
 

 

 

�������	� � ���

 
 
 
 
 
 

The Journal of Engaged Pedagogy 
�

�


2-��01���
 

Vol.  18 
 

 No. 1 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

�
����	��� 
Engaged Pedagogy Association 



 

 

�

�

�

�

�

�

�

�

�

�

�

�

�

�

�

�

�

�

�

�

�

�

0?4V2:>SN��

�= �� T@R ���
 8B<A;�

�?4V2:>SP�

��441���	
 ���
�

�

�

��!��0DI)C7A�D��.C 7 ���2��7 D /�

�6DA������1D����0IC���C������
�

�.C 7 ���2��7 D /��**D9"7+"DC�

��441���	� �

	�

�

�

,DE/)" !+����
�8/�.C 7 ���2��7 D /��**D9"7+"DC�

�

�
�AA�)" !+*�)�*�)J����1D�E7)+�D��+!"*�8DD#�%7/�8��)�E)D�I9���"C�

7C/� �D)%� ."+!DI+� E�)%"**"DC� "C� .)"+"C � �)D%� .C 7 ��� 2��7 D /�

�**D9"7+"DC��

�

�

23�1�.-��1�0�2�1� 



 

ISSN1349-0206 

 

The Journal of Engaged Pedagogy?Ī�ÉlÕčµ@Vol. 18 No. 1 
 

Contents 

 

îįĹð�ý�iuzbeoyÏ°�ĉ 
ð�ý�i_cqytynzi 
Y=­ïÚĴµßĕ�ħ�ĩ[çsvÁæyabrx>l®£iċº[ģehY yyy 1 –2 
ħ ñđķÞ�°¨Ğ²µ²µī �¯ÇÛğāĸ 

 
ð�ý�kCcv±ã�õuzbeo[ÎBvĚÄĹ�uzbeoyfzbptwzalù

ę[Ëbaukyyyyyyyyyyyyyyyyyyyyyyyyyyyyyyyyy 3 – 9 
¸Ķ ñķ¢¹ÁĄ²µĸ 

 
ð�ý�kCcv_cqytnzil��iĎÙĹý�l�k«sĢrwhAvìıøjÀ

�õĜ�yyyyyyyyyyyyyyyyyyyyyyyyyyyyyyyyyyyy 11 – 15 
� ëġ Į�ķ²ÞÖ�²µĸ 
 
ª×ĔÔktvÚĴµß»µÓÑħÀ�i=·Ėnzi>Y­ïÚĴµ©ĕ�ħ}ÓĈ¥Ĳ

[�ÈkY 
ħ ñđķÞ�°¨Ğ²µ²µī �¯ÇÛğāĸyyyyyyyyyyyyyyyyy 17 – 26 

 
ÍĂĠÖ 
°¨tzhlĳßòTlÕčÓÑĹÕÃ��Tlü¤ 
   |¾ é´ķÞ�µĒ²µyã~�ÕčûăÐĥâáĸyyyyyyyyyyyyyyy27 – 38 
  
²µbª¬ğĲ[µpÊĉ[¥Aög 
   ô å³ķ�Å÷Ą²µĸ, Ĩ½ ćÆķ{Đý§è�ª¬ĤÒmsgil^zoĸyyy39 – 49 

 
ēČlµob��gvvz_ty`kjxdl ďÉyyyyyyyyyyyyyy 51 – 70 
� ú� Įąķþó°Ğ²µĸ, Ĭ� ĭãķ¶Ħ¸²µĸ, Ý¼ ¡~ķĵÂ²µĸ 
  Ĩ½ ćÆķ{Đý§è� ª¬ĤÒmsgil^zoĸ 
 
ØÜĞµĊČlíĞv�YY�#KDUN3KC4 i :5N393D#KL4YYyyyyyyyyyyy����X�
��

� �¿�ÿ�ķİ½²µĸ�

 
Afs�ěČ�äĔ�[Ì�gvÈñõjĘ¦làĝyyyyyyyyyyyyyy�
��X����

� �� Ć�ķÞ�µĒ²µ²µīĸ�

�



 

 
dinlÕčkCcv=êAµo>im�aYY¨ĞĀÕčlċº[�ÈkYYyyy��
�X���	�

  �ó�²�ķĪėµī²µĸ 
 
�3#M4EN3L#5HTD�.NLOD5DM%HD4�5N�AD�8S35S3DC�HM�4#O#MD4D�0KDLDM5#39�:%GNNK�.K#443NNL�

-%5HTH5HD4,�-M#K94H4�A9�5GD�90.��6D#3MHMF�.NLO#44�����yyyyyyyyyyy���
�X���
�

� 3#9#4GH�7#4#LH��:SFHLN3H�:GHMJH%GH��1S4D�-WS4#��"S#M�!H#N9S��:GHLN,HL#�"#4SJN�

ķ�NJ9N�2#JSFDH��MHTD34H59ĸ�

�

�GD�:HFMHEH%#M%D�NE�1NKJ�3HFG�:%GNNK4�0CS%#5HNM�HM�7NCD3M�:N%HD59�

 �.NLO#3#5HTD�:5SC9�HM�8N3U#9��:UDCDM�#MC�1HMK#MC� yyyyyyyyyyyy�����X�����

� 7N3H5#�:#%GHJNķ5N%GH��MHTD34H59ĸ�

�

3NU� GH5D�0CS%#5N34�.#M�:SATD35��NLHM#M5��H4%NS34D4yyyyyyyyyyyy�����X��
��

� :G#UM#�7��.#33NKKķ9J#9#L#��MHTD34H59��23#CS#5D�:%GNNK�NE�0CS%#5HNMĸ�

�

�D#%GHMF�5N�3#H4D�%3H5H%#K�#U#3DMD44�NM�K#MFS#FD�#MC�ONUD3yyyyyyyyy��
��X���
�

� �#J#9SJH�9J#W#JHķ5HMC#H��MHTD34H59ĸ�

 



�ŏ|Ã*ØĢª	Journal of Engaged Pedagogy Vol.18-1 2019 

 
 

1 

 

ýœŝĶŖĎĖ āuĐw&c?GJ\eÏ§kğ�

 

āuĐw&AH^>beY?Q 

��£ĀåŘªêĬ�ō�Ŏ<ò29·ñ>BG_d�*¤�&Ġ²<Ň�$� 

 

ō ĂĨ�  

śér§�ĵ©ª©ªŐ �¦ÀæĶēŜ 

 

èýœ+ 2018¹ 6á 3Ü)©éÙ�wŗ)$Ŏ��:�ŏ|Ã*ØĢªw%*ĶŖĎ

Ė āuĐw&c?GJ\eÏ§kğ)ŏ�$�āuĐw&AH^>beY?Q��£Āå

ŘªêĬ�ō�Ŏ<ò29·ñ>BG_d�*¤�&Ġ²<Ň�$��%ĳĻ�:�n"*

¤�&�:)³�9D]dQ<ÒŃ�93*%
9�ęġ&&3)��ĎĖġ&�$¤�<

��(!�÷ńŒlðś©éÙ�©ªŜ�,D]dPfLf&�$ćĲ��¯ŚĂðś�°

·Ę©ªŜ)+¤��Ĕ&D]dQ�Ĕ<
7�2$à�$���� °Ĕ�$������ 

�*ĶŖĎĖ+ āuĐw)ĩ»9ûŔčśAH^>bŜ(Y?QIWfNś¶�Ç�ī

āŜ*ģß)ø1c?GJ\*ìňĈ�Ŗ<Î
 ¬ñgy���¶�Åĺ�ħļ�9Đw

�Ŗ*ĸĊ<Ý7�)�9.� £Āċ)��9·ñ>BG_d�£ĀåŘªêĬ�ōÖĜ

�Ŏ<ò29âÂ*w�*õ�<mz) c?GJ\*�ã&Č*¨Ù��ăĐw*®ā-

*Úņ<Óď�6�&Ĵ0�3*%
9� 

¾Ü+ /�ęġ*¤�)¢#� £Āċ���(!$�9£ĀåŘª�-*đĘªêŋ

�ĿĬ�ō�îÑĞ*�yĈěŌ&�*�Ŗú)³�9Ġ²���(;:��£Āċ�k¼

�9Ĭ�ō�î*ĂĄ� 2011¹�7ā¡)��$ªê*ľ��Ŗ*çİó�7ËĦ�Ŗ<

ęŕ)��×ôe§q�Ŗ*çİó-&GXQ�$�9�&<Ý7�)� ċ*ÑĞ+Ĭ�

ō*jqt<ĉĈ&��\fVdCeEfbZIQ&��$�8 ×ôh*ĂĄ<v!$å

Řªê*ØĢ<�­�$3ì;(�&��]OKfH<�Ĉ)ć}�9�h�7*��¬ĭ

*�Y?QIWfN%
9ú�ÍÕ�:�� 

ĝ�$��(;:�÷ńð*¤�%+ s�*Ü¸)ø1¶�ĈĲ�&�$AH^>be

Y?Q*mz<�8h� ·p)��9¶�Ĳ��4�$H@TF?R-&łx�$5�ï

őĈÐĒ)"�$ìňĈĮį�7*Ġ²�Ĵ07:���7) �*6�(ìňi%+ ø

¡���¶�Åĺ*ĕ0
�8*0(7� hxïő%
9Y?QIWfN Y?QB`?

\*āĽ�)6!$3ixïő*AH^>beY?Q�½�eĬ«�:9IU?`b(Ċŏ

ŏ|�ă�9ú)"�$3Ĳ��:�� 

�*À D]dPfLf%
9¯Śð�7¤�)³�9D]dQ&èĶŖĎĖ)��9ķ
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¸)ø¡���¶�Åĺ)ë¶�AH^>beY?Q*�þŏ|+ Ć(9í�*c?GJ

\�Ċo)�ř�9�&%ìĚ�:�M?S[OB(É ìň �(; ¨�Ĉc?GJ\

)6!$ă0��:$�93*&�$Î
Ņ��&��Ĥ%
8 ����Įº*�)ìÄ

�:9³Ê&�ã)���¨�Ĉ(ª�e®Ł-*µä&�*ÁüÃ)"�$3ı:7:�� 

èĶŖĎĖ*ÿĥÃ+ Ī×)69ñÛ¶� ·p)ø¡���¶�Åĺ4āĽ��9Y

?QIWfN('�:�:~�)ÈÔ�:$��āuĐw*ĸ�Ŗ< xĊ<ŀ
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Ņ�ĎĖ´ē)
9���ĎĖ<Ŋ29Ōē%�ð68°�7:�
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ƓȨȼǷȱƭƸ Ƙ�ư�-zNY\p~Ňó�Ǘ�

 
Ƙ�ư�0��Fôŵ¬ƢzNY\pJņ�Fǯğ 
ȼÐzNY\p~^�Ysy|�U1ƫǭJĽ��E0 

 

Ąȸ ƙȹÙćĖƹõþȺ 
 
2�?0 

� �Ƙ�ư�-RZtLy~lNdȼ
ïƗšȷþŪǪÃȖ´țJŻ?FĖźLUYu}�

1ðÜ-ǘĉJȋ�+�0��F 2)1ðÜ��ïƗƨšȷþŪǪÃȖŏǍ´țJŻ?F
şİ1�ƁÅðÜ�ȹȖƙǣȺ��Ƙ�ư�0��FRZtLy~lNd1��-ǝŜ�ȹƇ

Ȇȧ�Ⱥ�2�ŗŤư��ƦȬ�+�FzNY\p1ăĹ-#G0Ŀ FăȄ1�ƻJř

D�0��zNY\p1­Š0Ú�%ǻǸJ� @1,�(%	ŤƷ,2��ðÜ0Ċ�

+Vq}d�))�ǸƎŒƙ-�+�eohxȹDominelli, L.Ⱥ1ÐzNY\p~^�Y

sy|�UƙǸJĽň�E0�Ƙ�ư�0��Fôŵ¬ƢzNY\pJņ�FǯğJŊƯ

 F	 
 
1. ư�ƢŇȢ-�+1ȶŪƏªÇ»Ğ�D1šȷþŪȢóàȱ 

� ȖðÜ,2�ïƗƨ0CFïƗšȷþŪ81ǪÃȖ�ŏǍàȱ1Ůǫ�ǈ��G�ŗŤ

ư�0Ǧġ FšȷþŪŇȢ~ē¹J­Š F%?0ăȄ�G+�Fư�ȏÅ1ųǞ0)

�+@Ǹ�DG%	#G0ȝȍ�+�ȶŪƏªÇ»Ğ�D1šȷþŪȢóàȱJư�ƢŇ

ȢǸ�Dǘĉ�%�	ÖêŖǡŽ�0CFšȷþŪ81ǪÃȖ�ŏǍAƆȲ2Ƨŵ�,�

E�#GD2ŗŤŐĝ0CFȶŪƏªÇ»Ğ�D1šȷþŪȢó0ƻJơ�+�F	B�

0�ƏªÇ»ĞȢóàȱJǘĉ F�-2�ÖêŖǡŽ�,ȁ�(+�FǪÃȖJ?�F

àȱJCEƃ�ǘĉ F�-0)/�F	 
� ư�ƢŇȢ-2���ǫ/ư�ȝ��DƓĂ1�
JȚ?µ ůȌ�D�Ƙ�1ư�àȱ

JǶř���GJȟŶ�+
ư�ƢÆŌ�JăƘ�C�- FŐƿ1ŕ��ǳǤ�,�F

ȹđƜ 2008ȼ12Ⱥ	ȳ�ŮĲ,�F�Ǿä���ǋƄƢ/�Ȃ1=0ƐƎJĥ+FŮĲ,
�F10Ċ���ư�ƢŇȢ�2ǋƄƢ/ńŰ0Á�+�ŰƋƢ/ƚƁJǐŃ F%?0į

ǫ/ȀƊ1�ȂAư�81ÎÁ0ƐƎJĥ++�FƎ0õ�/Ȓ���F	 
� v�{ai0��Fư�ƢŇȢJ?�(+2��ư�ƢÆŌŐƿ0��+ŇȢ�ƚ=µ

�G+�F�-A��ư�ƢŇȢ1Ìâ��ŇȢ�G+�F�5-��Ƃư�0�ȓı�

�/��-0ė�G�',�F�-�ńō�G+�%ȹĄȸ 2014ȼ45Ⱥ	 
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� ��3�QkwNP}ȹO’Brien, MȺ-m}fȹPenna, S.Ⱥ2�ŵ1C�0Ǹ�+�
F	 
 

� ZO}_���ƶ�ȣǅ�ŭźê�Ǘ1àȱ��ŐŽƢ~ǋƄƢXkY[bp1N

}[bMbt�Yu}0ȓƛ�GF-���GD1N}[bMbt�Yu}2�œÇ

Ƣ~ŸÔƢ/LNc}bMbM�ȅ¶�Ţĩ0Ɖ%�G+�F-���-�řD�0

/F	ŇȢ2�Y[bp1ųǞ�±-�+,2/��ŇȢ1àȱJǲż FĽŹ-�

+Ŋ��G+�FN}[bMbt�Yu}ȹÄ¨ĖñAƲƱæąȺ-��Ǖƒ0ǕE

ȇ<G%@1-�+Ǹ�F�-�,�F	 

ȹO’Brien and Penna 2008ȼ89Ⱥ 
 
� ���%ǻǸ2�ȶŪƏªÇ»Ğ�D1šȷþŪȢóàȱ0Ċ�+@ıƛÓǞ,�F	

ȶŪƏªÇ»Ğ2��ŇȢ1àȱJǲż FĽŹ-�+Ŋ��G+�FN}[bMbt�Y

u}�,�Fi	����#G2Øś0��ÆŌ�GF@1ȻŇȢ�GF@1�J¶�FN

}[bMbt�Yu},�E�šȷþŪ2œü.�E�ŇȢ�GF@1�-�+�Ýǔ�

0ǖ�G%	�1�-2�ƦŉƢ02šȷþŪ®ƺƚĬ-#1ąĠ0Ċ FǋƄƢ/�º

ƣ-��ǌũ@%D�+�F	 
� �D0��1ŇȢ2�šȷþŪ��ŷĥĴJŴ�þŪ�0�ǖ��DGF�-JķÞ�

+�E�¡�-�+1šȷþŪ®ƺƚĬ-Ȩã-�+1éŗšȷ�1�Ŗ0Ċ�+�ƃ¼

/ȘŢƢ�)ȐƵƢ/ŇȢJ@%D�+�F	šȷþŪ0ȋþ F�-ȹû.@Jȋþ�

"F�-Ⱥ1ǡƝ2�ĦĢƢ02�ȥ�G%<<,�F	�����ŷĥĴJŴ�þŪ�-

�+�ǖ��F�-2�šȷþŪ0ȋþ F�-ȹû.@Jȋþ�"F�-ȺJ»Ƞ F

�-0)/�F	 
� 2012 Ě1Ƽ 2 ŵÿ¢³ȞơȂƦī��ťËœœƳƧȹĥśȺ2�ȶŪƏªÇ»Ğ�Dš

ȷþŪJȢó FƙƝ-�+��ŁǢàȱ1Ȏď�/��-�šȷǑǚ-Ĉŉ/ȝ�0�E�

őǜ³Ć����ǽŐ0#1ħȮ�ÏK,�F�-�JŅ�%ii	 /I'��ŇȢ1Ìâ�

2šȷþŪ¦0ė�G%1,�F	 

� ���%ư�ƢŇȢ1ǝŜ02�ŭźê�Ǘ-ǌ5)�%zNY\p��F	ŗŤư�0

ƃ�í?ȇ<G%zNY\p0)�+��
ţ2ŵ1C�0ȉ9+�F	 
 

� ļ½�ļī1ŗŤ1»Ğ�ĨD0Ċ�+��ƶē¹�Ƣ,�E�#1�-ǡ��ư�

Ƣ�ă-/(+�%�-�ńō,�F	 /I'ŭźêŢ0��+2�Ā�æ,�Fœ

řÇ�G%ŗŤȹ�Ⱥ�Â(+�Fšȷȹ�ȺJŏȕ�+�F-��½Ŋ��E�ŗĘ

ƚƁ,@ūŤƢ0ȫĊƴƢ/ȝ�1@-ē¹�ĥƑǯ�G+�%	�1ůȌ2ļī1
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�ŗŤ�Ȼóæ��1ȝ�-Øì,�F	 /I'�æź�,2/��óæ���æź

