarks by the students were not seen. The relationship between the students and the teachers in
Folk high schools seemed like a kind of fellowship, which creates a place for learning together.
They spend approximately one year or more in their school and many of them live together. All of
them create a community where the teachers and the students do a collaborative learning based on a
bond of common interests.

In respect of research question (2), this study found new significance of Folk high schools for
young people below:

Possibility to learn normal subjects differently from mainstream teaching methods.
This is an advantage common to all Folk high schools, most notably in Swedish Folk high
schools. The opportunity to receive alternative education is indispensable for students
who are not suitable for the educational method provided by mainstream educational
institutions.

Possibility to learn language and culture of Nordic countries intensively and prepare

for their careers there (For international students, immigrants and so forth)
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This is also an advantage that is common to all Folk high schools. For international
students and immigrants, a Folk high school is qualified school to start learning. Because
they not only acquire knowledge but also experience the culture of Northern European
countries’.

Possibility to learn new subjects like e-Sports ahead of others.

This is a feature found in a Folk high school in Norway. Folk high schools in Norway
analyzed the needs of young people and implemented them into the school curriculum.
Learning these progressive subjects as gap-year activities would have a great impact on
the students' further careers.

Possibility to communicate with people of different ages, and be passed on
knowledge and skills from older adults.

This is a phenomenon seen in a Norwegian Folk high school. Although this study has
focused on young people, on the other hand, Folk high schools provides education for all
ages. Therefore, it stands to reason that young people can find themselves in a situation to
capture the chance to encounter from many different generations. The exchange of values,
knowledge and skills between various generations would generate a synergistic effect on
learning.

Possibility to receive the same level of education as they can acquire in higher
education with other students who have the same goal.

This is peculiar about Finish Folk high schools. For young people aiming to learn in
higher education, it is beneficial to be able to receive the same quality education as higher
education at Folk high schools. This is a meaningful education that includes the students

placed in the narrow space between different levels of education.

In this study, we were able to see Folk high schools’ similarities from three different countries.

These similarities are the tradition that Folk high schools had kept since its establishment. This

traditional education, which was also seen in Efterskole, is meant to cultivate the abilities that

young people are required in modern society.

In Japan, the number of young people enroll to higher education immediately after graduating

from high school has increased in recent years. In addition, according to a survey by the Ministry of

9 Normally, lectures at Folk high schools are conducted in their native language. Therefore, it is
desirable to study the basis of the language of each country beforehand. However, the lectures
at the international courses were conducted using both English and native languages. The
Japanese students we met in this study seemed to communicate with other students in both
English and Norwegian because most of Nordic countries people can speak English fluently.

132



TEAteME DB E ] Journal of Engaged Pedagogy Vol.18-1 2019

Education, Culture, Sports, Science and Technology, the employment rate of university graduates in
fiscal 2018 was 98.0%. From this, it turns out that most university students in Japan enter the labor
market without having any "gap-year". This seems to be efficient for Japanese labor market at first
glance. However, as a result, there is a wide divergence between the abilities which students obtain
before entering the labor force and the abilities which students are required from business
community.

Folk high schools' education gives us some ways to bridge the gap between educational
institutions and the labor market. The key factors are to provide young people with time for
self-reflection, opportunities to develop in communities and the strong relationship as independent
individuals in the community. From this point of view, it could be said that the role of Folk high
schools is similar to the role played by the homes and communities in Japan, as Kanazawa (2018)
pointed out. Students can build mutual relationships based on dialogue in the community, and
sometimes learn different values through intergenerational and intercultural exchanges. They can
also think and find out their own role as the member of it, and develop their ability to work in a
team.

Project-based learning and community-based learning would be effective to provide these
opportunities to university students. In addition, seminars and extracurricular activities may also
satisfy the above three essences. However, none of these activities is just a framework without the
third element: “the strong relationships as independent individuals in the community”. Teachers and
career support professionals will be required to have the ability to develop students’ 21st Century
Skills in a more equal and stronger relationship with students.

Furthermore, this study revealed the differences in each country Folk high schools. The
differences were discovered during the process that Folk high schools provide the types of
education that cannot be covered by each country’s education system. Sometimes these types of
education can be unique and advanced. Moreover, the education provided by Folk high schools in
those countries accurately encapsulated the needs of young people in modern society.

In Folk high schools, there are students of different ages. Many of them are students from
Northern European countries, but some of them are from other countries all over the world. Some
students have completed upper secondary school, others have not. However, at Folk high schools,
regardless of their diverse background, every student can have a chance to study according to their
own interests, aims and goals. Such comprehensive education will be strongly needed in Japan as

well, where the number of students with school refusal is on the rise lately.

Future research
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Looking to the future, this study has identified several ways future research is worth.

Firstly, it will be necessary to increase the number of case studies. We selected various types
of schools. In addition, all interviewees provided their knowledge to us generously and responded to
our questions as carefully as possible. Nevertheless, it can hardly be said that it covered all the
significance of Folk high schools’ education.

Second, quantitative survey is also effective related to the impact of Folk high schools’
education on the students' careers. Questionnaires on what kind of skills they developed, and what
they achieved in the school, could be possible. Besides, a follow-up survey after several years the
student has completed a Folk high school is more effective.

Finally, we suggest the life story research of Folk high schools’ students as the most necessary
future study. The reason is that, as already mentioned, there are diverse students in Folk high

schools, and the interwoven students' life stories form the shapes of Folk high schools.
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How White Educators Can Subvert Dominant Discourses
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ABSTRACT
Utilizing an anticolonial feminist theoretical framework as a lens, the author conducts a critical
discourse analysis of a Gay-Straight Alliance guide for teachers in Canada. The goal of the paper is
to uncover the ways in which this document subverts and reproduces white settler colonial
discourse. This paper was written as a way to create a conversation about the ways in which we can
do better as white educators in different global contexts. Through the theoretical framework and
methodology, the author finds the document reproduces a colonial binary gender system, liberal
multiculturalism as a goal which reproduces hierarchies of power, and a singular/static
understanding of identities. The author concludes with three suggestions to help educators in
different contexts to analyze the texts and resources they are utilizing in their own classroom

contexts.

PAERM T = I =2 S OBERAIFSZ Lo X LTI 5 2 & C FHIL. AT X OB D=0 Gay-
Straight Alliance #A NOEERIREINTEITo T D, AEOHNIZX, AAMRMOMEE 5 L THET
LHEERGNCTH2EThD, £, ZLOXRTHABEE L LT, LOVRBWRLZEBOIRE 2 HIEIC
DWTOFEEHESIENEIN TN D, BRI & Fikima @ LT, FEIEL, MEREF RO Zoitks 27
L, MESIEREFRTHZE2BNE LTORBRERNESIULETER., 74T 07T 47  OFp /) FreRfig%
RL7, FEHEIL SEIERRWT TEMBPHEOF THHL TWET XX MY Y —R G OFIT &
WDAT v T~E LTHH < 2T,

This paper was written on stolen land. This is not an empty statement, but the reason and
political stance through which I am writing. I am a white, cisgender queer woman writing from an
unearned privileged position in the settler colonial context of Canada. I have the responsibility to
speak against colonialism and Indigenous genocide. Although this is written in the context of
Canada the framework and understanding of analyzing discourses can be applied in other colonial
contexts, such as Northern Japan. I recently moved to Okayama, Japan and am only beginning my
learning and thinking through the application of anticolonial discourses in the colonial state of

Japan. This paper focuses on and analyzes a guide for teachers of how to run a Gay-Straight
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Alliance or Queer Straight Alliance in the province of Alberta in Canada (ATA, 2015). The goal of
the analysis is to uncover the ways in which this document subverts and (re)produces white settler
colonial discourse. This paper was written as a way to create a conversation about the ways in
which we can do better as educators in multiple global contexts.

My aim is not to negate the great work this document is doing. As explained in the findings
section, the guide is helping many youth in schools create spaces in which they can speak about
oppression and create community. This document is the one I chose to analyze, as it is the most
effective document I found in the Canadian context that spoke about creating spaces for LGBTQ
youth in schools. It is doing great work, but because of the context and ways in which systemic
oppression impacts us all in different ways, the document and we, as settler educators, can find
ways to improve our teaching and subversion of white settler colonial discourse. The aim of this
paper is to bring into conversation the ways in which we can subvert colonial discourses, through

this ‘calling in” and discussion of our endless journey of learning and growing as educators.

Anticolonial Feminism Framework

For this paper, I use a specific anticolonial feminist framework as a lens to look at the GSA4s
and QSAs in Alberta schools: A guide for teachers document (ATA, 2015). Anticolonial feminism
can be viewed as a blend of feminist postcolonial, decolonial, and anticolonial feminisms, with a
focus on women of colour feminisms (Mendoza, 2016). These three branches of feminist theory are
interrelated and can be seen as ideologies, historical moments, as well as practices and (re)actions
against colonialism (Herzog, 2013). The way I explain anticolonial feminism for this project is one
of many versions of anticolonial feminisms.

This framework seeks to critique and deconstruct colonialism in the current context as an
ongoing (Wolfe, 2006), gendered process (Lugones, 2010). As a white settler on stolen land in
Canada, to use anticolonial feminism allows me to deconstruct the logics of white settler
colonialism, without taking space in decolonial theory (Patel, 2014). When I say ‘white settler
colonialism,’ I am referring to the particular history of white, Eurocentric colonizing discourses in
which dominant discourses are based on, which are embedded within white supremacy. Although I
focus on white settler colonial discourse, there are similarities in other colonial contexts such as

Japan and the framework should always be adjusted to fit the specific context.
Inclusion within Liberal Multiculturalism

The foundation of this anticolonial feminist framework is based on the belief that inclusion

should not be the end goal for minority groups. Problematizing inclusion within the liberal
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multicultural society, Arvin, Tuck, and Morrill (2013) explain that inclusion is actually central to
liberal multicultural frameworks, which create hierarchies within the settler colonial state. The
liberal multicultural discourse ignores Indigenous sovereignty and sees all differences as being
equal, with the goal to include diverse cultures into the white settler colonial discourse. Many
Indigenous nations seek sovereignty and independence, not inclusion into a settler colonial state that
continues to colonize, create hierarchies, wars, etc. (Arvin, Tuck, & Morrill, 2013). Inclusion is a
form of assimilation, and we must question who is being included into what, and on whose terms
(Kumashiro, 2002).

Liberal multiculturalism is key to the white settler colonial discourse. Liberal
multiculturalism sees equality, not equity as the end goal, which flattens difference and assumes a
similar starting point. The goal of inclusion or fitting into the dominant discourse allows for the
settler colonial state to be seen as the liberal, benevolent saviour who can liberate the ‘third world’
‘Other’ (Mohanty, 1984). The white settler colonial discourse sustains and produces hierarchies
(Giroux, 2001) and oppresses those who are not white and whose gender and sexual subject
positions do not conform to patriarchal colonial dichotomies (Driskill, Finley, Gilley, & Morgensen,
2011). I understand ideologies to be “the way in which meanings and ideas are produced, mediated,
and embodied in forms of knowledge, cultural experiences, social practices, and cultural artifacts”
(Giroux, 2001, p. 209) and discourses to be “ways of constituting knowledge, together with the
social practices” (Weedon, 1987, p. 108).

Beyond Safe Spaces

Part of liberal multiculturalism, in which white settler colonial discourse is disseminated, is
based upon the understanding of safe spaces as a goal to equality initiatives. I problematize safe
spaces and instead advocate for accountable spaces, as explained by Humera Javed (2017). Javed
(2017) does not advocate for one of the three, but explained the critiques of safe spaces, as well as
brave spaces, and a third way in which educators and activists could create space, called
accountable spaces. I build on these ideas of accountable spaces for this anticolonial feminist
framework.

Safe spaces are often created as a reaction to unsafe environments whether physical,
emotional, or psychological and are inherently binary (Ryujin, Collett, & Mulitalo, 2016). The goal
of the safe space is usually to create a space where students feel comfortable and able to take social
and psychological risks without judgement or critique (Barrett, 2010). Safe spaces have been

critiqued as they do not push students to question their beliefs or privilege and do not create safety
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for marginalized students (Arao & Clemens, 2013). Safe spaces often re-centre dominant voices and
do not deconstruct the idea of who the safety is for/from (Javed, 2017).

Many scholars have encouraged educators to move to a ‘brave space’ framework, which
create opportunities for brave conversations about oppression, racism, and other social justice issues
(Arao & Clemens, 2013; Ryujin, Collett, & Mulitalo, 2016). However, these brave spaces, although
creating more opportunities for discussions about oppression, do not focus on the ways in which
oppression is systemic (Javed, 2017). Accountable spaces are what this anticolonial feminist
framework advocates for. Similar to brave spaces, accountable spaces allow for difficult or brave
conversations about power and oppression, but sees oppression as systemic and how we are all
differently implicated within these systems (Javed, 2017).

Accountable spaces also advocate for a “calling in” versus a “calling out” of individual acts
of discrimination (Javed, 2017). When people are called out about their individual oppressive
action, they often feel attacked and defensive. When people feel defensive, it often creates a space
where honest, productive dialogue cannot take place (Goodman, 1998). Accountable spaces allow
for a dialogue that deconstructs systemic oppression and the multiple, complex, and intersecting
ways in which we are implicated. Calling people into conversation creates a space for dialogue that
understands actions are enacted within these systems of oppression and based on histories of
systemic racism, sexism, homophobia, transphobia, etc. Calling in allows for a space where
compassion and patience are key in order to “build the road” to equity and anti-oppressive spaces
(Loan Tran, 2013), rather than a “calling out’ or ‘casting out’” which often ends the conversation. It
is my hope that this paper is seen as a ‘calling in,” whereby it can start a conversation about the
ways in which we can all improve our ways of subverting colonial discourses. I am cognizant of the
many hours that have been put into the document and recognize that it is doing many positive things
for students, teachers, and communities. I also recognize that the ways the document (re)produces
white settler colonial discourse are not intentional and we all need to continually fight against the

dominant discourses in which we are embedded in (Mariposa, 2016).