-Øƾ1űºJŃ)12�����»ĞƢ0É¹�G+ĥƑ-��ǭǲ,�F	%-�

�śŢ<,ŗŤ�,�E��Ŕ0ŗŤæǂJ¾÷�%-��ǋǓ��(+@��óæ��

2�óæ��&-��Ǹƙ,�F	#�+ļ½1�Ā�æȻŭźê�2�ŗŤ�Ȼóæ

��1ȫĊƴƢ/ȝ�0#1<<[wNe��ŗĘƢ/��ƶē¹�ƢķǺ2ƈý�G

%<<ǎǏ�G+��	 

ȹ�
ţ 2013ȼ114-115Ⱥ 
 
� �
ţ1ńōJŋƛ F/D3���D�</ŭźêŏȕ�ǉǌ�%0@ȝID!ȫĊƴ

Ƣ/ȝ��ǎǏ�+�FƎ0��+�ȶŪƏªÇ»Ğ�D1šȷþŪȢó1àȱ2�n[d

V{gLy/ư�ƢŇȢ,�F	 
 
2. zNY\p1ôŵ¬Ĵ 

� zNY\pJņ�Fǯğ-�+�NTx[1ÐzNY\p~^�Ysy|�UȹAnti-
Racism Social Work�F�2 Anti-Racist Social WorkȺ1ƙǸ2şƛ,�F	ÐzNY\

p~^�Ysy|�U-2�1970Ě��D 1980Ě¸Ȱ0�NTx[1^�Ysy|�R�
%'�[dx�d0��FÐzNY\p1ư�ȏÅ0ÎÁ�%�-Jöų0țù�G%@

1,�F	ÐzNY\p~^�Ysy|�U,2�zNY\p2ư�Ƣ0ůǁ�G%@1,

�E�zNY[d0CF��D�</ǳÅ&�,/��ư�0ƃ�Ǌ=ȇ<G% Institution�
ȹ»ĞȺ-�+ŮĲ*�DG+�%	NTx[,2�^�Ysy|�R��ǡȅ1�£ǱA

ǳÅ0ƍ>zNY\pJǡǰ�òȭ F�-1įǫĴ�ǵǺ�G�̂ �Ysy|�Uőǜ1

RxStwp1�0�ÐzNY\p~^�Ysy|�U1ƙǸ-ăȄ0ȝ Fþ5�²Ƣ0

ÑE°GDG+�%ȹĄȸ 2016Ⱥ	 
� NTx[1^�Ysy|�UƭƸǙ14-E,�Feohx2�zNY\p-2��«�

Ĵ-Â�Ĵ1ǱĲJ�Į0ůĻ�G��ƶ0C(+Ɠĭ��DG%�ĊJ�Eµ ư�ȝ�

1ǮĂ,�F	�G2�ľè FǙ-�GFǙ1Ƨ�ȝ�JůĻ F@1,�F�-ĂǗ*

�+�FȹDominelli 2018ȼ18Ⱥ	#�+�zNY\p1ôŵ¬Ĵ0ſƥ����1 3)1

ŵ¬0¶�+Ǹ�+�F	 
 

� Personal (individual) racismȹ¡�ƢzNY\pȺ 

� Institutional racismȹ»ĞƢzNY\pȺ 
� Cultural racismȹœÇƢzNY\pȺ 

 

� �¡�ƢzNY\p�-2��ƓĂ1RbWx�1�5-1ČÍ-ęƾ� /I'�ȜĴ
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JÛĂ F¤ǭAÛĂƢĹĞ�C5ƁÅ-�+�¡�0C(+ăȄ�GF@1�,�F	�»

ĞƢzNY\p�-2��ā©Ƣ0ŷĥÇ�G%ȓŬîƋ�²Ƣ/űÀ-űȠ0C(+�5

-JŇȢ F�-0C(+�ư�ƢȀƊ8LU][ FȀŬJżĂ FžĪAŐƿ��C5

ċșǛ1ŗĘƢ/ăȄ�Jń 	�œÇƢzNY\p�2���5--Ȩã1ư�ƢƧ��ƛ

0Ĥ�ħȮJ��Fư�Ƣ�£Ǳ�ĳĶ�Ǯǀ�DĻEƹ(+�E�#GDJ�£��F@

1�,�FȹDominelli 2018ȼ18-22Ⱥ	 

� �ŗ�ŗŤ,2�Ňó�ǗƢ/ã�0CFlNd[j�`1C�/�I�EA �zNY

\p��ſƥ�GA �	�Ŗ�šȷþŪ0Ċ FŇȢ~ē¹2�ư�àȱ-�+lNd[

j�`:.ě�Ǹ�DG+2�/�	#G.�H��ȶŪƏªÇ»Ğ�D1Ȣó0�ǩ�G

FC�/šȷþŪ0Ċ FŇȢ~ē¹JŷĥÇ FǳǶ��Ĕ0�6G+�F	ƇȆðÜ�

ńō�%��RZtLy~lNd�@ýé F	�ǭ F-�GD2¹1@11C�,�F

���!G@zNY\p,�E�#1ŵ¬�Ơ/F0Ȑ�/�	 

 
3. zNY\p1_NfoU[ 

� ¡�ƢzNY\p�»ĞƢzNY\p�œÇƢzNY\p2�ŵ¬2Ơ/F�#G$Gƕ

ƹ�+�F1,2/��Ƨ�0ȝ����ÅƢ/ľèůȌ,�F	eohx2��zNY\

p2�ư�Ƣ0ůǁ�G%@1,�E�ŗĘƚƁ-ċșǛ0CFăȄ1ǇȔ0í?ȇ<G�

�ƅ��� 3 )1Ƨ��ƛƢǫǆȹpersonal�institutional�culturalȺ,ůĻ�GFôŵ

¬Ƣ/ľè1Ħ,�F�-ȉ9+�FȹDominelli 2018ȼ18Ⱥ	#�+�3 )1zNY\p
1_NfoU[J���1C�0Ƕř�+�F	 
 

� ¡�ƢzNY\p2�#GJŷĥÇ F%?0�»ĞƢzNY\pJįǫ-��#G

Jģ�µ 	Ȋ1ǶřJ F/D3�»ĞƢzNY\p1ýé���5-�ķǺ F�

-/�zNY[dƢ/AEŖ,ǨÅ F�-JÓǞ/D�?+�F1,�F	 

ȹDominelli 2018ȼ19-20Ⱥ 
 
� »ĞƢzNY\p2��ƶƢ0Â�,�F-=/�G+�F�5-0Ċ Fĺ�Ƣ

/ǳÅA�#GD1�5-1űÀAȀƊ81LU][J»Ƞ F�-J�ūł�/�0

@��ID!�ĥƑ1Ʃă�-�+Ǭ�Ȧ�+�<�@1,�F	�1C�/ŇȢ2�

ŇȢ�G%�5-�ư�1�,�<���/��-J�ĨȻĨø%'¡�1àȱ-�

+ņ�F�-J� 	 
ȹDominelli 2018ȼ20Ⱥ 

 

� œÇƢzNY\p2�õǧƢ/zNY\pJîƮ*�+�E�¡�ƢzNY\p-»
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ĞƢzNY\p1�ŖJĤÇ�+�F	�5-2œÇ0í?ȇ<G+�E��F�5-

Jǡ¶%'-2Ơ/F@1-�+�£��F�-JŷĥÇ F�ƞǱJůǁ FȤ0�

œÇƢzNY\p2Åß�GF	ÅƢ/ĐĴ1Ȩ×-�+1œÇ2�ȳ�1ƓĭJş 

F�5--1��ĸJ�Eµ��Ơ/F�5--1ȃȩJ�Eµ 	 
ȹDominelli 2018ȼ20-22Ⱥ 

 
� ¡�ƢzNY\p1�'����D�</@1�1=0ſƥ F/D3��5-2�zN

Y[dJÊ/F bad apples in the barrel�ȹŲ1�1ǟ(%x}WȺȹScarman 1981Ⱥ0

 �/�-ǘ�F�-�,�+�<�	zNY[dJÊ/F�Ų1�1ǟ(%x}W�0 

�/�-ǘ�F�-0C(+��ǡ¶%'2#G:.ǟ(+�/��Ƚ�zNY[d,2/

��-�ÿĮ�,�+�<�	�<1ŗŤư�1ƘƔ2��1C�/@1,2/�&H��	

�����RZtLy~lNd�2ƏǡǰƢ,�E/�D@�¡�ƢzNY\p1�)1Ħ

Ĺ,�F	ƇȆðÜ1ķǗ2�ǡ¶%'2zNY[d,2/�-ĳ(+�F�5-0CFŗ

ĘƢ/ǳÅ1/�0@zNY\p�ýé�+�F�-� /I'zNY\p2�ƓƠ/�5

-�0CF@1,2/��ư�±�1àȱ,�F�-J�7Eµ�%Ǝ0�F	ƇȆ2�R

ZtLy~lNd-2�ư�1�0í?ȇ<G+�FƏȯƪ/ē¹ƢǳÅ1Ǒƴ�,�F-

ĂǗ*�+�F	 

� ôŵ¬Ƣ/zNY\p1_NfoU[0ſƥ F/D3�#GD2���ƛƢȝ�,�F

�-�ǭ�+�F	šȷþŪ81ǪÃȖ�ŏǍ1C�/ǨŐ0C(+/�GF»ĞƢzNY

å 1 zNY\p1_NfoU[ȹDominelli 2018ȼ19Ⱥ 
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\p���D�</lNd[j�`ARZtLy~lNd1C�/¡�ƢzNY\p2��

0ħȮJÏ;�×�ŏ�×(+�F1,�F	 
 

 
�IE0 

� ŤƷ,2��Ƙ�ư�-RZtLy~lNdȼ
ïƗšȷþŪǪÃȖ´țJŻ?FĖźLU

Yu}�1ðÜ-ǘĉJȋ�+�0��F 2)1ðÜ1ǸƎŒƙ-�+�Ƙ�ư�0��F
ôŵ¬ƢzNY\pJņ�FǯğJŊƯ�+�%	zNY\p2�#G$Gŵ¬�Ơ/F@

1,�F��#GD2Ƨ�0ħȮJÏ;�×(+�FÅƢ/@1,�F	�1ôŵ¬ƢzN

Y\p1_NfoU[��ư�ƢŇȢJƚ=µ�+�F1,�F	 
� Ƙ�ư�0��FzNY\p1àȱJǲż F02��àȱÇ�GȪ��-�0CEƃ�

·Eȇ>--@0�Ơ/Fŵ¬1zNY\pJȝȍ��+ņ�Fǯğ��ÓŴ,�F	#

�+�zNY\p�ôŵ¬Ƣ,ÅƢ/@1,�F1-Ø�C�0�#1­ŠJƥń ƭƸ

@�ôŵ¬Ƣ,ÅƢ/@1-�+ďț�+��įǫ��F	 
 
�Ǵ 

� ŤƷ2�2018Ě 6Ş 3ŗ0õŧœÇ�ȴ0+ț§�G%ȝ�Ĵ1őǜþ�,1ǷȱƭƸ
ðÜ�Ƙ�ư�-RZtLy~lNdȼ
ïƗšȷþŪǪÃȖ´țJŻ?FĖźLUYu

}�1ðÜ-ǘĉJȋ�+�1Vq}dÌƷ0¿ȱJ���Áƽ ŷ�%@1,�F	 
� /��ŤƷ2�JSPAƳƭǿǪÃȖȹ�ŗŤ81č°Jƥń�%ÐzNY\p~^�Ys
y|�UăȄrcy1țơƢƭƸ�18K12970��ǩȼĄȸƙȺ1ÃĻJÒ�%@1,�

F	 
 

i ȶŪƏªÇ»ĞJăƘ F�-1įǫĴ-�+�2010Ěĥś1ź�¯Őĝ�Ņ�%ƙƝ
2��őǜ0��Fǿƛ2ư�Ƣ0Ǽŀ 9�,�F��őǜ1ų�ëƾJȑĻ Fį

ǫ��F��ư�ű1�ȥJăƘ�/�G3/D/�ȹ�ǋƄƢ�ư�ƢÏ5œÇƢűº

0ȝ FæȤǮǄ�ȹ�ư�űǮǄ�Ⱥ1ư�űǮǄƼ 13Ŧ 2ȹbȺ��ƾőǜ1ƌȎƢƏ
ªÇ�1Ɵ�ŎáȺ1 3Ǝ0ȨǄ�GF	 

ii �ťËœœȔƳþõǠǴǙ�ǭȗȹ2012Ě 12Ş 28ŗȺ
ȹhttp://www.mext.go.jp/b_menu/daijin/detail/1329446.htmȼ2018Ě 6Ş 10ŗLU]
[Ⱥ	 

 
œƖ 

Dominelli, L. (2018) “Anti-Racist Social Work 4th Edition”, Palgrave. 
Ąȸƙȹ2014Ⱥ�v�{ai0��Fư�ƢŇȢŮĲȼn[dV{gLy/ǻǸ-1ȝ�0

ſ 
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��+�
ÈŚþçõþõþȡǸȨ�Ƽ 5ÕȹȋĕƼ 17ÕȺȼpp.35-47	 
Ąȸƙȹ2016Ⱥ�NTx[0��FÐzNY\p~^�Ysy|�U0ȝ F�ǘĉȼăȄ

1ư�ƢǝŜ-zNY\pŮĲ1ǹƓĭ�
ŘĒõþ�¥ƲƱþȔƭƸǃǫ�Ƽ 8 ĕȼ
pp.53-59	 

O’Brien, M. and Penne, S. (2008) Social Exclusion in Europe: Some Conceptual Issues, 

International Journal of Social Welfare, 17(1), pp.84-92, Blackwell Publishing Ltd and 
International Journal of Social Welfare. 
�
ţ+Fȹ2013Ⱥ�Ȉ�ŗŤ1�ƶē¹-ŭźêŐƿ�ȵ�ƀƤ ~ĎŨƩƚǒǥ
zN

Y\p-óæ�úĵ�řƬŝĜȼpp.103-117	 
Scarman, Lord J. (1981) “The Brixton Disorders, 10-12th April 1981”, HMSO. 
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ƄȋȤǚȕƛƦ Ƈ�Ɵ�-rJRUkuĴç~Ƹ�

 
Ƈ�Ɵ�0��BMSmHqhJ]1��-ƻŊ 
ȤƟ�1}0Û;Ǯ8C+�Bžȓƙ/ü¯ƒǐµ 
 

Ÿǭ Ȋ�Țèřŀ·èîț 
 
MSmHqhJ]2îǇƒ0ðƸ�C+�Bǐǃ,2/�	ă�ǖƚ�C+�BE�,

</�
<-<-hJ]TdvX(ü¯ĦµǈƇ)FĨ®�	ǩy=ǐǝýà,%%�(+�

%ǿȂņǲ(C.R.A.C.)=}ǿňw(yŋèî)@0?(+	_Y]ë�ƭ,�Ƌ�C	ƿſ0
�ECB?�0/(%ǳǗ,�B
ŸǭȊ�=ïƌŷw@< 2014 āȒ�@	Áü¯Ji
t]0��BǞŹuǞĈ,MSmHqhJ]-��ǐǃF�Ƌ�	ńÿ1}0ź:ü¯Ð

ȕFĲĸ�+�B
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ńŖǗ×,MSmHq2ńÿƒ	ŮǪ/-��ĝÍ,�EC+�B�	ǂǗ1 casual2
ē"�<$��%�ECŃ&�,2/�
čôǓ1àÉ2	�žȓƙ/
�ƾŇ1
� ſ1


-��ĝÍ�Ɖ B
ñȈ1 casual1��Ń2�z1?�/<1,�B
 

  
casual friendship� �Ǫ�ÀĜ
 
casual mistake� �5-�%ȂǸ�
 

casual visitor� �Ę���/�ǒÐò
 
casual attitude� �Ů8�C/Ġć
 
casual inspection� �č&�1ǛŜ
 

casual meeting� � ſ1¬��
 
casual expenses� �ȌǤ
 
casual insurance� �Żó�Ȇ
 

casual revenue� �ƾŇÂ¥
 
casual talk� �%;Å
 

(¬© http://_J[IfJtOpYRm.biz/entry479.html ) 