Constitutive Subjectivities and Intersectionality

This anticolonial feminist theoretical framework allows for an intersectional understanding
of subjectivities. Instead of viewing our selves through an ‘identity’ lens, this framework sees our
subjectivities as fluid, multiple, and constitutive of our race/racialization, gender, sexuality,
religion, class, etc. all within the current settler colonial context. This framework utilizes Coloma’s
(2008) theory of constitutive subjectivities as a way to understand how one sees them self, which is

affected by how one is seen, or the “dialectical process of self-making and being made” (p. 20).
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The Colonial Gender System

This theoretical framework allows me to understand that the system of gender, as it is
enacted in the current context, is a settler colonial creation (Lugones, 2010). The “colonial gender
system” (Lugones, 2010, p. 742) hierarchizes not just gender, but race, sexuality and class. This
colonial gender system was invented in the process of colonization and is at the root of oppression

which aims to hierarchize and dominate racialized and Indigenous peoples (Lugones, 2010).

Systemic Oppression

When we understand oppression as part of larger systems, we create collective
responsibility to name and deconstruct these systems of oppression. Systemic oppression can be
understood through anti-racist theorists, which show the many covert and insidious ways in which
some groups are oppressed while others are privileged through institutions, policies, assumptions,
stereotypes, etc. (Hassouneh, 2006). When documents concentrate on individual acts of
discrimination, they ignore the structures that allow these acts to take place and the logics behind

them.

Methodology

For this paper, I used the above theoretical framework as a lens to conduct a critical
discourse analysis of the document, GSA4s and QSAs in Alberta schools: A guide for teachers (ATA,
2015). In order to do this, I examined the language used throughout the document to deconstruct
what is said or not said. Analyzing language in this way helps to deconstruct the ways in which
oppressive structures remain intact through language and assumptions (Fairclough, 1995). A critical
discourse analysis allowed me to uncover the ways in which this document, although meant to
subvert oppression, sometimes (re)produces the same oppressive structures.

Through the anticolonial feminist lens, the critical discourse analysis enabled me to see how
white settler colonial discourse is “enacted, reproduced, and resisted by [the] text” (Van Dijk, 2001,
p. 352). Analyzing the document, I asked: what kind of language is used to introduce/describe and
compare different sexualities, genders, races, relationships/partnerships, identities/subjectivities,
and oppressions/discrimination?; what assumptions are being made?; what language is
included/omitted to explain systemic forms of oppression?; and how does the document speak about
inclusion and multiculturalism or diversity? Asking these questions and analyzing this document is
one lens of many in which the document could be analyzed. My hope is to use these findings in

order to start a conversation on the ways in which we can continue to improve the way we subvert

141



the dominant white settler colonial discourse through our education initiatives. It is also a way to
show educators the ways they can also analyze documents they are utilizing to see how they are

reproducing systemic power and oppression.

Findings and Analysis
Creating Openings and Possibilities for Subversion

I found various ways in which the document creates openings or possibilities to subvert
white settler colonial discourse. Although I will speak about some of the problematics in the goals
of the GSAs/QSAs within the document, the reasoning behind creating these spaces and the
tangible outcomes of the creation of the groups have been positive and life-changing for many
(ATA, 2015). The document explains that the groups have reduced the rate of suicide ideations and
have improved the promotion of mental health for all students (ATA, 2015). They have created
spaces for youth to “openly question understandings of sexuality, challenge gender roles and
expectations, and feel safe and valued for their differences” (ATA, 2015, p. 45). Creating these
spaces has created possibilities for youth who are marginalized due to their non-normative genders
and/or sexualities to find ways to subvert dominant discourses. The GSAs and QSAs have created
opportunities for many youth to feel safe in real, tangible ways. Therefore, my aim is not to
diminish the importance of these spaces, but to continue to improve the document, in order to
ensure all students are given the opportunity to take part in these spaces and how these spaces can
create possibilities for the deconstruction of systemic oppression.

The document creates possibilities for subverting white settler colonial discourse through the
opening up of the name ‘GSA’. Originally, the document was entitled, Gay—Straight Student
Alliances in Alberta Schools: A Guide for Teachers (Wells, 2006) and spoke about GSAs without
problematizing the exclusionary aspect of the name. The revised document (ATA, 2015), opens up
the name to include the identifier ‘queer’. The term queer is “... neither a foundational logic nor a
consistent set of characteristics” (Jagose, 1996, p. 96), but a way to oppose normalizing,
disciplining forces (Seidman, 1993). Queer has been reclaimed by some to signify not only the non-
heteronormative nature of one’s gender or sexuality, but also its fluidity and/or the suspension of a
gender and/or sexuality classification (Blackburn, Clark, & Nemeth, 2015). In addition to this
opening for queer-identifying students, the document speaks about creating a name for the group
that works for the environment of the school (ATA, 2015).

The document does a great job at explaining the use of gender-neutral pronouns. In addition to
including a ‘Pronoun Reference Sheet,” which includes different pronouns used for all genders,

there is a conversation around the reasoning behind the use of gender-neutral pronouns. The
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document explains people tend to use gender-neutral pronouns because of their own gender identity,
to make a political statement about the irrelevance in many contexts of gender, and/or to be in
solidarity with someone in their life who uses gender-neutral pronouns (ATA, 2015, p. 18). This
opening up allows for a subversion of a binary gender system, which includes those that may
identify as cisgender.

In addition to explaining the use of gender-neutral pronouns, the document also explains
genders and sexualities as fluid (ATA, 2015). Within a list of definitions, where a disclaimer is
made that the definitions are only a starting point as they will continue to evolve, the document
takes note of multiple genders and sexualities that are not binary, such as ‘non-gender,” ‘gender
queer,” ‘pansexual,” and ‘two-spirit’ (ATA, 2015, p. 8-9). Again, this allows for a subversion of the
colonial binary gender system.

Another opening that the document creates, is the conversation between different oppressions.
The document encourages students and teachers to reach out to other student groups that “have an
interest in issues of diversity (eg, Amnesty, multiculturalism, student council, global issues etc)”
(ATA, 2015, p. 32). ‘Teaming up’ with other clubs “to promote awareness of racism, religious
intolerance and other forms of oppression” (ATA, 2015, p. 55) can create the possibility for an
understanding of subjectivities as intersecting and constitutive of contexts and histories.

Although in the next section I will critique the problematic use of inclusionary goals through a
liberal multicultural framework, the document is creating space for conversations for the subversion
of white settler colonial discourse. There is a section in the document which explains “How to
Make Your GSA or QSA Trans* Inclusive,” which includes specific ways in which the groups
could do this. In another section of the document that explains how to start a GSA or QSA, it
suggests to “make an extra effort to make your GSA welcoming to trans-identified, two-spirit, and
youth from differing ethnic and cultural backgrounds” (ATA, 2015, p. 34). Although there are no
examples of how to do this, there is an opportunity here to have a conversation about what this
would look like. However, discussed in the critiques section of the analysis, this statement is also
based on an assumption that the GSA or QSA is a space where cisgender, white youth are including
‘the Other’ into the group. This calls attention to the ways we, as educators, should be cognisant of
the language used and assumptions made through language.

Although the document often explains power and oppression through individualistic language,
there are some examples in which the document introduces the idea of systemic oppression. For
example, in explaining the roles of GSAs and QSAs, the document explains that the groups can be
“understood as one vital part of a systematic approach to reducing bullying and improving student

safety and acceptance of differences” (ATA, 2015, p. 30). It goes on to explain that without
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community support, the groups will likely remain isolated, and then goes on to explain four
different types of GSAs or QSAs (assuming these are created based on the school climate). In
another section, the document explains that the students are able to question “heterosexism,
classism, racism and other forms of unearned privilege” (ATA, 2015, p. 45). This shows that
although there is not a concentration on the unpacking of systemic oppression, there is an
opportunity to open up conversations to deconstruct oppression as systemic.

The document does not use a lens that understands subjectivities as constitutive or
intersectional; however, there are a few instances that language is used to suggest the importance of
understanding identities as complicated. In the fourth type of GSAs or QSAs, which aim to “effect
educational and social change,” the goal is to “have an anti-oppression educational mandate across
intersections of difference (race, gender, class, ability, sexual orientation, gender identity etc)”
(ATA, 2015, p. 31). This creates a possibility to recognize the complicated and differently
situatedness of identities/subjectivities and oppression. The document also explains, “Sexual and
gender minority students are in every school, culture, ethnicity, socioeconomic class and society in
the world” (ATA, 2015, p. 43), which pushes people to think about the different implications of
subject positions. This is important to think about in the context of Japan, where these issues are

often not spoken about and seen as ‘western.’

How the Document is (Re)Producing White Settler Colonial Discourse
(Re)Producing a Colonial Binary Gender System

Although the document subverts the colonial binary gender system through some of its
definitions and language use, there are moments of slippage when the document (re)produces it. In
some instances, the document uses “his or her” instead of gender neutral language (ATA, 2015, p.
8, 9, 25), which reproduces a binary gender system. In other instances, the document reiterates a
binary when referring to “both” genders or sexes (ATA, 2015, p. 8, 9, 60), and other binary
gendered language such as girl and boy/guy (p. 57, 58, 59, 60), woman or man (p. 57), or male or
female (p. 8, 9, 59). One example of this includes when the document explains, “There’s no proof
that therapy can make a person’s sexual feelings or feelings of love disappear or affect whether they
feel like a boy or a girl on the inside” (ATA, 2015, p. 60). Another example includes when the
document states, “some people’s bodies are different from the typical male or female; they’re still
male or female but they have important differences, too...They’re intersex” (ATA, 2015, p. 59).
Stating that “they’re still male or female” erases multiple identities that do not conform to a colonial

binary gender system. In the Japanese context, where being recognized as trans is only available
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through GID discourse and surgery, it is important to think about gender outside of these binary
ways of thinking.

In addition to these slippages in language that (re)produce a colonial binary gender system, the
document often omits trans people or gender-nonconforming identities and concerns and instead
concentrates on sexuality. Although there is research on transgender and gender-nonconforming
youth, and sexuality and gender minority youth of colour, this is not a concentration of the
document (p. 22). In many instances, the document highlights solely a minority sexuality and its
related discrimination in schools (p. 43), rather than looking at both gender and sexuality and
without reference to other intersecting identities, such as racialized or Indigenous youth.

The document focuses on minority sexualities, and more specifically, it focuses on gay and
lesbians (i.e., p. 15, 56, 57, 58, 59). For example, the document speaks about “gay and bisexual
guys”, but then assumes a male partner when it explains, “Gay and bisexual guys are more likely
than average to ever have an HIV-positive partner, and that partner may not know that se’s HIV-
positive” (ATA, 2015, p. 59, emphasis added). Another includes the suggestion to “put on a gay-
themed play” (p. 55), without mention of other marginalized subject positions.

Another way in which the document (re)produces a colonial binary gender system is through its
language use when referring to families. In a section which speaks about age appropriate
conversations, the document does refer to different types of families that are not the typical or
normative nuclear family structure. Unfortunately, there is a continual slippage of language when
referring to families throughout the document. The word to refer to a caregiver/guardian of students
is usually “parents”. The word parent is used 14 times and the word parents is used 28 times, which
shows the favour of a two-parent household. The words ‘caregivers’ is used twice (p, 14, 16) and
‘guardians’ is used once (p. 39), which still favours the plural instead of a household with one adult
caregiver. As divorce and other different family dynamics increase in Japan, it is important to think

about assumptions made in texts, resources, and teaching.

(Re)Producing Liberal Multiculturalism

Although many youth with non-normative genders and sexualities want to be included,
there are still many that do not want to be included into the system that oppresses them. When the
goal of activists’ work is inclusion, it actually (re)produces hierarchies and power/oppression within
settler colonial states (Arvin, Tuck, & Morrill, 2013). The goal of inclusion ignores Indigenous
sovereignty and is akin to assimilation practices, as there is no questioning of what people are being
included into and on whose terms. The framework of inclusion, based on liberal multiculturalism,

“assume that all minorities and ethnic groups are different though working toward inclusion and
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equality... in terms that coincide with the expansion of the settler state” (Arvin, Tuck, & Morrill,
2013, p. 10). These inclusionary goals ignore systemic oppression and instead see that inclusion
into the dominant white settler colonial system will end oppression. Instead, we should examine the
possibilities of other ways of thinking that are counter to rigid, hierarchical, colonial
epistemologies.

Throughout the document, there is an explicit goal of inclusion (i.e., p. 5, 19-21, 23, 24, 31,
36, 38, 40-43, 46, 49-51). Although the intension behind inclusion can be genuine in its aim, the
focus individualizes marginalization in many instances and fails to call out systemic oppression.
The focus on inclusion ignores the multiple, intersecting ways in which people are oppressed by the
system in which it is aiming to include the youth into. Without questioning what youth are ‘fitting
into’, the goal of inclusion can remain superficial and individualized. When the goal is ‘fitting in,’
we assume the structure is created to ‘make space’ for those that are marginalized by it. Even if
those that are seen as ‘other’ are included, the space was created by and for the dominant group.

The concentration on inclusion often alludes to the idea that if teachers are trained and
students are aware of gender and sexual minority students, oppression will discontinue (ATA, 2015,
p. 23). As inclusion is a settler goal of assimilation (Arvin, Tuck, & Morrill, 2013), it would be
beneficial for the GSAs and QSAs to look at the multiple ways in which they are implicated in
systemic oppression. The inclusionary framework which concentrates on ‘human rights’ ignores

who is included in these human rights, or who counts as ‘human’.