 
Áü¯ȃ�,�Ƌ�C+�%MSmHqhJ]-��ǐǃ2�ńÿƒ/
-��?A2	

:�D�Ǫ�
�žȓƙ/
�5-�%
-��ŀƽ�ċ�<1&-ĘECB
?(+Ŗǚ

ȕƛƦ0��+2	MSmHqhJ]F�Ɵ�1}0Û;Ǯ8C+�Bžȓƙ/ü¯ƒǐ

µ1Ƶơ
-ðƸ!B 1
Ƅđ-�+2	��@�8/ü¯ƒǐǬF�E/��-	Ɛǔƹ

�:�¬�1ěĝFı(+�/��-(8%2ı(+�+<ĝÕƒ0ǈŅ�/�)	�3�

3ƫ�F��	SnvN0Ʒ�ķ�@CB�-/.�ĳ�@CB
 
?(+$1ǐµ�ü¯,�B�.��Ů*�0��-���ȐFı'	Ů*�%-�+

<$CFĨ®�	īǟ!B�-�ȍ��ƧŮ�ǽĢ�CB
$C>�0	�E>B©Úƒ

/hJ]TdvX-2Ǝ/A	�BĝÍȏÿ0½�/<1-ǐ��-<,�?�
8%	

MSmHqhJ]2�3�3	ƿ­-Ǝ/B(-Ę�ǮG,�B)�ƹ=Ɵ�ƒùęF4-

��A0!B�-0?(+ĢƩ!B%;	jJ`p[I1íƩ·-Ɵ�ƒ­Ł	T[rL

WJg·Fǵ;B-��ĝÍ,<ƗǶ,�/�ÐȕFÌG,�B
 
�+	$<$<ü¯-2�&D��
øś(2016)2ŧ1?�0ðƸ!B
 

 
ü¯-2	üƎ��Bŗ�1<-,	)8A	�Bwð1Ɵ�ȃ�Ț�Ȃȃ�ț1<-

,	ĝÕƒ0rY[qFǥ@C	T[rLWJg·�C	Ĵȅ	ĔǺ	ĩØ	ĻĹ	Ǆ

ǎ1öǢ-�C	ÝŖƒ�Ť=ýŭƒŤ°��ó�CB/.	Ɵ�ƒ/{°ƓFǉBƅ

Ġ1�- 2
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�1àÉ1üƎ2	�ǹĬ=æŎ�{ÆƼ	�B�2ȄA/�Ôȍ/¬ƿ=ùę0?B<

1 0ƍŘ!B<1,�B 3
Ųǿ(2011)2piopUkFǏǘ!B},	ũƸ-2�È�
�È�05�E��<1FďB�-
-ðƸ�	ƭ��<1Fƭ��ħ�-��ĝÍ,§

Āę=Āƭę�$1Ŗǧ,�B-�� 4
��0�B12	�ŤFƖ�0÷Ǿ���ȃ��

Ɵ�ƒ0Į��C+�B�.��-���-,�B
 
�C@2ǐǃ,ǈ#3ư»&�	�-2$�ôņ,2/�
��3èš(2018)2	Hl

pM0��Bș�ü¯0ƪFƐ�%Ŭ�F��«ě/hJ]NoJk0)�+	ºǻ1Ƒ

�2	Ȕ�����(%E�,<	-AE�Ūĕ&(%E�,<ȚñȈ0ș�FƏ;)�

B�-2�(+<	Ɖ8C)�Ǚ0ö�+<ō³F5B�ęǧ,�(%E�,2ț/�-

ǰ7+�B
$�+��ƣü¯F�+�%12	Ɖ8Cƺ(%ÙÜFĞ�	$C8,�Č

%A²�&(%Ō@�=Ŷ¢Fâ�#8�-�+�%	Ơ%'-Ê �ŉǲ�1�Ȃ&(

%1,!
-­Ś!B 5
 

Ɯ�0hJ]NoJk2ƨſǨ�BE�,2/�
ŰƌǦéȚĉǠãț���)+	ń

Ŗ,<ȃřèȎŻ1-�0	ŔȘ�0ö!BǅŬ��A8�%
�1Ň2	JtWv_Y

]�ž�(%
�8	è�/ƿſŻó=	���ŢȄ0Ǳ�Ǯ8CB?�/�Ġ�Ǩ�(

%-�0	ď�1�C/�Ǚ�1lYVvS0?(+	ŬĤ�ê8B1,2/��-Ę�

-	Ɖ�%ĒÙ��8#GȚ�ĉǠãèȀġģǜů0ȃ!BPlt]
¿ƀț-Ĳĸ!B?

�0	ŧ1Õ1?�/ţǳ1},ūȇFƳ/�@ƐƉ�+�B1,�B 6
 

  

Ƭƹ�Ģ, 2018 

ŖǚȕƛƦ0��+2	ȁƈǁ¨ÊƛƦƹ0?(+	ÞƆƘŔȘîŝ1Ǌ´ȁ�ŨÐȕ

1Ƴƶ�Ņ@�0�CB�	$1Ŗǧ2ü¯,�A	�È��È�05�E��<1FďB

�-(²ĵ)
�,�/�Ɵ�ƒ{ũƸ1ļƷ,�B
îŝ1ƳÑƅĠ��2-(+��%ƈ

ƍ0Ƕ�" 7	�įǀÐȕ1Ǐű
=�ŔȘƵǴ
-1ȃ�FÐȕ·�%Ƙǟ��þűǟ�
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şĂ0�B
$C2	ì.<%'02�1ǣ�</�ĽųƒÐȕFƈƍ0	ľƺFÄ�B

Ť°F{Č0�ó!Bü¯ǆŽ$1<1,�A	�ŔȘ¹û0qvZFı)ì.<%'2ü

¯�C+<�Ń�/�
-��ü¯1İèªƉƊ0�/@/�
 

$�+	�1�þűǟ2wǻ1ŢÇ¶³1¡� 8����(��-<ǐECB�	�¸Ŕ

Ș2¼Ȇ/(Ŀ)Ö
	�ŔȘîŝ2Ě��-�D
�Áńľƺ�ǆEC+�B
	�ńŖ0�B
îŝ/1&�@ńŖ1±ć=ŀ·0ÉE#B7�
�ńŖ(Ơ%')1ƢȁFĪ¥!7�,2

/�
/.	\j-ȉÖ0ö!BĴç~ƸFÌG&ƘŭğĜ-MSmHqhJ]�ĄŶ0�
B
 
-!B/@3	Ơ%'�ǚȕ0!7�ǎĈ2	�ńÿ1}0�Č%A²
0�BŌ@�=

Ŷ¢(èš,²ĵ)0�ź:ü¯�
FƟ�ţĢ~Ƹ1Ʃà�@Ðȕ0!B�-,�B
ŖƛƦ
,2MSmHqhJ]1��Fŧ1?�0­Ȗ�+ĶǨ!B
 

 
�Ǝǧ/(<1)Fƫ�ŀ·-�+1MSmHqhJ] 
�ŕĢƁ/8%2eKJNĜß1},Ɖ8CBMSmHqhJ] 
�Ľųƒ/ĝÕ,�@CBMSmHqhJ] 

�åCBPt[tZ-�+1MSmHqhJ] 

 
�yȟ)2	ǋÉƒ,�AƖ�0ȃǴ�+�B<1,�B�	$C@0¨ǲ!BĒƈƒ

ƻŊ(lM^Uk)�@	ńŖƟ�0è�/ĎȑF|�+�B
 
�1?�/MSmHqhJ]F£œ!B02ŧ1Ȟ)1ǎż(�z)�ēǌ,�B
 

 
�p[oRv(<11ǍŃ)FƝ��- 
�pHq/Ƴȗ�Fá=!�- 
�¨Êƒ/�ƹȃ�FţƯ!B�- 

 
�"C0�+<	ü¯Ðȕ0ÃAƲ:�-2jJ`p[I1%;&�,/�
Ơ%'�

�:Ɵ�1ÝŖƒ/ţǳFƲ9Ő�B�-,�A	�Ǝ/B�ƹ-¨0Ɖ�B�-�,�B

Ɵ�-Diversity F)�B%;,�B
�Ǹ�2ǡ��
,�A$1ŀƽ,ţĢ�CBƟ�
2	Ǚ0-(+<�:0�!Bbsv1�BƟ�,�B
 

 
ŵ 
Ȝț�ƹ0ǗBǐǃ-�+2�ńÿ0ź:ü¯
-��ǈƇF�#+�Ƌ!B�-<�

B
 

ȝț�őł ü¯Ǘ{ėǗ�øś�ų, 2016, ŞĊ�Ɵ0G�G¬Ƃ, P.27 
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ȟțǷĐFÐ�ƕ!-piopUk-ľƺ1>���, ŲǿÏ�. 2011,  '�8ŏĥ,  

pp.50.-51. 
Ƞț�MARCH2 sRt]tèǆǵ�Ǐǘ, èšwť,  2018, úŴŏą, 
ȡțz�@ƥ9y�Būȇƒ/ţǳ&�,2/�	y�ūȇ-hJ]TdvXuhJ]N
oJkFƔ1Č%A0�%Ň0	z�ūȇ-MSmHqhJ]�ċ·�CB-��Tb

Joq/ţǳ0</(+�B
?(+	y�ūȇ�ƐƉ�+�BàÉ	ǩy(Ƈà),1
īǟ=ĭī<Ŧ�#/�<1-ǐ�?�
 
Ȣț�kvctOQvq
,�B-��Ĩ®F¤CB�-2,�/�
ǕƱ2�Ǌ´ȁĺ

ƴFů;BŒĖ1�� äŅ
https://saitamakorenschool-hojokin-seimei.webnode.jp/�
(2018.5.30 Ɯǖ) 
ȣț��3ĉǠã61èȀġģǜů�Š1¾ÓF)�(%��ÎxāŇ�ńǑ(aYNH

Yg)
02 27 ǼǷĆƘ6$�+ÞƆƘyƌƚ�/.61ĝǍŀFLtoJt0+õ
#%�ƃ1ĪƤF$188Ǒǫ�+�B
ǯ���(%1�yƌƚ�&�,�B�-

Fƞ�	ƚ�1ÒƮ¦ŀFĵǫ�+�B
https://goo.gl/vEDwXx� (2018.5.30 Ɯǖ) 
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ɇƅ�£ȁċÞ ēǾŵ¨3vSZ]p�ɘ¯ŹÙ 

 

Ȏʍĩƽ6HKȚǘ·Ĥſ·Ś�ñĺʅ3�¾ǄlSe� 

��ņîȚǘ·�ʊƐñɳŚàʣȁOȓƨ6�� 

 

ñ ʵ¢ 

�ȹä¯ĳęǿ·ǿ·� ɝŒĘÑ£Ȧ� 

 

8%D6 

2018 ɒ 7 Ą�ȚǘʚŹŹÙƳʚåˎĳ����åˎĳ�1Oʏʣ$+ƮėȚǘĮß·Ĥ7
ǁȰ 62 Ƴ�ɍʔ=ĽɎĳ&KŃ�ÉǅôĦǉÉ61Ǝŧ$1�+．ɲOǿ˂6�ž#LKŤ
ą�Ö!.+�ǁȰ+-8ƀ·ʾĩ2åˎĳOʏL�jR
ufx
UOȟ%+Țǘɣȸ7
ˇő·Ƃ�ēȎ7ɃƷǾ7ǈɒI37ĜʻO�!5��Țǘ7ɺȶFƦ：�6E%�6Ǎ$
5�IƶɍÈO¤"$+�ɍʔəǓĘ7ŵ¨Ȩ�ˇőȨçõ6H.1Țǘɣȸ=ÓÆ&K!
3�ºN'ɍʔ6ȢƆ&K!335.+ńɍȚǘƳ22�K��ķɍȚǘ·Ĥ2·<ǁȰ+-
8*7ǿɣ� 3 Ʒ�4 Ʒ�5 Ʒ2�K�*L8�Țǘɣȸ6u
cOŧ-5�IEɍʔ6ǁA
L�/ɍƞ6�.1�*7Ȏ�Oʏʣ&K!3�ų6ɇʅ5ýĎ2�J�A+*LŬǹÅȇ
5!3285�!3O�ʘ$1�K�ǁȰ+-�ǉÉƤ�6H.1ǿ˂�ž#L+．ɲ8�
*7?3P4�åˎĳO8%D1ʏʣ$ƀ·ʾĩ7ɍ	O¤"$+Ř�ƈOŧ-ÓK+D7
ȶŌɲ2�J�ēȎ2īɎA+8ƯǱ�IEI.+ʚǱ�ǧŔ7ƳùF�-N��Ɨɲ54
2�.+3��ž8�ʒȚǘ=7ƹŁǝȏ�7�Ã3��ʝ・7�6�!5NL+4� 

!�$+Ťą�Ę�$&K78�ɫɅ5�ʒȚǘ�37��5K/5�JOŧ/3ɑȢ#
L+Ŷ+-=7ŵ¨Ȩɟ°7ʮɑ2�K�ē6ķª7ÉǅôĦǉÉƤ�6HKƎí8*7ɠ
ȉ54285��ɍʔƽɵ6HKĮĤſ·Ś�ñƹȵ�I7Țǘ·ĤƑ¯�*7˘JOŽ�
Ǥũ�,ȎʍŬŪǹ6HKŝʹ·Ĥ��ɩʊƐñ7Ǹ-ǌJFĒ¸�ʃɍɞȔ7Țǘ·Ĥ（
Ǚ61lSe\i
a��!5NL+ńɇ¨ƄāŤą3�.+�¾ʚ�IGKǡ6��1ˋ
                                            
1� Äy"£­�#c«Ď�p%å����>ãË! ��
/���0#µ� v�o�# 
 �"�*­Ò

�#g]���µ�o�	/«Ď·BBÜE·Uqv2MÈ��ðù"ąN�c«Ď�
�oÑ2MÈ�/ĉ!

#Ă��2ë��c«Ď��åë�/  
2� ­Ò�#�y£«ĎE�p$0/E�2��"¶lË×Û!ă(�FA",�!îñ��
/ y£«ĎE�

#�£­!,/«Ď±·z�Ā�

1��Æ��Æ»@"²� DÉ
-£­&"½â2LQ ��0�
�

	/
#383=~�º�C§!V=aP_���br�0�±·z�Ā�é��F�#fc[¢=«Ď�CÕ

2à¨!�ÿ2çú/�'�#�¾2û0�Y%£­&½/ ���Ø¯����J�/��� ��«Ďd�

ZõÞ��"��2��  
3� ®¦Á�«Ď�°Æ��xÇ�h�DG"K�sČ
��E³�Æ»�ď47m�y£­«ĎEE³eI�2018
��14ċĐ 
4� �h"sČ¿!�
�#n^"®ð !í�
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ȡ$1�+ńɍȚǘƳ�H;Țǘ·ĤÉ÷ŶOɰȨ6$+ƫı5ĺʅŤƙ�lSeUsSp
7ˉǲǕƜ6�ȏ$1�K�!LI7Ťƙ6åȟ&Kȭ8��'LEåˎĳ37É÷ƻOʣ
ȁš�{í3B5&Ìĺ$2�J�:�18*LI3É÷Oʩ&KŶ7ȩȤ$+ɘƑ�A+
8˒�Ȩ5Äʵ�Ƚƹ�6ȏ!�3&KŚɛȨǼȵ2�K� 

ʔħ28��Ɯ7ʣȁ�Ů7E3�2011 ɒHJņîČ��!5.1�KņîȚǘ·�=7
ʊƐñɳŚàǝȏ7ý¤OóǹȨ6ĉȾ&K!3Oȟ%1�Čǫ7Ŕƺ��ʒȚǘ�37�
�NJOʩ&KŶ6Ǻ&KĝȨ5ɘƑOʮɑ&K�¾Ǆ�7lSe\i
a3$1ĺʅĥǪ
6�Ȉ$1�KʣȁȭOʞI�6&K�#I6�ɃČ6��KʊƐñŚàĽ­OÝDKźJ
ǟBOŤˆ6�ĺʅĥǪ7Ǹ­6Ġ�+Ŗʚŵ¨27ųǖ7ńJʍ7�ɕƻOĨŉ&K!3
3$+�� 

 

1�ʊƐñɳŚàǝȏ6BKp
hyV�X
u“\eʣȁ 

ʔǎ28�ņîČ� 1980 ɒǾHJŚà$1�+ņîȚǘ·�=7ŝʹ·Ĥ��ɩʊƐñO
2011 ɒ6Ɏ.1ɉɏɳŚà6&K�ĠOū$��Ęķɍ6ŠKA27 8 ɒ・7ʊƐñOȠŜ
$ǲ�1�+ý¤6/�1ĉȾ&K�ũǎ6��1Ĩŉ&K�Čǫ�Źȗ&KɳŚàǝȏʵ
ʪ7ˍʵ7ʆǗ6BKʣȁƻOǭ�K+D7ÎʔːǟBOȥū&K7�Ǟ�2�K� 

 

�Ņ〜ʣȁOʵʪ6$+ɳŚàǝȏ 

� ņîČ8 2011 ɒ 2 Ą 23 ɍ�·�ǫ=�é�ɊʮFŅ〜Ɋʮ7«ǚ6/�17」Ǉ�Oȟ
Ȅ$�ņîȚǘƍȓß·Ĥ6��Ké�ɊʮOțĻ$+7- 2010 ɒȵ・7ʊƐñOŚà&K
�ɢȋ&K37�ĠOū$+5�ȟȄ6E�KH�6�!!2A'ĉȾ7Ǻƙ35.+78é
�Ɋʮ2�.+�*7ɚû3$1�Țǘ·Ĥ=7ĝȨʊƐ6ɤǺ&KȊǹ� 2010 ɒ6Čǫ=
」ǇO�!5��˓ȐʣȁOŹ5ʵʪ6ú Č3$1ķĘ7ʊƐ7ńJʍOčȝ&H�Ɂ�
��+ý���.+3��� 

!7ȟȄOŽ�·�ǫ8ʲ 3 Ą 11 ɍ6Čǫ=ªȼO�!5.+�Č·Ť£8*7ªȼOŽ
��·�ǫ6é�Ɋʮ6/�1ɇ6ʣȁ8B/�I5�.+37ʇȼOȮ�1�+�#I6
3 zĄĘ6­�L+ČÚ¨6��KƜȯǀņîČȍŤ7ȼʈ2E�*L5J6ʿƕ2�KɊ
ʮ��2011 ɒ 6 Ą 24 ɍ�3#LK54�Čǫ8é�Ɋʮ6/�18ʣȁ5�37ÎʔɑŮ6
ʹ.1�+� 

$�$�2011 ɒ 3 Ą�Ƌ�ƩJĵBɍOʢǙ6ģ�+ŨÑ6Čǫ8 2010 ɒȵ・7ʊƐñ
ŚàO�!5N5�3ȟȄ$+�*7ʵʪ3$1Čǫ8�·Ĥ7ɶȎ�ƾʵªžÒĥ����
RCC�6H.1�ĺ��7ơê6�J�ʊƐñOŚà2�KĆǜ5Ņ〜ơê65��I2�
                                            
5� ÐÓ�°ýtóæ`ā"�Ù#��ì��"��¬! 1�[�>����.÷'0/ � 1��2011� 2©
"üþ2i�Ý© 3©!çú-0�æ`ā# 2010��["æ`ā� /  
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K3$+�*7+D�ȺŨ7·Ť£Ȝ8%DȈȺƤ�I8�RCC 3·�7È2ˎ©�Ƽʹ$�
�ĺ���©Ƒ#LũȀŚàO­œ&K3ʞĔE$1�+3���A+�ǙƉ7ȼʈ�2011

ɒ 6 Ą 24 ɍ�6��1E�·Ĥ7ĤȎ�ƾʵªžÒĥ�I�ĺ��OŽ�1�JA&��ĺ
��©Ƒ6Ġ�1ƾʵªžÒĥ37ˎ©æÚOƱD1�K37ªȼ2$+���A,ˎ©Ƽ
ʹ68Š.1�JA(P��ȓʺ�ķĘ7ʊƐñ7Ĝɴ6/�18�ˎ©Ƽʹ3��!3�2
�1�ý�7Ćǜƻ�µɑ2�L9Ľ­2�KƠą�ƾ�3��!365JA&�3Ɯȯȍ
ŤŬưEɠĔ$1�KH�6�ʊƐñ7ȠŜ6ȿBǌ.+Ź」5ʵʪ8�·Ĥ7Ņ〜ʣȁ2
�.+� 

!�$+ŤǼOŽ�·�ǫ8�+,-6Ņ〜ʣȁO©Ɩ&>�ǝȏOĪ%�*7ă Ƀɒ
9 Ąʕ68 RCC 37ˎ©�ĂȢ$+�ˎ©ĂȢ�I 4 zĄĘ68ʇŀE½ʿ6$�*L3Ƀ
Ũ6�ĺ��8©Ƒ#LK!335.+�!L6HJ�Čǫ�ū$1�+ʊƐñŚàĽ­7
+D7Ơą2�K RCC ʣȁ7©Ɩ8 2012 ɒ 1 Ąʕ7Ũȭ2ƾ�!335.+� 

,��*L6E��NI' 2012 ɒ 3 Ą6ɔñ#LK 2011 ɒȵ・7ʊƐñE 2010 ɒȵ・
3Ƀʯ6Śà85#L5�.+�RCC =7ʇŀ�+3�½ʿ$1�1E��ñOŷJ+!3
6ʆNJ85���2012 ɒ 3 Ą 28 ɍȍŤȢˆ¨č�!3Oâ �ʣȁ7©Ă3$1ɑȢ$5
�.+72�K�!7Ȍ®2řȧ2�K78�Ņ〜ʣȁ8�RCC 37ˎ©6HKý�7Ćǜ
ƻ�7ɑȢO�.1©Ɩ#LK3��č©�I�·�7�ñ7ŷɎL7ɂ�*7E7=²ǿ
$+č©=3Zje$1�Kȭ2�K�!L�Ę6ȫ­&KČǫ7ɳŚàǝȏʵʪ7ʆǗ�
�N9�p
hyV�X
u“\e�7\`
eȎȭ3$1B5&!3�2�K3Ĩ�IL
K� 

*7ĘEēń6ȱ.1Čǫ8!7Ņ〜ʣȁO�/7ĸá6ɳŚàǝȏOǲ�1�K�$�
$�·�ǫ8ʣȁ35.+ļ〜7ʈŀO&26Ɓ�1�K6EÉNI'�Čǫ8��KŅ〜
Ə˅7Õłɳɭ�ɩʢĚJFÿƜˌLȻ�7«ǚǝȏFý�ǏʞOĽŊ6ȱ.1」Ǉ$�&
26 5 ɒ�ƜE7È�·�8*7Ǻ�O�!5.1�Kơê6�K�Čǫ8�Ņ〜7Ćǜƻ�
Oµɑ&K+D7Ňí3$1�K��ÕłɳɭȻ7ʣȁ8·�ǫ7ǆų5Ǻ�6H.1Ȓų
6«ǚ#L1�J�ŏ&8ȈȺ£2�K·Ť£�ēȎ61Ņ〜Ə˅7ĐʔOµɑ&K7B3
5.1�K��Ņ〜7Ćǜƻ�7µɑŇí�ēȎțĻOŏ&7B3��ēơɑŮ8 2016 ɒ 11

ĄŨȭ2·Ť£EɑD1�K� 

 

�ɸǻĂÚOʵʪ3&KɳŚàǝȏ 

� Čǫ�ʊƐñɳŚàǝȏ7E��/7ʵʪ3$1Ɖ>1�K7��ČÚ¨ʫōɇʅ��¨
6��1ĿȂ#L+ɸǻĂÚ2�K�!7ɸǻĂÚ8�·Ĥǫ�Č�I7」Ǉ6$.�J3
                                            
6� RCC&"ø¼#��°"D�!Åé2Ï��|Ãz{!J)y£«ĎE-
-�w�À\��O.S0�ôā
!,��R��0�ďÖ 8600?XĐ  
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��K33E6�˓ȐʣȁȻ�©Ă#LKA2ʫō7ŰĩOʼʉ&>��3$1�KE72
2012 ɒ 3 Ą 19 ɍ6ĿȂ#L+E72�K�ǙƉ$+Ņ〜ʣȁ3ʂ(1�Čǫ�ʊƐñɳŚ
àǝȏ7č©3$1źJƜ K7�!7ɸǻĂÚ2�K�ɸǻĂÚ6ĔÛ$+Ťˆ*7E7
8ũǎ61źJƜ K�� 

� +,$�ɸǻĂÚ8ʎʸOŰĩ&K6�+.17ʼ�ŤĭOū$+E76&�'�*LŬ
ǹ6ʎȨĞ˃85�7�#I6��9�ɸǻĂÚ*7E78ȣĳÚ¨ŨǾ�I��þ�L+Á
ˆ2�J8�ǓĘ7ƃÚ��ÄŨ6­�L+Ȁ�ªʢ7Ú�����¨6��18�*7źJ
}�6É&KĔÛ�5#L1�K9�*7ĔÛ6HL9�ĳ¨�ĳĊ7ľĮÒÉ2�Jʨ�7
ʹʎÒÉ2�Kȭ6ÇB�ɸǻĂÚ8�ǌ!LOɸ#5�!3OĐǬ3$�3#L1�KH
�6�ɸǻĂÚ6Ǻ$182�K,�Ğ˃OĕȢ&KʍĠ2ʔʳ8©Ÿ#LK>�E72�
K3��K�ɸǻĂÚ7ĿȂŬǹ8ɧȢ#L5�6$1E�Ɣ5�3E*LO�.1ȝ-6
Čǫ�ʊƐñOŜDǲ�K?47Ğ˃�čƈ(K38Ĕ�ɋ�72�K� 

&K3�Čǫ�ɳŚàʵʪ3$1�KɸǻĂÚOD�.1řȧ&K>�ʣȁ8�ʎȨĞ˃
�5�6E��NI'ɸǻĂÚOĸá6ɳŚàǝȏOþǲ&K!32ǁ%KƽŪȨĞ 7ʍ
6�K3Ĩ�ILK�*L8&5N-�ņîȚǘ·�=ʊƐñOŚà&K!38�ʒȚǘ�
37ƽŪ�¯Ĝʣȁ6/5�KŤ~2�K!3�ĝȨ5č©3$1ǒȮ#L1��Ğ 2�
J�Čǫ� 2012 ɒ�Ĭƪ+6ɸǻĂÚOɳŚàʵʪ3$+!32�Ⱥƍ7Ņ〜ʣȁ�Iƽ
Ū�¯Ĝʣȁ=7ũ5KʆǗ�ǁ%1�KȭEµɑ&K!3�2�K� 

�Ɯ2ĉȾ$1�+H�6�Čǫ6HKņîȚǘ·�=7ʊƐñɳŚàǝȏ8 2011 ɒ 3

Ą�2010 ɒȵ・��ĬēńEþǲ#L1�K��ŰɯŨȭ2 2017 ɒȵ・A2�ɳŚà��&
26 8 ɒʬJ6Û<ɳŚàǝȏ7¤Ȧ28�Čǫ7Źȗ7ˍʵ6ʆǗ�ǁ%1�K!38ʞ
I�2�J�ʞµ5ĸáÔȢ6Î0�1�K38Ĕ�ɋ�7�ēơ2�K� 

 

ɳŚàơê7ý¤A3D�2010 ɒȵ・
2017 ɒȵ・� 

2011 ɒ 2 Ą 23 ɍ Č�é�ɊʮFŅ〜Ɋʮ7«ǚ6/�17」Ǉ� 

2011 ɒ 3 Ą 11 ɍ ·�� 2 Ą 23 ɍɴ7Ǚ」Ǉ6Ǻ$1ªȼ 

2011 ɒ 3 Ąʕ 2010 ɒȵ・ɳŚà�RCC 7�ĺ��6ƥLK 

2011 ɒ 9 Ąʕ ·�3 RCC 7ˎ©Ƽʹ 

2012 ɒ 1 Ą ʜʴŕ2ŷJɎL+ţñ2 RCC =7ʇŀO½ʿ 

2012 ɒ�Ą Č�ļ〜ʇŀÿ¦��Ņ〜Ćǜ�ÿ¦Ə�O」Ý 

                                            
7� č´�Hä��¤��áç��jÚĊ�¹���öWđÔ 5ÂĒ�ďª¡Ć�2016��1138ċĐ 
8� n^  
9� �Ô 001uvI� òĈýt�rI� Ô 46m�ď1947� 11© 25£Đ
ďhttp://kokkai.ndl.go.jp/SENTAKU/syugiin/001/0096/00111280096046a.htmlď2018.12.2436:9ĐĐ 
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2012 ɒ�Ą ȍŤ¨č��ñOŷJɎL+!36ʆNJ5�� 

2012 ɒ 3 Ą 7 ɍ Ǚ」Ǉ7Ə˅ɌżOȥƈ 

2012 ɒ 3 Ą 19 ɍ ČÚ¨61�ɸǻĂÚ�ĿȂ 

2012 ɒ 3 Ąʕ 2011 ɒȵ・ɳŚà 

2013 ɒ 2 Ą 13 ɍ ȍŤ¨č�E�¥ー6Eĕ¬�ĳʚÀƟ�ČÚ¨7ĂÚOǥį$
1ɳŚà�ɠĔ 

2013 ɒ 3 Ą 13 ɍ ņîʈěŒ¨�IʊƐñɳŚàʣȁ6Ǻ&K¨Ȝǃʞ 

2013 ɒ 3 Ąʕ 2012 ɒȵ・ɳŚà 

2013 ɒ 12 Ą 25

ɍ 

ʜʴŕ7ŷɎñOʇŀ�Ȁ 1 ªʢ� 

2014 ɒ 3 Ąʕ 2013 ɒȵ・ɳŚà 

2014 ɒ 6 Ą 24 ɍ ʜʴŕ7ŷɎñOʇŀ�Ȁ 2 ªʢ��½ŀ 

2015 ɒ 3 Ąʕ 2014 ɒȵ・ɳŚà 

2015 ɒ 11 Ą 25

ɍ 

ƳĊÜŀƬʹ1OŽ��ņîʈěŒ¨�Č=�ĀĲ� 

2016 ɒ 3 Ąʕ 2015 ɒȵ・ɳŚà 

2014 ɒ 7 Ą
 

2016 ɒ 12 Ą 

Ņ〜Ə˅OD�.1Č·Ť£7Ƹƿřū6Ǻ� 

�2016 ɒ 11 ĄĶ68ēȎțĻ7B3·Ť£7ɑŮOµɑ� 

2017 ɒ 3 Ąʕ 2016 ɒȵ・ɳŚà 

2017 ɒ 6 Ą 25 ɍ ·��」ʐƏ�ȥƈ 

2017 ɒ 7 Ą Č�」ʐƏ�=7ªȼ 

2018 ɒ 1 Ą �ʊƐñʩŗ7¨�ɠǯ 

2018 ɒ 3 Ąʕ 2017 ɒȵ・ɳŚà 

2018 ɒ 4 Ą 19 ɍ �ʊƐñʩŗ7¨�6HKǃʞɠɱ�ÕŶ¨č 

Ȫá�·�ʵŤ=7gQtyV�H;�ʩŗ7¨�2ʌĲ#L+ţˁOÎ6ɯŶ�ŇƼ 

 

2�ƽŪ�¯Ĝʣȁ=7ăį3�ČʚÀƟ�ĔǏ 

ʔǎ28�Ǚǎ2ȥū$+ɳŚàǝȏʵʪ7ʆǗ6ɡ�ˍȭ7Ȭ����5KʣȁOËC
7�ĉȾ$+��óǹȨ68�·�ǫ7Ņ〜ʣȁ3��ˍȭ�I˓ȐʣȁOɯɀ6$+�ʒ
Țǘ�37ƽŪ�¯Ĝʣȁ3��ˍȭ=3ž˔#LK¤Ȧ2ȥū#LK�ČʚÀƟ�ĔǏ7
ǳńOřȧ$�Ŗ�6ǔń�$+�ʒȚǘ�ć{7ÀƟ=7Ǎǲ�BILKȭOʞI�6$
1��� 

A'8�2013 ɒ 9 Ą6�!5NL+ņîČÚ¨7Ȣˆ¨6��K�/7ʌĲOˆ6�Śà
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OčǨK>�3��ʵʪ7ˍʵOµɑ$1�!�� 

 

� � A+�ņîȚǘƍȓß·Ĥ=7��ɩʊƐ6/�18�Ņ〜7Ćǜ�Ȼ�µɑ2�5�
!3�I�ʃƼ 22 ɒȵ�IʊƐñ7ĜɴOȷă$1�J�ʃƼ 24 ɒ 2 ĄȢˆ¨7ʫōɇ
ʅ��¨2��·Ĥǫ�Č�I7」Ǉ6$.�J3��K33E6�˓ȐʣȁȻ�©Ă#L
KA28ʫō7ŰĩOʼʉ&>�2�K�37ɸǻĂÚOĩ.1�K�˓Ȑʣȁ8©Ă7
Ȗ$�č�'�ʒȚǘ8oYSuɠŴF´ųĎOèĩ$1�K�!7H�5ơê7ȓ2�
ņîȚǘƍȓß·Ĥ6ʊƐñOĜɴ&K!38Čʚ7ʵ©OɆIL5�3ɢȋ&K���Ǖ
�「Ŷ� 

�ʃƼ 25 ɒ 9 ĄȢˆ¨ �ǥ〜Čʚǁ¹��ȜʌĲ�
http://www.pref.saitama.lg.jp/e1601/gikai-gaiyou-h2509-4-2.html�2018.5.31 QU^\�� 

 

� ʌĲ6ʞĔ#L1�KH�6�Țǘ·Ĥ=7ʊƐñŚà8�ʒȚǘ�6HKoYSuɠŴ
F´ųĎ�˓Ȑʣȁ7Ƞǽơê�«ǚ#L5�ĕJ�Čʚ7ʵ©�8ɆIL5�Ť~2�K
3#L1�K!3�N�K�!7ʌĲ6��Kʵ©OɆIL5�Čʚ38�ǙƉ7 2010 ɒ6
Čǫ=」ǇO�!5.+Țǘ·Ĥ=7ʊƐñŚà6ɤǺ&KȊǹOɓɀ6$1�KE73Ř
NLK��!!28*�$+ĕȢȨ5Ǻƙ7B285�C$M�ɦȨ5ġ��ʘ27ČʚE
ËCɱē3$1「�IL1�K3��K� 