(Re)Producing Liberal Multiculturalism through Safe Spaces

Creating a safe space may not be effective for social justice activism and conversations. A
safe space is often conflated with comfort (Arao & Clemens, 2003), but comfort for whom? Moving
from the framework of safe space to accountable spaces, it is important to see our selves in relation
with one another and to question where dominant discourses and systemic oppression are rooted. Of
course, the goal of providing a space in which marginalized youth feel safe and comfortable does
work for some; however, this could also mean that there are youth who are not feeling safe in these
spaces. A safe space is one that is not likely to create controversy, contradiction, or difficulty;
however, “authentic learning about social justice often requires the very qualities of risk, difficulty,
and controversy that are defined as incompatible with safety” (Arao & Clemens, 2003, p. 139).
Throughout the document, the GSAs and QSAs are referred to as safe spaces from the rest of the
presumably unsafe school; however, this also victimizes the youth who participate in these clubs

and does not look at the ways in which they may be privileged. This can create an environment
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where the dominant voice within LGBTQ2SI+ communities overshadows others and the racialized
and/or Indigenous students’ needs are silenced.

One way the document creates this goal of ‘safe space,” which seeks equality for some at
the expense of others, is through liberal multiculturalism. In the document, the goal of equality is
often sited instead of equity (i.e., p. 17, 22, 24, 49, 60). Equality is a liberal multiculturalist goal that
allows for the assimilation of the ‘good’ deviant who can conform to white settler colonial
discourse. The goal of equality is often paired with the goal of human rights within the document
(i.e., 17, 22, 24, 60). This framework of human rights is based on neoliberal discourses which aim
to create safe spaces without difficult conversations, at the expense of marginalized groups.

This discourse of equality and ‘soft’ conversations or ‘safe spaces’ is shown when the
document explains how teachers should talk about people who are intersex. The document states,

If students ask about intersex people, it’s perfectly appropriate to add: If a person’s body

isn’t exactly the way doctors expect a boy’s body to be or the way they expect a girl’s body

to be... (ATA, 2015, p. 58)

Before this statement, the document suggests that educators explain that not all people have the
same chromosomes, but does not use the word ‘intersex.’ In addition to (re)producing a colonial
binary gender system, suggesting that this information is shared “if students ask” shows how the

educator may not be able to disrupt preconceived notions, unless prompted to do so.

(Re)Producing Singular Ideas of Identities

Many of the issues addressed above could be alleviated, in part, by adopting an anticolonial
feminist lens to creating GSAs or QSAs. The document often separates gender and sexuality, as if
they are opposing or not connected, and rarely mentions the intersections of race and other
identities. Throughout the document there are many instances in which there is an attempt to speak
about oppression or experiences of the marginalized youth, but usually this is only within the lens
of gender and/or sexuality (i.e., p. 6, 12, 13, 14, 15, 17, 23, etc.). The document could create much
deeper conversations about systemic oppression if the understanding of identity was through the
lens of constitutive subjectivities, which acknowledges the interconnected and complex relationship
between subject positions.

The simplified idea of identities helps to invisibilize the oppression that occurs within
LGBTQ2SI+ spaces. Explained earlier, GSAs and QSAs can create ‘safe spaces’ for white,
cisgender youth, but not other marginalized youth. On page 12 of the document, there is a chart that
shows statistics of LGBTQ youths’ experiences in schools. The statistics compare LGBTQ youth to

heterosexual youth generally, and does not mention the ways in which Trans, racialized, and Trans
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people of colour or Two-Spirit people are differently marginalized. The document also explains that
“LGBTQ youth are one of the few invisible minorities in schools” (ATA, 2015, p. 15). This
invisibilizes the experiences of Trans, gender-nonconforming, racialized, and Indigenous youth and
their intersecting subject positions within LGBTQ2SI+ communities. The focus on sexuality alone
lumps the oppression of white cisgender youth with racialized, Indigenous, and gender-
nonconforming youth.

The document speaks of race on eight pages of the 60-page document. This conversation is
usually within a list of differences, without speaking about the complex and specific ways in which
racism occurs within LGBTQ2SI+ communities. When the document speaks about race in more
detail, it sometimes does so in problematic ways. For example, the document states,

Some people might think that only LGBTQ persons will promote equal rights for sexual or

gender minority people. This is a common fallacy. Were African-Americans and African-

Canadians the only persons involved in the civil rights movement? (ATA, 2015, p. 44)
This comparison of LGBTQ folks to the civil rights movement disregards the racism and power
relationships within LGBTQ communities in current schools and communities. It also separates
LGBTQ people and African-American or African-Canadian people, as if they are mutually

exclusive.

Next Steps/Ways Forward

I feel it is important to have this conversation, especially as many of the GSAs or QSAs that
exist today in North America are led by cisgender, white people (Poteat & Scheer, 2016). It is also
important to think about the ways that these spaces are created, as they become more popular in the
Japanese context. When thinking about ‘diversity,’ it is important to think about the multiple ways
in which people experience the world and multiple forms of oppression. Through this paper, I have
explained the way I feel this GSA/QSA guide document subverts as well as (re)produces white
settler colonial discourse. Through the analysis, I have developed three suggestions for those
facilitating GSAs or QSAs and for educators more broadly. I hope the following suggestions can
create a continuing conversation on the ways we can subvert dominant discourses in multiple
global, colonial contexts. Of course, there is no one solution to improve this guide and no one
solution to end colonial discourses, but educators can use these suggestions as a starting point in
their own global contexts.

The first suggestion is the deep understanding of intersectional and constitutive
subjectivities through a reflection of our language use and assumptions. Questioning the colonial

binary gender system and understanding people as fluid, multiple beings within certain contexts
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could help to question the taken-for-granted colonial binary gender system. When speaking about
gender or people in general, simple words such as he/she, him/her, and so on exclude many people
that do not conform to the colonial binary gender system. Opening up language to allow for the
recognition of multiple genders with the use of gender-neutral language and pronouns (i.e.,
they/them) will help to deconstruct colonial assumptions about a binary male/female or
masculine/feminine gender system. This can also be used in other contexts by using gender neutral
ending names, such as ‘san’ in the Japanese context and not referring to someone as a man or
woman, but only by their name.

If teachers can try to understand identities as intersectional, or constitutive of certain
contexts, and also understand that they can be fluid and multiple, then there would be a radical
rethinking of the way in which we speak about identities. The document focuses on gender and
sexuality, which of course is understandable given that the goal is to create GSAs or QSAs, but by
focusing on gender and sexuality, without continually acknowledging the multiple ways in which
race, class, and religion shift the ways in which we see and are seen by others through a gendered
and sexuality lens, the understandings of gender and sexuality will remain through a white settler
colonial lens. In the Japanese context, it is important to think about how gender and sexuality are
seen much differently than in the Canadian context, as well as the way Korean and Chinese people
are marginalized in the because of Japan’s colonial history.

The second suggestion I have developed is for teachers and students to critique goals of
inclusion or fitting in. Along with this is a questioning of who is allowed to fit into what?
Questioning goals of inclusion can help to deconstruct larger systems of power and oppression that
often become invisible when conversations surround the need for certain groups to be included into
the white settler colonial discourse. Although inclusion is a real goal for many youth that are
marginalized, questioning inclusive practices or liberal multiculturalism as a whole can help to
understand the systemic reasons why there is this exclusion in the first place. This can also be
translated into other contexts by questioning taken for granted assumptions of power structures, as
we can always ask ‘who is being asked to fit into what, and on whose terms?’ (Kumashiro, 2002).
In Japan, diversity clubs could work as a group to think about the ways in which people are
differently marginalized through society and policies, such as maternity leave, expectations of
gendered clothing, and so on.

The last suggestion I have is questioning the goals of a safe space. This is related to the
goals of inclusion or fitting in. Teachers and students can think about who the space is safe for. If
the framework of safe spaces equates safety with comfort, then those students who are marginalized

will continue to be marginalized, as difficult conversations will not be had that allow those in
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dominant positions to be questioned. For example, although women are marginalized in the
Japanese context, women-identified members of a diversity club could examine the ways in which
they have privilege due to ethnicity, language, class, and so on. It is important to question the ideas
behind liberal multicultural ideals, such as the assumptions of equality as an end goal. If the
understandings of oppression within the spaces of the GSA, QSA, or diversity club are not
structural, they become individualized and people may feel targeted/attacked and may disengage.
This calling in has hopefully started a conversation on the ways that educators, especially
those whom are white and cisgender, can do better as settler educators. Always acknowledging and
fighting the dominant, colonial discourses is important to make any shifts in the systemic
oppression that impacts all of us in different ways. Viewing research through an anticolonial
feminist framework is one way in which we can start a conversation on the ways in which we often
unknowingly (re)produce oppressive colonial discourses. I hope that this paper has contributed to

the much needed and complex subject of anticolonial work.
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Developing critical awareness of language use and power in a university class in Japan

Takayuki Okazaki

Kindai University

This paper will describe the initial process of developing a course on language and power tailored to
third year students in an undergraduate university in Japan. The purpose of this course was to deepen
students’ understanding of the political nature of language choices and increase their critical
awareness on cultural issues around language varieties. First, the problem-posing activities used in
the class will be outlined. This will be followed by preliminary data analysis of these critical

awareness raising activities and a discussion of pathways for the future based on this analysis.

In recent years, the incorporation of compulsory study abroad for a semester or year within the
tertiary program has become popular in Japan. More faculties with the name of “global” or
“international” tend to send students abroad while offering pre-departure preparation courses and
post-return academic courses. The Japan Student Services Organization (JASSO, 2017) reports in
their annual survey "Survey on Japanese students studying abroad under inter-university agreements,
etc." that while in 2004, universities in Japan sent 18,540 students abroad under these types of
agreements, 2016 saw this figure increase three fold to 60,643. Furthermore, nearly 20,000 students
study longer than 3 months, which indicates that one-third of these students are studying abroad for

an entire semester or even longer.

An increasing number of international students are also studying abroad in Japan. This increase is
due, in part, from support from the Ministry of Education, Culture, Sports, Science and Technology
(MEXT). Universities in Japan are encouraged to receive more and more international students by
MEXT. Though it is limited to 37 universities, the MEXT’s Top Global University Project provides
annual grants to boost the number of foreign staff, secure more overseas admissions, with the
eventual goal of increasing international rankings. By the year 2023, one of the project goals is to
roughly double the number of international students to 73,536 (MEXT, 2018). In addition, the MEXT
Top Global University Project has set two targets for all 37 universities: 1) to triple the classes taught

in a foreign language to 55,928 by 2023; 2) to offer 1,226 programs where students can graduate by
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using only a foreign language by 2023 (MEXT, 2018). The foreign language, here, predominantly is
implied to be English although it is never stated overtly in the outline. Whether it be one of the 37
universities or not, the medium of instruction being English has become popular among high school

students and parents and thus, advertised through university websites and pamphlets.

What these two contexts bring together is the classroom where international students and students
who studied abroad end up studying together in English. This paper describes the course offered in
2018 for the first time with 84 students who returned from a year long study abroad program and four
international exchange students, and shares preliminary data analysis on the critical awareness raising
activities conducted in the course. The data analyzed in this paper is derived from reflection papers
submitted by students during the first three weeks of the course. Students were given opportunities to
consider their own language use and beliefs, prior to delving into more complex topics. The main
purpose of this course was to deepen students’ understanding of the political nature of language

choices and increase their critical awareness on cultural issues surrounding language varieties.

Critical Awareness

Critical consciousness is often defined with the work of a Brazilian educator, Paulo Freire. In the
1960s, Freire suggested a departure from the traditional “banking model” of education where literacy
is taught to be mastered as a set of decontextualized cognitive skills, to a “problem-posing” process
that makes literacy relevant and engaging in the lives of learners (Okazaki, 2005). With this process,
‘common-sense’ knowledge is examined (Simon, 1992) and learners are to become active agents in

shaping their own realities.

Martinez (2004) summarizes the Freirean critical consciousness:

e Critical Consciousness is a dialectical process; changes in an individual’s internal world can
only come about when there are changes in an individual’s external world. At the same time,
changes in one’s external world can only come about following changes in one’s internal
world.

¢ C(ritical Consciousness is a process that involves helping individuals name the multiple
conditions of their lives, identify the limits imposed by their situation, and take action to

transform the conditions.
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e Critical Consciousness allows people to question the nature of their historical and social
situation, to read the world, with the goal of transforming the object experience into a subject

experience (p. 5).

In the field of ESL teaching, critical pedagogy has also been utilized to enrich the classroom
experience. Morgan (1998), for instance, developed critical pedagogy classes aiming at critical
awareness raising. He documented how he selected discussion materials to be both socially and
individually meaningful to students and encouraged them to reflect on their own life histories so that
they find themselves in larger contexts. For example, the class writing, speaking and reading
activities enabled his ethnically Chinese students to see the way in which they have been positioned
as immigrants and, for most of them, female. In Benesch’s (2001) ESL psychology class, she selected
anorexia as a discussion topic to connect students’ private concerns and academic study. With
engaged dialogues with students, her female students discovered their subjection in terms of body
image and her male students realized their positioning of body image and control. Through these
classes, students could engage in meaningful content in a manner that could help them deal with

issues they faced in the real-world.

Referring to Paulo Freire’s work and drawing upon the work of pedagogues in the ESL context. |
defined critical awareness “as the ability to realize and question the reproduction of socio-cultural
and historical injustice, as well as power relationships in one’s own culture, the target culture, and
global cultures” (Okazaki, 2005; p. 181). Since language use inherently has relationship with power,
developing critical awareness in the classroom becomes especially pertinent to students lived

experiences outside the classroom.

Exploring the Sociopolitical Nature of Language: An Elective Course of Study

The course on language and power was one of the compulsory elective courses at a large private
university in a mid-sized city in the region of Kansai in Japan. The course is originally designed for
the third-year students returning from eight months of studying in an Intensive English Program
(IEP) and some taking college classes at universities in the United States. As mentioned above, with
the push to increase the number of international students enrolled in Japanese Universities with
inter-university agreements, the class had four exchange students; one native speaker of English and

three non-native speakers of English (two students from Europe and one from East Asia). While the
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majority of the students in this course are from Kansai, some students come from other parts of Japan
including Chugoku and Kyushu area or abroad including Korea and Taiwan. It is advertised that

more than 70% of the classes at this department are taught in English by multilingual instructors.