/AJ��ʒȚǘ�ʣȁ�©Ă$5�ơê2ʊƐñ�Śà#LK!36Čʚ8ɔɆ$5�+
D�Čǫ3$18*�$+Čʚ7�č6ɛʽ$ʵ©�ɆILKơê6ŠKA2ʼʉǝȏO3
K>�37č©6ʹ.1�K72�K�!!2ȕʢ$+�78��Čʚʵ©��ɆILK�ɧ
�7ĸá��ʒȚǘ�ʣȁOÎƌ6$1ęIL1�K!32�K� 

� !7�Čʚ7ʵ©�3���N9ŖʚÀƟO��į�6&Kˍʎ8ƜȯȍŤ7ɠĔ6Eč
Ž�ILK�2013 ɒ 2 Ą 13 ɍ7ȢˆÕŶ¨č28�ɍʔƳ˓Ȑʣȁ6�IƱȫ�5��ȵ
Ƈ5KoYSuɠŴF´ųĎ54�E�¥ー6Eĕ¬��K�ĳʚÀƟFČÚ¨7ĂÚE�
K�ǥįȨ6Ĩ�1ÿƜ$5�!3OĂD+�3Ɖ>1�KH�6�ʊƐñ7ɳŚàǝȏ8
Čƽ6HKČʚ=7ɛʽ7�Ã2�K3��ʵʪ�ʭ�IL1�K!3�N�K�Ĕ�Â�
L9�!7ƜȯȍŤ7ɠĔOɯɀ6Čǫ�Iȫ­#LKŹȗ8�Ŗ�7Ƴ	8�ʒȚǘ�ʣ
ȁ6Ǻ$1B5ǔńȨ6ɳ―Oŧ.1�K3��Ǚȥ6Ǭ.1�K3��!365K� 

&5N-�Čǫ7ɳŚàǝȏʵʪ7w[bU8�Ŗ�6��K�ʒȚǘ�ʣȁ=7ǔńȨ
ɳ―3��ǙȥOʴ「$5�I�ƽŪ�¯Ĝʣȁ3Țǘ·Ĥ7é�ʣȁOǍǲ#(KĥƼ6
H.1ƼJʹ.1�K�$�$5�I�ĔN'E�5�Țǘ·Ĥǫ�ʊƐñŚàĽ­7+D
6�ʒȚǘ�ʣȁO©Ă#(K3��!3�ɳ�ɕ2�K!38¡OčKHJEʞI�2�
K�!7ǜ��5Kũď6�KʣȁɃŒ��NGK�ČʚÀƟ�ĔǏOɜ§6&K3��˙
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ȍ6H.1ăį#L1�K3!M6�Čǫ7ɳŚàǝȏ7ˍʵ7ʔŲOč1źK!3�2�
K�Țǘ·Ĥ6ʊƐñOŚà&K68�ʒȚǘ�37ƽŪ�¯ĜʣȁOĨʽ$5�L95I
5�3��ȞǏ��Čʚ=7ɛʽ3��ksbUmbU\Oȟ¤&K!32ƿȺ5ˍʵ3$
1²ŋ#LK72�K� 

#I68�ũ6â KH�6Čƽ6BILKʊƐñŚàƵƱOŹȗ&Kˍʵ6��1E�ʒ
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L1�K5�2�C$M�ˆ578*�$+ǟƣ3ǜ�ʜÉ÷7AA��#L1�KW
\
7ʍ2�M�� 

!�$1öJʇ#LKČǫ7˒�Ȩ5ɢȋ6Ǻ$18�&26 2015 ɒ7Ũȭ2ʎǣ¬�Ā
                                            
11� �ÎDëÞIç;59<Â �� 30� 4© 18£� «Ď�°&"æ`āYĄ2¸*/}¥!�
��
ďhttps://www.pref.saitama.lg.jp/a0001/room-kaiken/kaiken300418.html#k4ď2018.12.2536:9ĐĐ 
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ł�.'�)ĶK$ɑ˲1�F?00�ƮǄʙƏł�Ūʁ-�Ȟ-FƧðɧƷJƎ'Ĳ,?70Əł

.˗�)ɑ˲19+K,-��Ǹ��,0Ǣ˛0ƥŒ*?ƈƖEȏŻ*�F�+.1ĨIE1-��

ĩę��k0ȕŧ*?ƮǄ£ȕŧ*?ƥɦƢƝAȕŧƏł0Ē˭.˗�)�ƍ¬A�ˌ0ƥŒ�ƌ

�ʷ<��£*ʇǪ�F.1˘Ȝ��F� 
� ƥŒ˟Ė�õÇ�F�+0Źɞ+�)Ǭő˶1999˷1�ƥŒÂ�0ɫŐēȢ�C5ƥɦĹʭǨȂ

0Ǫĸ�JƐ�)�F��ɿˠ��ķĸ*Ƿíȥ-Ĺ˜0ƥɦ0ĥ�.1ƥď˯ƃʜȺ*ĶK$�+

CE?�Ĺʭȥȭʤ0¡ƛ���Āǜ*�F+�
�ĩę��k0ȕŧ0Əł�ƢƝ.˗�)0ƥŒ

0ȭʤAĹʭɑ˲.2D'���F+�#D�-��DŶĤAɑ˲0Ôƽ�Ūʁ*1-�$H
��

ȬĿȥĹʭ0ˎʁűJƏƟ�#`���˶ 2007, p350 1˷�ƥŒ1ɫÚɫʯ0Â£ȥ-Ƅŷ�A�Ɠ

Ǔ0�*0ǳĿJąÊ.°��!G.ŀ�FąÊ0ûŭAʂƫ.Ɨ�)!0įšűJǒʒ�F�+

�Ūʁ-0*�F�+ąÊ+0ȫ�·ȗù5ɫÚ0Ĺʭ�ˇÛ*�&#�,
�Jȱʘ�F�+0

ŪʁűJʠ�)�F� 
M��UÓƥɦ.��)ĩę��k0ȕŧ0ƥɦ.˗IFƥŒÈ.'�)ʠ�)�F Nieto 

(2013)1�ƥŒ0õÇ.'�)0īǋJȕŧ0ĶǓƃəć��ƥŒ0ɤǓȁʫř0Ħ˂�ƥŒ0ˡɤ

Ȓ0³�.'-�F+;+>�ƥŒ�ĩę��k0ȕŧJĈ=ĪǗ-ɧƷJƎ'ȕŧ0ƢƝ.'�

)0ȯȾ¯Jɀ%���ȕŧ+!0¿ʦɢ0q�c.Ą
C
-ƥɦĹʭJŢƃ�F�+�ƿ;�

�+ƏƟ�#�;#�bW�0˳��ˌ0ƥŒ.»Ĵ�F0*1-���£�£0ƥŒ�õÇ�Fƫ

�ĶǏÒµ+�)0ȴ¯ʩǄ.-F+?ʻ8)�F� 
 Ǐ×*ĩę��k0ȕŧ70ƥɦƢƝ.˗IFƥŒ�õÇ�F�+0Źɞ+�)�Lucas & 
Grinberg˶ 2008 1˷��ÂÞ*Ł˓ȥ-űʪJƎ'ĶǏ*0ƥɦĹʭ.��)�Ȟ-FȻÞ0ƥŒ˶ Y

�bƍ¬�üEÙ�Əłƥď�ĩę£ȫʞď 1˷¦��*¡Ƿ�F�+�ń-���Ł˓ȭʤJÔƽ

�F�+�*�G2����.ƃ˒*�F�+ƏƟ�)�F� 
� ƥŒąħAǏ×0Ł˓ɤď+0õÇ$�*1-��ĶǏ+ĝĠ+0ƢƝrjn��Y0ˎʁűJ

ƏƟ�#ƨɶ 2˶003, p17˷1�Ƨð˖ȹí.CEĶ50�×Ľ�ĥ��Oz\�b��ÚƩ�G#



	˗½ű0ƥɦĶ
Journal of Engaged Pedagogy Vol.18-1 2019 
 

 29 

ĩę��k0Ðɂȕŧ0ƢƝ.1�rjn��Yð��ǜ� -�+�
�ƥŒ˖0õÇ0¹+�)

1�ĜɊY�b+üEÙ�Y�b0Ķɟ×Ľ.'�)ˀɔűJƎ# C
+�
ʕ�Ą�Jɸ
�Ʈ

Ǆʙƥĺ0ƢƝɢ˖0õÇ+�)1�˳Ǐ+�ĶǏ+ƮǄʙƥĺ0ƢƝɢ�Ĳ,?0˂Ķ.'�)

ˀɓJüEĄ
�JƐ�)�F��Ţƃ�GF˗½ű+˗½ű0�*Ē˭JʇǪ�)��µ˲JɵȽ

�)���+��ȴ¯ʩǄ+-F�+ƨɶ1ʚƱ�F� 
� q��a���o0�T�ƭ0ȕŧ0ƥɦƢƝ`bl�.'�)ʠ�#Sleeter (2011)1zL`�

l�g�0ţåJ�ƥŒ+ȕŧ0˗½űJ'-�ʁ�+�#�*�zL`�l�g�0Ł˓ȭʤ�̂

��n�Ɲê.'�)ƥŒ��E�#�Ű&)�F�+Jʻ8)�F�;#��zL`�l�g��

ƥȷƏł0ȭʤ;#1ƥďÏʎJ?&)�G2ŅC�0$��+Ī�0ƥŒ�ɡ�)�F�+?Ʊ

��)�F�ƮǄ0Ƨɩ.š)1>F+�F+�zL`�l�g�1ĩę£ȫʞď.�#F*�H
� 
� ĩę��k0ȕŧ70ƥɦƢƝ.˗�FŁ˓ȭʤAĹʭȥȭʤJƎ&#ĶǏ0ƥŒ1�;$.ń

-��;#�ĩę£ȫʞďAƮǄʙƥŒ.ƮǄ0ĶǏ*0ƥȷƏł0ȭʤAɑ˲Jǩ>F01ˢ���

�D.�ƥŒAĩę£ȫʞď1f�`�����U�*1-��!G"G0ţåJɾ
Ţ*�ĩę�

�k0ȕŧ70ƥɦƢƝ.ć�)��£�£0ƥŒ�Ł˓űJ˳>�ƥŒ˖*õÇ��ĶǏ×ĩ0Ł

˓ɤď+õÇ�)��#>.1¶�Ūʁ�Jǒʊ�#�� 

 
˽˺ȯȾƫǯ 

3.1 ʝǎŀʧ+ʝǎƫǯ 

ĩę��k0ȕŧ70ƽì-ƥɦƢƝ+ƥŒõÇ70ȳĐJŨF#>�˗Ǉĝƫ0Óɀ˳ǏJĸ

Ŗʼɤ�#˼£0ʼɤƥď.óǖʿðO�gx��Jɸ&#�˼£+?Ʉɢ����lNM+�)

øè�)�FĖµ.ƇŊ��ȓĜ?ĩę��k0ȕŧ70ƥɦƢƝJĶǏĩ0ƢƝɐɚ*ɸ&)�

E�Ʉɢ0ʯ×+?Ʋ�D˦ʤ��&#+�
'-�E�D*�F��ɢ+?ȓţƶ©.˳Ǐƥʡ+

�)ĩę��k0ȕŧ0ƥȷƏłù5ƍ¬+�)0Əł+ąƶ.�ĶǏĩ*1ˁǃA˒ǀ®Ƹǀ˖

Ʌ.ĩę£ÐɂȕŧƮǄʙƏł���lNMɐɚ0���lNM+�)ƮǄʙƏł�ƥȷƏł�˳ Ǐ

Ñʔ0ŶĤƚºJɸ&)�#�Ʉɢ?Ìƥʡ*ĩę��k0ȕŧ0ƍ¬AƥȷƏłJɸ&#�+�

�F��ƥʡƶ©.1ÒµÈ�I�D-�&#�̠ I&#ȕŧ0�.ƮǄʙƏł�Ūʁ-ȕŧ�9+

K,�-�&#�+?�E�=�H£˖˗½0Ē˭AMOm�lNlN0Ē˭Jɡ�F�+�Ī�

&#0*�F� 
� ʪĒ1�ĩę��k0ȕŧ0ƥɦƢƝ.˗IFC
.-&#�&����˳Ǐ*0ĩę��k0ȕ

ŧ0Əł.'�)��˳ǏÑʔ+˳ǏÑĶŦ0Əł.'�)�����lNM+0ˀƞ.'�)��Ə

ł�0ʜ˭70ʃȇ�Ʌ*�F�Ìƥʡ0Əł�)�#ȕŧ0�.Ʉɢ0ÌïîǏ0ȕŧ��E�!

0˳Ǐ0ĩę��k0ȕŧ0ƏłµàɅJɄɢ+0AE+EJ�F�+*̅Ìƥʡ+0O�gx�

�1MYlN{�O�gx��+�)0Ǘȫ.Ĩð�)�&#�O�gx��1̇̆�\�h�*ˑ

˩���8)0ˑ˩JƧĳð�#� 
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3.2 Úǉƫǯ 
� ǄȯȾJ�ĶǏƥɦ0ĥ*0�ʜ˭ƊƜ+ʇǪ0#>0ƫǯ�+�)0�ȓĥȕƃĞ�ȯȾ+�˶ ´

ɶ 2012 �˷�ȓĥȕƃĞ�ȯȾ.ˇ�)�F+�G#ʪȥȯȾ.��FóǖʿðO�gx��JĹƬ

�#�m�gÚǉ1�O�gx��0n��bY�|`���m�g.˻ɸ�+.�}�Ć+Ul]

��ĆJ¨��ȕƃ�G#ʁɍ�DUl]��˗ˀĘJ·ƃ�#� 
 
˾˺ɒǊù5ɡĿ 

4.1 Ul]��˗ˀĘ0Ǖʁ 
ĝǡÓǦJƥ�)�#̄Ìƥʡ0Ul]��˗ˀĘ.��)1�ȴ¯ȥ�ŕɅ70˗ũ�D�ĩę

£ëÇɢ+�ƥɦ�Os�lN�˶ Ǳ 2˷*�Fĩę��k0˳Ǐȕ70£ǚơʦ�¸čź�MY`
��7'-�)��ç�ʛ<üGF�Õµȥ.1�˳ ǏÑʔàř0ƣĔ70ņç*�F�˳ ǏƥŒ+

���lNM+0Ťˉ�ĶǏƥɦ+ȴ¯ƥɦ+0Ťˉ�Dʂ�)�#?0�ʙDG#� 

ĶǏ.��)1ɈȔɤ70Ç����ąÊ+0ÔʽȔʇJĘE����lNMĖµ*1���lN

M+0ŶĤ¡ƛ+ŶĤÔƽ�ƥɦıď¯+ă˳ǏJ'-��ĩę��k0ȕŧ�C5!0¿ʦɢ70

ɿˠ-ÑʔŶĤAĶɟÒɭ.��)˳Ǐ˂ĶVOh�bJĝĠÞ.˽ĕ˕��Ñʔ0ũǖ�AȂÆ

.'�)�>ɏ��ʚƱ�#�ɫD?Ĳ,?#%0ƥȷƏł.�#E�ȪƗ�Ĳ,?#%.ľEǼ


�+?ūG-�� 
� [̄ ÌƥʡUl]��Ę] 

 
 
 

 
 
 

 
 
 

 
 
 

�&:
�ęʙJƥ�)�#̅Ìƥʡ0Ul]��Ę.��)1�˳Ǐ*0ęʙƥŒ+�)�ĩę

��k0ȕŧ70ƮǄʙƥŒ+�)�ĶɌƍ¬+�)0!G"G0üEɐ<�ɻ�G)�F�ĩę�

�k0ȕŧ70�^��n�[M�0�Eƫ.'�)�üEÙ�ƓǓù5ƓǓ0ȍÞƙɜ0ƴ˥.'