The course was the site of the participatory action research project I conducted in which I collected
data in the process of developing and teaching the course. Classes met for 90 minutes, once a week
on Tuesday, for a 15-week semester from April to July 2018. The multiple purposes of the courses
were to deepen students’ understanding of the political nature of language choices and increase their
critical awareness on cultural issues around language varieties while developing confidence in their

ability to effectively communicate orally and in writing in English.

In every class, the students were given 15 minutes to reflect on the class, discuss what they thought
about with their partners and write their reactions to their discussion with their classmates and the
teacher at the end of the class. In the following week, the teacher started class with PowerPoint slides
summarizing students’ reactions and picking up some thought-provoking reflections that students
wrote to share with the class. They also had three writing projects which they shared in class. While
sharing, they were encouraged to write comments on papers they were reading and discuss with the
groups issues that arose. It was hoped that through this dialogic engagement and problem posing,
shared goals of social and political justice might be furthered (Morgan, 1998). The final project was
to conduct research on one of the topics discussed in class and make a class presentation based on

this research.

Week 1: Raising Awareness on Language Use
To encourage students to examine “common-sense” knowledge (Simon 1992) and find themselves in
larger contexts by reflecting on their own and family histories, I have chosen to start the class with

discussing the issue of dialects as every student comes with their native dialect.

Week 1: Discussion Questions

* What language varieties do you speak?
* When and in what situation do you use a certain dialect?
* When a teacher asks you to read a book out loud in class, what variety do you use?

* When you are making a speech in class, what variety do you use? Why?
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* When you are with friends from different regions, what variety do you use? Why?
* What kind of “power” do you think is related to languages?

* How do you translate “native language” into Japanese?

* Why is it transited into Bokoku-go (£}:[E#E mother nation language)?

* Why is the school subject teaching Japanese called Kokugo ([El#5 national language)?

In certain situations, many people in Japan choose to use the standard variety derived from Tokyo or
a powerful variety from Kansai. Therefore, these questions are designed with the hope that students
will become aware of the presence of language varieties that have more power and those that have
less power. The last three “problem-posing” questions were used to encourage students to examine
what they may assume to be commonsense and ask questions among themselves in order to examine
socio-historical circumstances more carefully, including modern language ideology and

monolingualism.

Initial reflections from the first class discussion on those questions above tended pointed to the fact
that many students had never paid careful attention to the language varieties that they use. An
example reflection that summarizes the sentiments of the students in the class who come from places

that use dialects that are not considered the standard:

I haven t thought what variety I use on my speech and when I read the textbook in class. 1

thought it is interesting to learn about our language. [Student A]

Some students became interested in paying attention to and showed their interpretation of different
varieties. For Student B one of the majority students from Kansai, the standard one was “polite” and

thus they tend to use it in more formal settings and their dialect at home.

I've never thought about the language like dialect. It’s interesting that I use my dialect
when I am at home, especially angry. On the other hand, I use standard Japanese while

taking class or talking with boss, teachers. This is because it is polite. [Student B]

Student C, on the other hand, is from Hiroshima and was fully aware of the varieties they use. They

are carefully and sensitively controlling the use of their dialects to be accepted in the student
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communities in Kansai.

If I use Hiroshima dialect to talk with Kansai friends, they might feel scared or I am angry
to them. That’s why I am carefully using Kansai dialect when [ talk with Kansai friends.
[Student CJ

Having them share these different perspectives on language choice among groups first and then to the
whole class with the reflection paper was a way for all of the class to understand each person’s point
of view, examine what is common sense in their communities and become more aware of the power
balance. On the Kansai dialect, it is interesting to note that some students find it surprising that
people in Kansai read a book out loud in the intonation of Tokyo dialect as it is often believed that
people in Kansai do not change their way of speaking. However students became aware that more
Kansai students started using the standardized variety now at least in the case of reading texts out

loud in class.

I learned a lot of people (classmates) use standard Japanese when they read a book out
loud in class. I'm really surprised. Because people who use Kansai dialect tend to use

their dialect even when they are together with people who don't speak Kansai dialect.

[Student D]

On the language differences and power, as the course syllabus talked about the future course plans
that include the power gap between languages of colonization such as English and Japanese and
indigenous languages such as Maori and Ainu, some students showed some awareness on the power

balance at the beginning of the semester.

1 think that some popular languages have more power than others especially in education
and politic. For example, most of politic issues are discussed in English all over the world

like the UN and never in minor languages. [Student E]

On the translation of native language, it is still very common that it is translated as Bokokugo (F:|E
), each of whose sound represents mother, nation and language. So many people do not

differentiate the language they grow up with and the language that the country they live in adopted as
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their national language. Since for the majority Japanese people, their native language and national
language are both Japanese, they are often confused to be the same and not questioned. Some
students shared their understanding that a native language and an official language is a different idea

and problematized the use of the word Bokokugo.

I think “native language” is what people are raised in or started to speak in early
childhood but “Bokokugo (Mother Nation Language)” is the official languages of
countries where people come from. So for some people, their “native language” is not

their “Bokokugo”. . [Student F]

Another student has made clearer statement about the implication of the word Bokokugo and how

ethnicity and nationality are

The word “Bokokugo (Mother Nation Language)” is implying that the speakers are
ethnically connected to a certain state / nation, which is incorrect in many cases. [Student

G/

More students shared the cases where people with multiple backgrounds or people who grow up in
multiple languages or multiple locations, and for these people, it is often the case the Bokokugo that
is designated by the country does not match with the native language they speak. For example,

Student H talked about her multiple identities and their use of two languages.

I'm a half Korean and Japanese. My mother said my Bokokugo is Japanese. But I use

Korean much more than Japanese. [Student H]

Student H is more comfortable with Korean and feels that Korean is her native language but

considering her nationality, her Bokokugo would be Japanese.

Every class ended with the reflection writing described above and the following class started with
sharing these critical comments to the whole class with the hope that these comments will increase
other students’ critical awareness. The first week activity seems to show that many students found it

interesting to pay attention to language varieties such as dialects and question what is taken for
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granted like modern language ideology, translating native language to Bokokugo.

I have never noticed that Bokoku-go is strange. I feel that I can notice a lot of things
related to words that are natural for me but actually strange. I'm looking forward to

learning it through this class. [Student 1]

Week 2 & 3: Multilingualism with identities using L' Aubege espagnole

After discussing the local language varieties and monolingualism of Japan, the class turned to
Catalonia, Spain to consider the language choice of University of Barcelona using a scene from
L'Aubege espagnole, (The Spanish Apartment) (Levy & Klapisch, 2002). In this scene, students from
Europe with their Erasmus exchange program were having difficulties in understanding what a
professor was saying in their Economics class. One Belgian student raised her hand in class asked the
professor to speak in Castilian, the mainstream Spanish, as opposed to Catalan, the language of the
region the university is located where the professor was speaking. He refused and told students that
Catalan is a official language in Catalonia and if they want to study in Castilian, they should go to

Madrid or South America.

The material was chosen to raise awareness of the language varieties in a country, Spain. The
students were introduced to the idea that one country has multiple official languages and more
importantly, each region can have multiple official languages, namely, Aranese, Basque, Castillian
(so-called Spanish), Catalan, Galician and Valencian. Furthermore, the scene was within the
university classroom where the language choice is in question in Barcelona, which is the second
biggest city. As the majority of students are from Kansai, which is the second biggest metropolitan
region, | thought that this situation where Catalan is put in in comparison with the language of

Madrid would be a one in which students could easily draw connections.

Week 2: Discussion Questions

*  What language do Erasmus students want the professor to speak?

*  Why does the professor disagree with the Erasmus students?

*  What were other students’ opinions?

* In this so-called “globalized” era, what language do you think that professors at University of

Barcelona speak? Why?
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After an initial discussion, a hypothetical situation was introduced. This was intended to give more
relevance to the students in their classroom and deep the discussion. Most students are aware that the
number of international students has been increasing on campus. They were told to imagine that the

class was taught in Japanese, and international students do not understand the teacher’s dialect.

* If my dialect (Kansai-ben) is not well-understood by international students, should I speak in

standardized Japanese?

Since the majority of the students in this class are from the region of Kansai and the teacher is also
from Kansai, although there is a difference between language and dialect, the hypothetical situation
seems to be similar to the one in the movie. It was also assumed that many might show strong

attachment to the Kansai dialect

The class refection of the day revealed that more students have taken a position that the professor
should speak in Castilian. Similarly more students mentioned the instructor should speak in the

standard Japanese. 59 students took a position and expressed their idea similar to Student J.

We live in the global era. We need to accept others and create inclusive society. If teachers
speak Kansai dialect and international students can't understand, they should speak in
standard language because it’s not equal. If there is a minority in the society, it’s not easy
for them to live and feel comfortable. If you are one of them, how do you feel? You might
feel out of the group. The more globalization advances, the more difficult it gets for people
to adapt. Thus the teachers should speak standard Japanese to create more inclusive

society and make the class for everyone. [Student J]

However, 18 students took a position that instructors should speak their local varieties similar to

Student K.

1 think having an identity or identities that one can be proud of is generally a good thing.
If we were trying to let everyone on this planet understand each other perfectly, then we

would have lost the value of our diversity. And if we’re doing that, the only languages left
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would be English, Mandarin and Spanish, considering the number of people speaking
these languages. [Student K]

After the reflection writing, students were told that they will debate on the same topic and they
should research the situation of Catalan to get more information to support their position. In the next
class, after sharing some reflection comments as above from the previous class, the teacher
introduced socio-historical context where Catalan language has been put in. Then the debate groups
were made. One student from these 18 who support local varieties and three students from those 59
who supported the majority language were grouped together. Equal time was given to share their
ideas. After the debate, at the end of the class, they have done another reflections and it was
interesting to note that 15 students mentioned they change their position from supporting Castilian to

Catalan in the class.

My first position was Castilian. However, I changed my position to Catalan after I listened

to the reasons raised by the Catalan supporter. She said “The professor s identity will be

killed if we force him to speak in Castilian. Also, international students need to use

Catalan to live there because people use Catalan in everyday conversation. Without

knowing it, it's difficult to live. [Student L]

International students chose to study in Barcelona. They should know it's an area Catalan

is spoken widely. [Student M]

The unique diversity of Catalan was going to disappear. I felt that'’s a sad thing. [Student
NJj

Teaching in Castilian in Catalonia is actually one stronger culture suppressing the other

one. [Student O]

The number of Catalan speakers will decrease if universities in Catalunya start to change

their language to Castilian [Student P]

The class activities were designed so that all the students get diverse perspectives of the language
situation and the choices made. It is by no means meant to claim that in any situation one language is
better than the other and needs to be used all the time. It was hoped that the students will raise their
critical awareness that making a language choice is political whether the standard or local varieties is

chosen. In reality, University of Barcelona is clear about the instructors’ right as well as the right of
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students. Since Castilian and Catalan are both the official languages of Catalonia,

Lecturers have the right to choose which of the two official languages they wish to use in
their teaching. Students also have this right and can state orally or in witting which
official language they would prefer. Students can write their assignments and take exams
in either of the two languages, irrespective of the language used by the

lecturer. (Universtat de Barcelona, 2018).

To do this, the university has made the principle of language transparency and does report what
language will be used for instruction in each subject in Catalan, Castillian or other languages

(Universtat de Barcelona, 2018).

After the debate, there are some students’ reflections talking about how difficult to imagine the
language situation of Spain. Student Q mentioned imagining the case where Kansai dialect was

banned helped them understand how horrible it was for Catalan.

The problem of languages in one country is not familiar with us, Japanese. However |
thought that if Kansai dialect is banned, maybe I cannot live. I'd lose my identity. I'd think

my everything is denied by the government. Thats too sad. [Student Q]

Student R and Student S went on to talk about Japan being an “ethnically homogenous” nation.

1t was difficult for me, a person in an ethnically homogenous state to expect that the issue
of the University of Barcelona was related to the historical issue between Spain and
Catalunya. [Student R]

We Japanese were never forced to speak other languages as long as we’re in Japan....

Japan is a homogenous nation. [Student S]

At this early stage of the semester, at least two students showed their belief in Japan’s ethnic and
linguistic homogeneity. These comments are crucial for critical awareness raising and they were
mentioned in the next class. Together with the comment by Student T who was able to connect what

we discussed with what has happened within Japan linguistically and culturally.

163



Today 1 learned Catalan language were banned in Spain. The same situation had
happened in Japan for example, to Ryukyuan languages and Ainu language... we should

now think and respect other cultures within the same country. [Student T]

Future Directions

As shown above, careful material choice, engaging dialogues with constant discussion and
reflections, and problem posing to examine what is taken for granted seem to increase students’
critical awareness of the topic in question. Many students were not aware of what language varieties
they are using in a certain situation but found it interesting to pay attention. Some were sensitively
controlling what language varieties they use. Some students showed their awareness in power
balance between languages and between dialects.  Others were able to problematize the use of
Bokokugo as a translation of native language. Many also showed their awareness of the power
balance between the majority language and the minority language and without conscious concerted

efforts, the minority language does not get to be maintained and also it is a strong issue of identity.

As I defined, one of the key points of critical awareness is the ability to realize power relationships in
one’s own culture, the target culture, and global cultures. While students learned to become aware of
the power balance of Catalonia with Catalan and Castilian, it was hoped that the students would
connect their new knowledge about power relations in the Spanish context to the context of Japan. A
few students were able to do so. However, it became apparent that if the knowledge about one’s
country’s culture and history is lacking, critical awareness cannot be transferred from the target one
to the local one. Nonetheless, having students with more knowledge of a minority situation share

their opinion helped people in the majority understand those perspectives.

Thus it is important to introduce the culture and history of Japan’s language and power. The future
class topics were about Japan’s language standardization, language enforcement and language
revitalization. The students would be exposed to and raise their critical awareness on language
varieties in Japan including Ainu and Ryukyuan languages and diverse dialects and how
Yamanote-based Tokyo dialect was chosen to be standardized and forced upon speakers of other
language varieties. They were also exposed to how the efforts to revitalize indigenous languages like

Ainu are made. Knowing the above, it was hoped that students would be able to connect what has
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happened in Spain with what has happened in Japan and become aware of the power relationships

locally and globally.
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