�)ʙDG#�ʓ¼0�Eƫ.'�)?Ŵ=ǗĲ�
���#�˳ ǏǢ˛0ĩę��k0ȕŧ0ƮǄ
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ʙ�l�`�ɦƃ0ˢ��.'�)?ʙDG#� 
� ̅Ìƥʡɫʯ�ɑ˲�#ĶǏȓĥ+ƮǄʙƥĺAŃʠƧƏł�D�üEÙ�ƓǓ0ȏǮ�,
'

�F�Jɡ��ĩę��k0ȕŧ0ɫɀJ¾�ƢƝ0�Eƫ.'�)0Ű��>�D�G)�F� 

ȍÞ-ˍž�ƶ.1˃¿ʦ.?'-�F�+?�F+ƏƟ�#�ĩę��k0ȕŧ70ƮǄʙƥɦ

.1�ġȲ�DȽ<��FĶ5�ȱɀ�G#U�W����Ūʁ*�F+ʙDG#�˳ ǏôǓJȩƏ

��˳ ǏôǓ+ʘ>DGFƮǄʙç+ĶçJ'�F#>0��%K+�#�ʂʽ��˳Ǐ0ƮǄʙƥ

ɦ.1Ūʁ-0*1-��+ȳĐ�#� 
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4.2 ĩˌƢƝɢ+0õÇ 
� ̄Ìƥʡ1�')˳Ǐ*ȕŧ+Ô.ĩę£ëÇɢĒ˭˶ Ǳ3 .˷˗�Fȴ¯ʝǎJ��ʝǎĤĊƻ

����lNMĖµJ�Ļ�FīĶ0Íȕ0ȩ.ȝ;E�!0���lNMĖµ+˗IFC
.-

&#�!0Ėµ1�Ì�1ƃ£0#>0ƮǄʙƥĺ0ƮǄʙƥŒAĩę£ȫʞď˶ Ǳ˾ Ʌ˷0���

lNM?øè�)�F�����˳ ǏƥŒ��0Ėµ+˗IF�+1!G;*-�&##>����

lNM0ƫ��DÑʔ.˗�FʪĒ˶Ǝ%ȌAƾɽ-,˷Jý�FC
.-&#+�
� 
� !0+�0�+J̄Ìƥʡ1��G1ƥɦĒ˭-K$�G,�Ĺ1ĶǏ0ƥď�9+K,šƶ˗I

&)�-�Úˏ�@-���$�D���lNM0£�Ú�D-��+J,�7?&)ɸ&#Dɮ

��+�
ȇ*ŴK*�F��G1ġǄȥ.ĶǏ0ƥď�;�)AÑʔàř�I�&)�Fɢ�øè

�-�E@��-�K�@-��+�ȶ1Ű&#K*���+ʻ8)�F� 

� !0Ŧ�̄Ìƥʡ+Ô.�0Ėµ1ĩę��k0�Ķȕ+!0¿ʦɢ7˳ǏÑʔ0ŶĤJƚº�

F�˂ĶVOh�b�JǤŖɸ
C
.-&#� 

 
4.3� ĩę£ȫʞď�D0ƢƝ 
̄Ìƥʡ1ïîÍ0ĸƶà˳Ǐ.ĩę��k0ȕŧ�ÑĶ�#ƶ�ĩę£ȫʞď0łÑJɈȔɤ

.ƚǑ�#�ĩę£ȫʞď.Ưʾ�˽ £0ĩę��k0ȕŧ#%0ƮǄʙçJʑƩ�)?D&#+�

H�ŃĶǏ˻˸˼ Ŗ0Ȅĳç$+�
�+�I�&#�ĩę£ȫʞď1��K�$����+�
Ʈ

Ǆʙ0ƥȷƻ0ŃĶǏ˻ĶŖ�˼ ĶŖ0;+>0Ē˭JAD �!0ÙǆÕĄ*ÝƩ�#+�
�!

0ƶ0ǧ¨�J̄Ìƥʡ1ǝ0C
.ʙ&)�F��!0ʝǎJA&)?D&)�ɒŇ�!
�
�

+JȭD-�*�ÉD1ƥ�)�#K$+�
�+*��!G;*1¶+-�ƥ�)�#�;��ĸ

ƶà1ɒǖ�H�H-ȕŧ��F�Ĺ˜*�-�Ĳ��H�H�FK$�,�,G�D�*�-�0

��+��,
�
+�H*ʮ�)�F0��+�
0J¶?ȭD-�*��;;*ǆ)�#K*�

/�� 
ƮǄʙƏł�Ūʁ-ĩę��k0ȕŧ�˳ǏÑʔJȿȰ�#�D+ʈ&)�ƮǄ£ȕŧ+ą�Ȅ

ĳç*1-��+1ŸÈ*�)?�Õµȥ.ŃĶǏ³ĶŖ�}�+�
�+JȭD-�&#�+J

̄Ìƥʡ1ʘʤ��ɺƠJý�#0*�F�ƮǄ£0ȕŧ.'�)?�,�*ʮ�)�F0���Õ

µȥ.I�D-�&#�+?ʘʤ��ȡŲ0Ů�ȕ;G)�#C
*�&#� 

;#�ą�ĶǏ*0üEÙ�ƓǓ*ƮǄʙƏłJý�)�#MaMÙʯ0ȕŧ0ƓǓŻř�ŵ�

&#0*�ĩę£ȫʞď�Ǆ£+�&�Eʕ�Ą�J?&#+�H�§0ȕŧ0ƫ�ƮǄʙ0�˄�

Ư��éɅźJƎ&)�E�!GJ˝�#>.Źʤȥ.!
�
ŻřJ+&)�#+�
�+�I�

&#�!�*�ĩę£ȫʞď0ƚǑ*ÂÞƏł.Ĩ�#+�H�ʖšȕŧ0ƮǄʙç?±5)�ɫÀ

?'�#+�
�¹��&#�ÂÞƏłJĹƬ�Fâ1�ƥď�D��'ʵ>F0$H
�+ŰIG

F²AFǧ�-�&#+�
��ôǓƶ.1ƮǄʙɨçʔ˲0̈˽.Ąǐ�F9,0çJ'�F;

*˪ş&#!
*�F�!0ƶ0ĩę£ȫʞď0ŀŭ.'�)̄Ìƥʡ1�Ǆ£0ũȔȏŻ?�FK
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$�G,�!G.ʂĄ&#ȥȱ-ƏłJ�%&+Ƿ��+�*�G2�˥Ŕ.ìǊJ��F+�
�

!
�
�+J!0ƶź�;�#/��+ʻƀ�)�F�ȓĥ0ƥŒ$�*1ʇǪ*�-�&#Ē˭

�Ł˓ļ.C&)CEC�ƫć.ƣĔ*�#0*�F� 

 
4.4� ąÊ�ɈȔɤ70Ç��� 
ĩę£ȫʞď1ĶǏɼː*ȚʟJ�F�+�*�F���ą�ʔ˲Jý�)�F�Dą�ç��F�

+�ş��ȚʟJʘ>-�&#ɈȔɤ+̄Ìƥʡ1�ȫšAE�&)��Ĺ˜.1ǝ0ɈȔɤ.ĨI

&#ƶ.C
A�Țʟ.��'�F�+�*�#+�
�Ƿƹ.ƮǄʙ1ʕ F���Ķɟʈʙ�˶Ǳ

5˷+�)0ƮǄʙ�Ȣ˄�)�D��Ķç�Ƒ.˚E�%-ĩę��k0ȕŧ.1ĩę£ȫʞď�

ǜ� -�+�
Ĺź��&##>*�F� 
� ;#�̄Ìƥʡ1ĩę��k0˳Ǐȕ0ƮǄʙç�ŃĶǏ˻˸˼Ŗ*�F+Ýĸ�G#Ŧ��!0

ɒǊJ��.ɤď¯ʥ*ĤĊ�)�*�G2�xJƑ&)�$����xJƑ&)�G2�H�H-

ʝ8ƫ��E;��+�
�+J§0Íȕ.�ˮ��#+�
ɑɘ��E;���+ʻ8#�ʸʾ-

ŀŭJɸ��ɤďÒµ70ÔʽȔʇJĘ&#0*�F�ãȖȌ+�)�ƮǄ£0ȕŧ�D?�Ķɟ�

A��-&#�+�xƑE�Įʓ$&#+�
�+?ʙ&)�G#� 

� ̅Ìƥʡ0ąÊ.1ƍ¬�FY�b.ĩę��k0ȕŧ��E�!0ȕŧ1̂Ǡ*ǆƮ�)�#

?00�ƮǄʙ��;E�˄ ��ƦĶ�*�-�0*�%K+�#Əł�Ūʁ*1-���+ȫʞ

Jý�#̅Ìƥʡ1�ƮǄʙƏł0ʩǐJƎ'ĩę£ȫʞď.ǆ)?D
�+JƚǑ�#� 

� �Ìƥʡ+?ƮǄʙƏł�Ūʁ-ĩę��k0ȕŧ0ƥɦƢƝ.Ūʁ-�++�ĩę£ȫʞď0

ţåɅ.˗�FĹʭȥȭʤ��&##>ąÊAɈȔɤ.'-�F�+�*�#� 
 

4.5 ˳ǏÑʔ�ý�ÑGµà.'�)0ǧ(� 
̄Ìƥʡ1�ȓţƶ©JƑEʺ&)�̈ ̊̉Jɀ%���Ǆǐȥ.ĩę��k0ȕŧ0ƥɦƢƝJ

�)�FȓĜ+ǥʳ��ȍ.ý˲�FÅ0˳ǏÑʔàř.˗�Fȭʤ�-�&#+ƑEʺ&)�F�

�A&3E˶ ˳Ǐ Ñ˷ʔ.˗I&)�FK*�ɒǊ-,�Ǆš.C�I�E;��ȓţƶ©1òÚ.

Ȕʇ�)�-�&#���˳Ǐ.ň#ƶ.1˶ Ñʔ0ʗɏ1 I˷�D-�*�C/�ƥî�¬+ƥ˫$

���%&+I�&)�G2C�&#K*��˳ǏÑʔ.��)1ÑʔJƍš�FɈȔɤɅ�ʗɏJ

ƊƜ��ƥʡ1ƍšˌÚ.��FǓî0<Jɸ
�+�ż¹+-&)�E�ÑʔÒɭ.˗�FÒµÈ

JƊƜ�FŪʁ�-�&#�+Jʙ&#� 
 ʼɤŦ.ĶǏ0ĩÅ�Dĩę��k0ȕŧ0#>0˳ǏÑʔ0ƏłA˂ĶVOh�b.CEǻ�

˗IFC
.-F+�Ñʔ0�ÆAƔ˙0ǖʿ�ʂ�)�#+�
�ĩę£ȍÞÑʔ0ǋ��FĶǏ

+-�ĶǏ�ýÑG0ǡā�˒�ĶǏ+Ǹ�ĶǏ��F���G0ĥĄ?ˢ˗Ǐ+ǥʳȥÑEA��

ĶǏ0�˖.�#FĶǏ�ĩę��k0ȕŧJý�ÑG)�-�#>�s ˗ǏJɲ%)�;
+�Ë

ȵ-ȕŧ*?Ķç.ʂĄ&#ĶǏ.ɸ��+�ˢ��-&)�F+�
� 
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K”07ʛ�P�ē˶PșǶLµG×#/�G�C7D�ƥG6ŀˤĺ6˨�*�07ʛǴ

7˶#��?)�[}�lhO06-P�G6Ŗʌî7�ʬ˽ʛǴ4˨KH£Ǎ6�˂P

26ʬ˽Lȡ@�˘ƿ6ʬ˽ĿŶL˶#�#��ƅLȁßî!'H�ĕķʚŷ4ɯFIP

�Ƶ#�NPiNL˲Ē4ƣ·0�H1ĳȡ4ǉū�ļ'FIHɼǀ47 �#) 1�

�H� 

#�#�ĳȡ�Ʈč11C4ęĜ4×H*�07ē˶Pʬ˽LʛǴBH47ɿF&�ú

ɢ6ȵĽ�F�ķ6ƂĔ6�4ĳ:Li\P�#�U�V��~4°ɱ.��íƕȯ�ɧ

Āȯ4úGɢAŴʕ��H�£	6�N�PǂF#�ƲîDǭþ�Ƞģ6C1�ęĜ16

ȴ�˨¹6P�0ĳ;�ęĜ7ĳȡ6)B6óPHƮǍ07Ȕ��ðØP˞Ɔ�Ŵʕ0�

H�(�#)Ƃĉ0ǌɊ07�ęĜ06ĳ:Lĩĳ06tT�|�Pĳɵ24°ɱ.�/ɷ

�H 11#�ĩĳʡɱĞȊ̊ƽċ 31 śƲ˜ȵ©ɒ 28 ÿ̋6ʗķ4¾��ęĜ06ĳ¼


̊ª��ęĜĳ¼1Ċ;
̋ 1#ǜʟLʏ�� 

ª��ĩĳ1ęĜ6ȴ�˨¹4ȕȓLť/�ęĜĳ¼0ĩĳ�ęĜʬ˽Lĳ;Ƃɴ4-

�/ɷ�H�(6)B�ɒ 2 ɏ0ęĜ4��Hĩĳ<6ǉū1ĳ:4-�/ÊʏƲțLǟ

ʚ#�ɒ 3 ɏ0ĩĳƬ˹6ǼI6P�0ęĜĳ¼<6˨ųL̄B)ƭɖň˦6ÄĄL1F

�H�(6�0�ɒ 4 ɏ0ęĜʬ˽4ĳ; 16ƂɴL�ƖɪýɽP˦ȮȲǢ
̊ Sustainable 

Development Goals̔ SDGs 1̋(ILƫ�HƮɻ�ƖɪýɽP˦Ȯ6)B6Ʈɻ
̊ Education 

for Sustainable Development̔ ESD̋L˄?�/ɷ�H�ɒ 5 ɏ07ĩĳ�ęĜ11C4ĳ:

Ā�Ƃɴ1Ƞģ4-�/ɷ�H� 

 

�~>?� ��@A�H5 
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�.� @A�>?��yS)93�IsL�M= 

ĩĳ7ęĜDĖǱ�F6ʷƭȯƫƦDęĜ6ĨǡPɃ®ʼǌ6żŽ6�0ǻêBHĲĘ

0�H11C4�ęĜ16˨KG7ĩĳ4�ÊŃźDŤ!
̊ ńǒ 2007̓31̋LC)FB�

BPKH��Ʈɻ�ȾɌ7ǌǐȯ4ĩĳV��p_412?H˥"!I)C607P�
̊ń

ǒ 2007̓33 �̋?)Ʈɻ7�Ȣǝîƿ¨6�ȧʚ1(I4¯��˓6_V�LŜ�HŪâ

L¦6´EGCȜÊ#/ƒ,/�)
̊ a�ZF 2014̓66̋1ʝKIHE�4˟ʕPŪâ

Lǔ)#/�)�K�Ė4��/C�ĩĳ7Ȣǝȧ�F6�£Ǎ˷ʕ
4Ŷ�/�) 1

̊āĺ, 2007̓�̋7ʝ�?0CP�� 

!F4�ˌś�˨ų�ļ'FI/�HĖ6ɑ�Ç°6ȉǷ1#/6Pnx�]��4-

�/C�ĩĳ7ȢĶĳ˓ƨ6�³1#/�Ⱥʲ6ʼȢî
P2L7$B˟ʕPŪâLƒ,

/�H̊Sg[QOfg 2009̓44 �̋ʰħĖ07ĖL��/Pnx�]���]_h~6

Ǡə4çB/�H��ƹ4�Pnx�]��7ɣȄȯÁ˸*�0P��Ƀ®ȯPǫ@DȠ

ģď˽6ƾǪCćB)ɧĀȯPNv��eLćB)ƭɖȲǢ1#/�ƖɪýɽPɃ®6ĸ

ȝ4ʸțBH 1�ǳBFI/�H�� 6ȓ4-�/�K�Ė06ʳʯ7ðØ17ʝ�

P�� 

�ƶ�ĳȡ41,/7Šĳ07ůFIP�ĳ:LůH 1�0�HǦ®1PH̊ńǒ

2007̓33 �̋?)��³ȯ0�½źȯ0�ã˒ȯPĳ:4-P�H1CʝKIH�ĩĳƬ˹

ƭɖ6àƣ4�H�Ƀ®1ĩĳ6ƴɨ�̆̈
̊ Úʴ 2018̓52̋1��ď˽4˘Ù4ĿÖ

#P�??4�ĩĳƬ˹1��ă6�4�ĩĳ6ęĜ06ǻê4ĩĚʼˡ�ƏÌ!I/�

HȝĸLǹƂȁ�1F�HŴʕ��H� 
�.�� Bx\7���>?A0�B4 

ƹ4ĮBFI/�HęĜĳ¼6ȾɌ�ĠĈLʖH1�Ʈɻĸ˃6P�06ĳ:6ʤ¸�

ĳ¼Ƞģ6ƱÂ4ȕȓ�ť/FI/�Hȝș�Ǿ�:��,/�H� 

¶�8�̄ȑ̊2016  ̋ 7�ƋŉBHĩĳ6ʓư6ȢĳęĜ˓ƨĚ6ȎɵɆȲ6ĸ˃L�

4_h�Wz�d�16˓ƨ�(6Ʈɻéǔ�úɢ6ɩɪD̄şî4-�/ĸ˃ɸ�ǜʟ

B=�ʬ˽6Ƒ×LĔH�?)�˿Ģ̊2018  ̋ 7�ęĜ6¬ǝD[}�lhO1˓ƨ#)

ĩĳb}k��6úɢ6P�0�ĳɵ6ȘŲLƱȞ#�ʞȦ2�G4˔BH˶#!�Ʈč�

ĳȡ�ʬ˽D˨¹ɸ<6ȞʛLȁBHĩÙ!LƗƪBH� 

ŒĳƮɻ4��/C�ɰȤF̊2016̋7Pnx�]��£Ǎ6ɻƇ4Ą�/�X��o

�PȠģLƁķ#�e�~6ĨǡźDɃ®ʬ˽Lĳ;ØˠǤƴĚ6Ʈɻv�X�~6˦Ȯ

1ĸ˃LĠĈBH�( 07�ĳȡ6Ƀ®ʬ˽<6Ƃʲ�đʾ!I)�4˨ų�ļ'FI

/�H�?)�²	ǊF̊2017̋7�Ă�Ǹ£�6̄ǘ0ĸƷ#)P�c��]fv�ǝ

4÷å#)ĩĳȡ1ĩĳ˭ȡ�̄ǘȡ16˧0ů)�Ƃʲ̄Ƥ
1�Ⱥʲ6ĸʽî
4ǹ

ȲBH� 
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!F4ȪŊF̊2017̋7��ę̊Ⱥ̋6Ɠȓĩĳ4EHęƶãȡƟ˔�ǝ
4��Hĳȡ

ƣǛĚ6ęĜv�^RWjĳɵ6U�V��~6ǜʟ1�ƛǝ4ȏA�ȿĸź4ĿÖBH

)B6ɢɰȯĿŶ6ŴʕźLǜʟBH� �#)úɢ6P�0�ĢF̊2016̋7�ȝġ0

7�ęĜ6�Ȉ�ĩĳ6�Ĵ
�ȡ$/�G�(6ʛǿ6)B4�ĨǡP˓ƨ6�GƶL

Ƃʲ#)ȁ��x�06ƂŸȬː
�Ŵʕ*1BH�(6ɼǀ47�ĩĳ1ęĜ�ÐǇ0

�HřŜ�¸¿Dr^��6�Ę��H1ɷ�H� 

 

�~@A�>?��uD	�+�Tl�7< 

ǌɏ07�ĩĳ1ęĜ16ȴ�˨¹4-�/ɷ�H)B�ĩĳ6ęĜʬ˽<6úɢ4-

�/�ǟ5 2010 śª˫6¨ʑȯPƭɖň˦LƘGˍH� 6ƿǉ7�ǌǚȯP£üȅŅ˕

Ɉ6ÌGü4�G�ƖɪýɽPɃ®6Ǡə4Ą�)�ˣǉ6Ėĺƈȫ6�4úɢ�ĮBF

I)ƿǉ0�H�2025 śLňǈ#)ƭŞ6ˣǉƈȫƗ �sPnx�]��̐̒
307��ʵ

�0Ŗǈ4ȌIHƺǌ6ǋǐ
6ĸȝ6)B4ŴʕPȾɌ˦Ȯ�Ƀ®Þş6Ħ˹�£Ǎɻ

ƇP26ƭɖň˦6˖ɔLɂB�Ș4�£ǍɻƇ07ĩĳ4Ƭ˹LǳB�ĩĳ6ȾɌä�

Ʈɻä6Ťî��ȧ4˦�I)ĩĳ.�G�(#/�ęĜ6ĩĳɓLǻȣ#)Ƶ)Pe�

��^4-P�HȡȀĳɵ]_h~6ǠəP2LǳB�ĩĳ�ƒ�Ūâ4ĩ�Pǉū�ļ

'FI)� 

�.�� >?Bx\7�#�!'*�8 

?&�ɫëȵ�ĩĳƮč11C4�ęĜĸ˃ǻê4˨BHĩĳƮčmfj��W
̊ ª�

�ĩĳƮčmfj��W
1Ċ;�̋ L 2010 ś4Ǡə#�ȘÜ¡§ɉ4EHʷƭƫƦƠɱ

D��i�ĸʣ�ǝ̊2013 ś�̋P2Lň˦BH��Ĝĳ˓ƨ
1Ċ8IH�ǝ7�ĩĳ

Ʈčmfj��W6ʡɎˁƻL@H1�½Ü6ĩĳƮč1ĳȡ6ǻê4ǹȲ!I)C61

ʝ�H4�ęĜ� #ǻê4ȕȓLť/)�ęĜĸ˃ǻê
7�Ʈč6½Üb}k��06

tT�|�PĳɵD�ɆȲħ6NQj��eǻê1#/6n�tT�|�PĳɵLćA�

)*�(IF7�½Üź�̄�)B�91-91-6úɢ7ƴȖȯPC61PG�H0�

ęĜʬ˽6ʛǴ47ɿFP�C6�Ĩ�� 

�.�  aYb�"*���CK�J<
�,Y�Fz 

2012 ś�F�Ȣǝȧ6l�`4ĿŶ#)ƮɻƬĐ�Éĸ³ÞƱÂ�ǝ
1���ǝ�Ʋ

˜Ɇĳȵ6ƭɖ1#/ĸƷ!I/�H�ȢǝǠ˒DņǝǠ˒6Ħî4ĿŶ�ĳǘ�FɃ®�

ɺǝ<6ÔȍPɇʏ�ĳȡ6Ƀ®ȯ�ɺǝȯɾɎ4Ą�/�ęĜ6Ȣǝȧ1�³1P,)

£ǍɻƇDȢǝȧɓ6ĩĳ4ĿBHl�`L˄?�)úɢ
LĿʶ4#)�ęĜʬ˽4˨

KHúɢCʖFIH��D7GȢǝȧ�ǳBH£ǍɻƇ4ȯLɥ,)úɢ5��ų0�G�

ƮɻƬĐ�ÉĸLŵĄBHC60�,)� 6�ǝ7 2015 śş�F�ĩĳƮɻÕȡåˑv

�X�~̊P�c��]fvɓLː$)ƮɻŤî 
̋4ƬĦ!I�ęĜ16˨KG17ʝ�



 42 

C66Ȣǝȧ6)B6£ǍɻƇ4˟ȓLɱ�ƭɖ1#/6ʃŨLŤB/�H� 

�.�� >|f}�O^U2,Y|COC} 

ɪ�/�Ʋ˜Ɇĳȵ7Ƀ®�F6Ť�ʕʮ4ĿŶBH)B4ƬĐ�FƬ˹<1ʂL1H�

?&�ę̊Ⱥ̋6ƓȓƱÂ�ǝ
̊ 2013�2018 ś̋�úGɢ?I)�Ăȵ7�ǝ6¬ȦɎ

Ǜ6ɼǀL�Ƀ®6Ħ˹Lƒ�£Ǎ6ɻƇ��Ⱥ6Ɠȓ
1#/�ȧȯPȾɌƇǔDPnx

�]��6ã×P2˟ĩPʺëLǇ#/�H16ʨʲ6�4�ĖǱDɃ®6ǉū4Ŷ�H

ĩĳƬ˹L�³ȯ4ĸʏBH 1�ǳBFI/�H
61ʪƼBH�Ņıî�£üȅŅ�X

��o�îP26ȠģĦî6�0ĩĳƬ˹6Ŵʕź<6ʨʲ�̄?,) 14å��Ȣǝ

ȧL�ų4ĩĳ6Ūâ6�ˏƼ!�Ɨƪ!I) 1C�,)1ɹ�� 6�ǝLː#/ǳ

BFI)C67�£Ǎ6ɻƇ4å��ĩĳ��ęĜÕȡ6Ǚ
��ȡȀƮɻ6Ɠȓ
��Ƀ®

6ȺȯĞȱ
1PH 10�H�ĩĳ�ƮɻǦ˨1#/ɢɰȯPĿŶ4EGęĜʬ˽6ʛ

Ǵ4˨KH 1�řŜ�ǳBFI)�ǝ1ʝ�H� 

�.�� >W6`Tl��yS�G8|COC+} 

#�#��ę̊Ⱥ̋6ƓȓƱÂ�ǝ
6úɢ7�£üȅŅɃ®<6ĿŶ1Ǒ¢�Ǟ˲�6

ƾǪLB"Bęƶãȡ6úɢ6P�0ȕȓî!IH��ę̊Ⱥ̋6Ɠȓĩĳ4EHęƶãȡ

Ɵ˔�ǝ
̊ 2015�2020 ś̋7�ęƶãȡ6ƈȫȯúɢ76�Ƞ1#/°ɱ.�FI�ęƶ

4��Hʆɸ6¼ĳ�ņǝ6º˔4˟ȓ�ɱ�I)�(6)B�ęƶɾǵ³D¬ǝɓ1ò

Å#�ĳȡ41,/̅ä�HņɺÊ6ã×�ęĜ�ǳBH£Ǎ̀Ƈ4ŴʕPƮɻU�V�

�~<6Ƭ˹Lʏ��ęƶãȡ6�ų1PH�91
6ęƶ<6˲ɋLȲȯ4#)£Ǎɻ

Ƈ4ȕȓ�ť/FI)� 

2018 ś47�ęĜ4��Hĩĳ6Ƙʀø:ʆɸ6˳ȣǦ®6ã×4EHʆɸ6¼ĳø:

ņǝ6º˔4˨BHǸŬ
̊ ŚƇ 30 śǸŬɒ 37 ÿ̋�Þķ!I�ęĜʬ˽ÍʁLĿʶ4#

/�ɢɰȯPĿŶLĔHúɢ0�,)�ę̊Ⱥ̋6ƓȓƱÂ�ǝ
7�ęƶãȡLĬǦ4

ȢǝîɃ®6)B6Ʈɻ<1]tj#/���ęƶãȡ6�-6ǖ0�H£6ǼIL-�

H 14ʼBHC66�ǔ)#/ęĜʬ˽6ʛǴ4-P�H6�ȭď�ǮH� 

�.�  jANr�$%*�&(���>?i-w{�tZ|INSPIRE} 

ęƶãȡ6úɢ�˔AP�0�K�ĖLćB)X��o�Pʕʮ0�H SDGs <6úɢ

�˔@--�H�ƭŞ7�ęƶãȡ6úɢL SDGs 6��U�P`1°ɱ.�H8�Ʋ˜Ɇ

ĳȵ7�2019 śş�ɗ6P�4�ęƶãȡ4ʼBHPnx�]���S[]_h~6ŦƇ

LB"B�ǝ1#/�ĩĳ�ɾǵ³ɓ��ų1P,/ęĜ6Ƀ®ʬ˽LɆĳƎʐPnx�

]��4EGʛǴ#�ǋǐɃ®r^��6ĸȝLƫƦBH�ɆĳƎʐPnx�]��4E

HęĜɃ®ʬ˽ʛǴ�9̊Science and Technology Innovative Solutions for Social Problems in 

Regions̔  INSPIRE 
̋LȰGˊM*�Ă�ǝ7�ęĜLǠƇBHĨǡPNWc�̊ ɾǵ³�

ĩĳ�¬ǝ�ˡʎǦ˨�x�e���NPO ɓ̋��aWc�Lʿ�/ˀģ#ɤ˲#/ʬ˽
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ʛǴŭ6ǋǐɃ®LƢ�
11C4�SDGs 6˗ƇLr^m_1#/1F�H¬ǝDx�e

��6ɋǞȯ÷ȦLºB
�ƖɪýɽPęĜɃ®6Ǡə�ȲƗ!IHɼǀ47ŕġɿ��ɴ

1C��HɣȄ˦ȮL˟ʘ#)ęĜ˦Ȯ�ȡM*�ǚœ
D�ʹē
<6ùȵ��,) 

1L˄?��Ƀ®˦Ȯ4ʼBHúɢL�ƌ�ɢ@ˊA 1�˟ʕ0�H� 

�.�� E\ 

�E( 10 ś6˧6�Pƭɖň˦6ȵĽ6P�0�ĩĳ1ęĜ16ȴ�˨¹7�½	6Ʈ

č6ǻê4ȕȓť/)ęĜ6ĨǡPɃ®ʬ˽<6ĿŶ�F�ęĜ<6ʸț1��ă6�4

Ȣǝȧ6l�`Lû�)V��NƮɻ<1ƧIê�/�H�(I��ęƶãȡ1��Ė�

ęƶL��)ƭɖň˦6�0�ĩĳ�ɎęBHęÈ<6ņè�ķ±£ü1#/6ķȹLº

BȢǝƘʀ6�ɶLƒ�Ūâ<1˟ȓ�Ɵɇ#--�H�!F4 INSPIRE 07�Society5.010

6ĸȝLȲƗBPnx�]���]_h~6ƈȫȯPƒ�ƌ1#/6Ūâ�ǉū!I/�

H�ɣȄ˦Ȯ�ȡM*ęƶ�F6£üǼ×�ęĜ˧ǚœ6Ɣĩ�ɣȄƇˣ6�0ȡ$Hǚ

œDʹēP26Ƀ®ʬ˽LɆĳƎʐPnx�]��4EGʛǴBHƭɖȲȯLĆķ7#P

���(6àƣ1#/ƭɖň˦4¯�ęĜĳ¼6ƂĉLď�˟ʕź�Ĥ#/�H� 

Ǩɏ07�ɣȄ6@PF&Ƀ®�Ƞģ4ø:řŜ�ʬ˽ʛǴ6ĸȝLB"B SDGs 1�

ęĜʬ˽Lƙ�ȳBĳ:Lƣ·BH ESD 4-�/ɷ�H� 

 

�. @A�>?�>?w{�A����Mo 

�.� @A�>?�A��n�/1�h
 SDGs  

ʓ˴Pʬ˽LʛǴBH)B4˅4-�H=�ɽäLˬFI)U�V��~6�0ĝ�)

B47�Ⱥʲ1#/ęĜ4ʜIH³̃�FƂĔ�Hɣ̃4EHĳ¼<6Ȯň�ęĜ06ĳ

:6Ƈǔ1ŀˤȯPĳ:16ƞɪ�ʬ˽ʛǴ4ŴʕPĞɁȯɽä6Ƽȿî�ʬ˽ʛǴv�

a_<6÷ȦP26řŜ�ŁɈ6�0ŴʕP˙ƐLʏ��(IF6ȲǢ4Ŷ$)éȜȯ�

éǔȯPĳ¼v�X�~L˦Ȯ�ƣ·BHŴʕ��H�ĩĳ�ęĜ1��ĸ˃˼Ĝ6P�

0ĳȡ6ĳ:Lȁî!'H)B47� I?0Ƀ®ʸțǻê4°ɱ.�FI/�)ǻêL

ęĜ16ȴ�˨¹6P�06ĳ¼Ǧ®1#/1F�ȳBŴʕ��H�ęĜĳ¼7ĩĳ6ú

ɢ*�0ĵɤ!'H47ˬȧ��H�(6)B47ęĜÁ6l�`0�HɃ®Ʈɻ�ȡȀ

Ʈɻ�B"B=�C6LǜʟBHŴʕ��H� 

�ƶ�ęĜ6P�0±Ǳ7ǡ	PŦ06ĳɵLɣ̃#/�H��ʓ˴!LĤBʬ˽ʛǴ

4ǧ�'P�ɛɧȯPĳ:6Ǧ®LƖ-ɸ7ŅP��Ó˩Ş�ĸƷ#)�ʯʭǗ̊2018̋

4EI8�ñŭƵ)4ĩĳɓ6ǪʗʬɈDÏ˦ʱŠP26ĳɵǦ®LƖ-ɸ6âĀ7ɝ̐

â4ȩ?H11�ęĜʬ˽6ʛǴ4úGɢ@ęĜLƫ�HĨǡPNWc�1ĩĳ�ĳȡ�1C

4ĳ;Ǧ®7�ęĜ41,/ĳ:ȳ#6Ǧ®1PH�(6)B47ęĜ6ĳɵ6�ǙLP

BɃ®Ʈɻ6ÕǠə�ǳBFIH�ĨǡPNWc�11C4z�_hOfWPʬ˽ʛǴL
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ʏ�47�½	6�³6ǻê6ƶĄźLʭƱBHÐǇr^���Ŵʕ1!IH12�?)�ʬ

˽6Ȯʖ�F6ʛǴ?06�˓6v�a_4��/�Ƀ®Ʈɻ�ǔ)BŪâ4Cǉū�ļ

'FI/�H13� �#) 1L˄?�H1�ĩĳ�ĳȡ�ɾF6�ƶȯPĳ¼l�`LÉ

)Bġ1#/ęĜLǻȣBH*�07�ðØ0�H� 

?)�ęĜ�ĩĳ16˨¹źLˣǉ4K)GûĻ0�HE�4�ĳǘƮɻ1Ƀ®ƮɻL

ǥȆ##�(6˨¹źLȁî!'H)B6Ðːh�|�Ŵʕ1PH�BPKH�½Ü6ę

Ĝʬ˽6Ăķ412?FP��ęĜ6łǐLãHɧĀȯP¸¿6ƣɂ�Ŵʕ4PH�(�

#)¸¿7�ęĜĳ¼4˨KH½	6ĩĳƮč6ŀˤ˼Ĝ4��H˨ų6ɋ@��*�0

7ðØ07P��ęĜ1ÐǇ0�HɧĀȯPC60P�I8PFP��ŀˤźLǳB½î�

ȁî#/��ĩĳ6ĳ¼1�ęĜ�ǣɠBHƖɪýɽź1(6)B6ĳɵ6˧4ȡ$Hȋ

LěB�(6˨¹ź6ʭƱ�!FPHȁî4-P�H¸¿LʡķBH 1�˟ʕ1PH�

(6)B47��ʫ�£úGǮ!P�
ƖɪýɽPĨǡź1íƩź6�HɃ®6ĸȝLB"

Br^��1ȲǢLơ�HĖ �˓ƖɪýɽP˦Ȯ6)B6 2030 N^R�d�SDGs
̊ 2015̋

�¸¿6Ƽȿî6�æ1PH1ɷ�H� 

�.�� >?w{�Q�e
A�� ��(�R.
� ESD 

ĩĳ1ęĜ� SDGs 4ơ�FIH¸¿6ĸȝLB"#�úGɢA=�ʬ˽�r^���

ȲǢLƼȿ4#�ĳ¼̎ĳɵLȁBH 1Dȴ�4ĳ:Ā� 1�ĩÙ1PH��Ɩɪýɽ

P˦Ȯ6)B6Ʈɻ
̊ ESD̋�˟ʕPŪâLǔ)B�ƖɪýɽP˦Ȯ4ŴʕP�Ÿɷ1ʏ

ê6Ħ˹6ĸȝ4˟ʕPŪâLƒ
14� 1�ǉū!IH ESD 7�ȝ¨Ƀ®6ʬ˽LɾF

6ď˽1#/ƙ��˅ˌP1 J�FúGɢA(think globally, act locally) 14EG�(I

F6ʬ˽6ʛǴ4-P�HƵ)P¸¿ʚDʏêLȡ@×B 1�(#/(I4E,/Ɩɪ

ýɽPɃ®Lã˒#/�� 1LȲƗBĳɵDǻê
151!I�tT�|��n�tT�|

��P�tT�|�PĳɵLďK&ƖɪýɽP˦Ȯ6ƒ�ƌLɻAȡȀƮɻ1#/°ɱ.

�FI/�H16�ęĜ6ʬ˽ʛǴ4ȴŶ#�ĞȱLƣ·BHýɽźLƖ-1ɷ�H� 

úɢ6ƶĄźLɂB�ESD 4˨BHX��o��NW]���v�X�~
̊ Global Action 

Program̔GAP̋(2015-2019 ś)0C�ĳɵƶǸ07�ĳɵɸ�ƖɪýɽP˦Ȯ6ʏê<1

̂FIHE�P�˹ƵȯP÷åĚƮɻø:ĳɵ6ƶǸ
L�ƮɻÓĻ07�ƍÛȯŸɷ�

ʓ˴P]_h~6Ȟʛ�ǋǐ6șǶLƁÆBHä�÷å�òÅĚ6ƂŸǴķɓ6Ǝɽ
L

��H�ȝĘǜʟ�6 2020 śª˫6úɢ4˨BH�m_[6{^]��y�p�0C�ĳ

ɵɸ6ĳ:6�x�4ʜI�Ⱥʲ1ſĠ6ɵů�ʬ˽6ǲ.�L�ʬ˽6ƍÛȯØǓ�ʬ

˽6ʓ˴!6ȞʛL�ȝĸ4ʜIHɣ̃�ʬ˽˧6˨˓źDũ˺Lû�H£	16ÐƄȯ

-P�G6ŦƇLC)FB1ƗƪBH17�ęĜĳ¼4��H PBL 6ǻȣD�ʬ˽ʛǴ4ǳ

BFIH[�sh�]�LɷƆ#)Ʈɻv�X�~6˦Ȯ�ĳ:6�x�6ǜʟP24ȡ

�B˟ʕPɂĎ�ʖ/úIH� 
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�.�� SDGs�]8��� ESD�>?w{����e
;m� ��(�<�
 

SDGs 6ĸȝ4Ą�/ ESD Lː#/ęĜʬ˽4Ą�Ā��ʛǴ#E�1BHɧĀȯPú

ɢL�ï�Ő ESD òʳ®1ŋŊŕ4��Húɢ4ʖH� 

ES̕ǻê6�ų1PHï�Ő ESD òʳ®̊2006 śʡɱ̋7ŕǱL�ų4ȢĳĶǱ0Ǡ

Ƈ!I/�H�ɒ̐ǉ1PH�ï�Ő ESD NW]��v�� 2015�2019
7�ƈŭƺǌ6

ɣȄƇˣ6P�0ȡ$)ȁßPÏĹ4�ĺƸ6ÀŢ1ęĜ6ȠģLų˞#)ĭź�ĥL�

�) 1�×Ȯȓ1P,) 1�( 4ŕǱ�¬ǝ�ĩĳ�ʏƭP26řŜ�˨¹ɸLŔ

�ˊ@ȝĘ4ɿ,)ɣɮ4ʜIH� �#)ɼǀC�H)B��ESD L��£91G6ǰ

ƺ6ȡǻ6��ęĜ6�4ļGȂ�C6
1#��ɾØɾ˅1Ƀ®LĦ�/��ĳ:
0�

H1ˎ=H18�(#/£ǍɻƇ4-�/7�ESD Lː$/�òÅ0ęĜ6̅äLǻ�#P

�Fʬ˽ʛǴ4úGɢ@�ęĜ<6ƃȹDʦGLȡ@×#
��ęƶãȡLȡ@×B£ʷL

ɻ
A1BH�ŕÓ6ĩĳCŜ�Ŕ�ˊ@?I� 6Ğȱ6�4ĩĳ6ęĜĳ¼�ŦƇ!

I/�H� 

?)�ŋŊŕ07ŋŊ ESD Ɵ˔òʳ®̊ 2005 śʡɱ �̋�ų1PGúɢ�P!I/�H�

�ŋŊ ESD v�^RWj 2015-2019 ĞǌǠƁ
��10 ś˧6úɢ6ƘˍG6P�0ʜIH

19E�4�Ƀ®ƮɻƷʡ0�HÏǱ́D�m_[_W��P26ęĜ[}�lhO6Ɠȓ�

ǻê6�ųLƒ,/�H�( 47Řì6Ƀ®Ʈɻ���˞ɱ!I�Ĩ�¨�ǲˇ4ʠI

ȡȀƮɻ4÷å0�HȠģ�ŦƇ!I/�H�?)�ŕĜÍ³06úɢLŋŊĩĳɓ� ESD

ǻê6ƫƦLʏ,/�H�NW]���v��0ȘŲȯP 17�ƗǢ1#/6�Ɩɪý

ɽPęĜ6İ6ÐǇ
4ʖFIH��ŋŊęĜÍ³DęĜ[}�lhO6łǐÆDɃ®ʬ˽

Lʥ#Ā���W]�fv6˦Ã«ư
�ŋŊŕLćAĨǡP�³4EHʬ˽ʛǴ6)B6

úGɢ@«ư
L��H20�ESD �Ƀ®Ʈɻ1ĳǘƮɻ1L-P��ƖɪýɽPęĜ.�

G6)B6ĳ:Ā�6Ƞģ�ŦƇ!I/�H 1�ɍ�H� 

�.�� EP 

ǌɏ07�ĳɵ6ġ1PHęĜ6ʕʮL�ų4#/ǜʟLʏ,)�ęĜ�ȳ˸BHɣȄ�

Ƀ®�Ƞģ4˨KHʬ˽<6ɧĀȯúɢLǳBH�ƖɪýɽP˦Ȯ6)B6 2030 N^R�

d
1(ILƮɻ0ƫ�H ESD Lː#/�ęĜ6ĨǡPʬ˽L�ų4ƚ�)ʫC6ĳɵǦ

®6Ŵʕź�Ǿ�:��,/�)��¶1#/��)ï�Őŕ07ĭź6ǻê��ŋŊŕ

07Ƀ®ƮɻƷʡ4˲�ŕǱ6ǻê�ęĜʬ˽L1F�ESD6öêä1PGȡȀĳɵ6Ğ

ȱ�ŦƇ!I�ĩĳ�Ŕ�ˊ?I�ęĜ1ĳ:Ā�˨¹�Ǡə!I/�H�( 07ĩĳ

ǌ°6ęĜĳ¼07P�İ�Ǿ�:��H�ęĜ�ĩĳ6)B6ƮǍ07P�1ɷ�HƋ

ª0�H�ĩĳ7� �#)ÊʏȯPɣ̃6ʊɋLĳ:úG�ęĜĳ¼Li\P�BHŴ

ʕ��H� 
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ª��ęĜʬ˽LőHĩĳ6ĳ:7� I?04P�ʬ˽șǶ6�0½	6úɢ�Fɢ

ɰL��)C6<1ɇʏBH 1�ʕʮ!I/�H�#�#P�F�ęĜ4Ą�Ā�ĳ:

6Ǧ®7�Ůǐ6ƭɖǕɢ@6P�0ęƶãȡ6ȻǉȯPƈȫȯP�ǝ6�-1#/�?

)�ɆĳƎʐPnx�]��Lˆ1BHĖĺƈȫ6�0�ȢǝȧLƂʲ#)ɣȄ˟ʘ6ú

ɢ4]tj#�ęĜ4��HȺ6Ɠȓ1#/6ŪâCȼńî!IE�1#/�H�!F4�

ĩĳƬ˹1��ʕʮ6�0�“ęĜ4×I8ʬ˽�ʛǴBH”1�,)˾ȐC�G��ȁ�ȷ

ȞLƝɌ#Ƶ)PȺʖLã˒BH 1
̊ ƮɻĞǌǸ̊ƽċ 22 śǸŬɒ 25 ÿ̋ɒ 7 Ǐ 1

˻̋�F�˵#)ƴȖȯPúɢ1ĳ¼4ȩ?,/#?� 1�õƀ!IH�ĩĳƮɻ4ȴ

Ŷ#�ĳ:1PHęĜĳ¼6)B6Ǖɢ@Lď�ȳB 1�FĮBH=�*1ƣǛ#)�� 

SDGs 7ęĜʬ˽4-�/�ó�6ʬ˽1#/úGɢA*�07ʛǴ4ɿH 1�˶#�

 1�ʓ˴4ɦ@Ā�ęĜʬ˽Lʛ�>�B)B6ƶĄźLƣɂ#/�IH 1�ĨǡP

�³11C4ʛǴLB"B 1�˟ʕ0�H 1LƮ�/�IH�?)�ESD 7ʬ˽Lŀ

ˤĺ6ƌ4į5/#?��HP½£��ĨǡP�³1òÅ#/ɾɎȯ��³ȯ4úGɢA

)B6ĳ:6ŴʕźLɂB�(#/�ɸ7ȴ�4-P�,/�H�ęĜĳ¼L �#)Ű

Ƞ6�4i\P�BH 1�0�I8�ĳȡ7ʬ˽ʛǴ6)B6ĀƂŦƇ6P�0ǡ	P

ɷ�ƶ6ĲĘDɃ®Ǡ˒6Ȟʛ�ĿɓPɎġ0÷å0�H 1P26|�e_h�Wz�

d�v�a_216˟ʕźD(6�č1PHƂĉLĳ; 1�0�H�ɾF�ĳ;ŀˤź6ǻ

ȣġ˸L¦6ŀˤ˼Ĝ16˨¹ź6P�0Ò³ȯ4P��^#�ĳ; 1�0�H�ĩĳ

7(�#)£ǍLƮɻ4EGęĜ4ˈ×BH 14ʸț#�ĳȡ7ęĜ0ȡȀLː#)ĳ

ɵɸ1#/ĳ:LɩɪBH_c�j�P�4Ɏ- 1�ýɽ4PH� 

GAP 6Ǩǉ6Ǖɢ@6ʳʯ6P�0C�HE�4�Ƀ®Ħ˹Lʾ B)B4�ęĜ[}

�lhO6˟ʕźD½£6ʏêDƅş��Pt_cP�6Ħî�ǳBFI/�H 11-

P�H1ɷ�H�ĨǡP�³�˨KH*�4�26E�PęĜ[}�lhO6İLłǐÆ

1#/Ƣ�6�C˟ʕ0�H�ęĜ6ĨǡP�³�ÐǇ0�Hr^���ǳBFIH�ɒ

̑ɏ0ʜI)ĩĚʼˡ4EHƭɖʩŃ6P�0º!I)ĩĳ��ˌʘȸȯPr^��6�

0ň˦BHęĜĳ¼07�(6�iOm_4ǧ��ƖɪýɽPęĜ.�G4Ą�)ɒ̏ǯ

˯4ȹƌ#)4˕�P�1ɷ�H=�0�J��#�#ǮŷP�Fĩĳ7óȚ0ęĜ6r

^��LŦƇBH 170�P��ęĜ6ƖɪýɽźL̄BH)B6ʬ˽ɳ1ʛǴ4Ą�

)v�a_LęĜ4ļGȂ�ĳ;�ĳ:Ā� 1��ĩĳ�ęĜʬ˽Lĳ;ƂɴLď�ȳ

Bɐɬ4PH1ɷ�H� 

 

�~nv 

ȝĘ�Ʌ)H7ŹȒPɃ®ɣȄĦî6ȇ6�4�H�ĩĳ4ǳBFIH£ǍÆD�ĳȡ
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�ĳ:Lȡ�BȠģ7Ȼǉ˧4ĩ��ĦĻ#--�H�ĩĳCęĜCĳ:ȳ#6ƿǉLˋ

�/�H� �#)P�0�ŮǐĚ6úɢ691-91-�ʻ˟Púɢ1#/Ƀ®6¥ɢ

@Dɢɰ4ȏAlfeLěBH47ȴŶ#���Ƀ®6¥ɢ@DÞş(6C6LĦĻ!'�

Ƀ®]_h~LµGǄ�/��47ðØ*17ʝ�P��ǌɊ07�ęĜĳ¼6½Üʤ¸

07P��ęĜĳ¼Lɷ�H)B6Ǖɢ@6Ŵʕź4-�/ˎ=)�¤ŭ�íƕȯ�ɧĀ

ȯPʘȓ0úGɢ?I/�HęĜĳ¼6�¶L�4�(6�GƶLɷ�HŴʕź�Ĥ#/

�H� 
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ǵ×ȗ̍ 

āĺȃǨ̊2007 �̋ĩĳƮɻ1�Ȣǝî
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̌ p.1̍
https://www.cao.go.jp/innovation/action/� conference/minutes/minute_cabinet/kakugi1-1.pdf
̊2018.12.1 ˪ʙ̋̍  
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Ťî̋̋̊ŚƇ 26 śşƜƐ̋6ǅɡʤ¸4-�/
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15� UNESCO. ‘Education for Sustainable Development’. 
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18 ï�Ő ESD òʳ®̊ 2016 �̋ï�Ő ESD NW]��v�� 2015�2019- ɾØLĦ��?HL
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� ɻΗ�nБʉ˨�Ƨƹ˨̡�͎ͦanƍƒ�Ʀʗ}²»�¨ÎÝ¸ä{ϧ��}a�ƹ�ϊ̓

�wymynƍƒ~ɛs}¥Å¿á²�ņĹn�ť͖ȗ~wxyn̠͎��ƍƒ~_f�ĵē˵

}ƹ͊ʽŎ�÷ė~Ηm�o�

� ɓǃz�Θ͈�ìȑ{lśΚ͊ȌƐ�ƹ͊z�}dn̈Ċ~_f�ĵē˵}ΓЅ~š�̴�

Ȁȟ�ΓЅ;ʲƐƹ͊�ld�Ìß± ¨½Ɛƹ͊Л#4=1�#=XKUNV�4J>N0�=NJ=WRWPn#=XSNL?�4J>N0�

=NJ=WRWPМ{Ŵ���ƹ͊ɜʸaξǭ˸�zw�o#4= �»äÑ{ly�nćʒ̡`�Ʌ̇j��

ΓЅ�ƍƒ~_f�Ʀʗ}ΓЅaȩ���h{aƦdn#4= �ǂΰaБʉ˨�Ƨƹ˨̡�ͦxêĄ

~{vynƍƒ{ϧ��bv`f~}�ƙŪaw�o�

� ƍƒΓЅ��š�̴��wymynƹ˨�ʯ˪˵͖Ň�Ůç{ǎϤ˵́Κ�˦;�˃��h{

�˹ȶnåɜzn#4= ~_f�ǂΰaƍƒ~ǍlyŞ�nȂϿ�ɸȆj�y�oɻΗz�nƍƒ~

_f�̸ʵ�w�ɜ�åwzw�sßä¤Ýã¥Å¿á²t~˾˹ln#4= ��m�{n�͎ͦ�

ƹ�asßä¤Ýã¥Å¿á²t�ņĹn�ť͖ȗ~wxyΗm�o�

� ɻΗ�ʖȠ�ąè�{_�zw�(oʞ̧� ) z�n¥ÅÔá½{¥Å¿á²�ʕȕɗ˦�ls

çzn#4= �wymsßä¤Ýã¥Å¿á²ņĹ�Õ¼Ýªä²{lynĉ͏ƍʽ˪Ìß± ¨½

�÷ė�š�çgnƹ˨�ƍƒz�ƹ�{ßä¤Ýã¥Å¿á²�ϧτȗ�˦;n�s��ͺǴ

�Ʌ̇n�o�

� 
 z�nƧƹ˨~��ǨǻŬͯƐ #4= ~_f�Ξǋ}÷ė�̲Ālnƹ˨�ƍƒz�ƹ��Ʀʗ

}Ȁȟ{ßä¤Ýã¥Å¿á²�ť͖ȗ�Ʌ̇n�o�

� � z�nБʉ˨~���uxd�ŝˮ�÷ė�̲Ālnßä¤Ýã¥Å¿á²�ȰxȨ{ly�

͎ͦ�ƹ��Ȓͷȗ~wxyΗm�o�

� ɴȈ~ , z�h��z�÷ė�ßä¤Ýã¥Å¿á²�ͺˑ`�ɗ˦lwwnsȵ̺ť͖}ϥ˴

˹ʘЛB69>1�B@>?JRWJKUN�6NANUXYVNW?�9XJU>МtŞ�sȵ̺ť͖}ϥ˴�s��ɓ͓Л7B61�70@LJ?RXW�

OX=�B@>?JRWJKUN�6NANUXYVNW?Мt{nƦʗ}²»�¨ÎÝ¸ä�ŗī~�vyǂˤj��sȵ̺ť͖

}ÑÝ¹¥Å¿á²t�ϛͷȗ~wxyπ��o�

�
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)�ßä¤Ýã¥Å¿á²{#4=�

)�(ßä¤Ýã¥Å¿á²{��

� ßä¤Ýã¥Å¿á²~wxyΗm�ł~n�o�¥ÅÔá½{¥Å¿á²~wxyǁ͈ly

_do¥ÅÔá½{�n̴̈́aƏ˺˵~_h}y̸ʵ�h{�țųn�oåɜn¥Å¿á²{

�n̴̈́{²»�¨ÎÝ¸äaîē˵~ϧ��}a�_h}y̸ʵ�h{�ȶnoë͎�|u�

�̴̈́~��̸ʵ�Ȁȟzw�an¥ÅÔá½ä̴́Ķzƽ̶lyƏ˺˵~_h}y̸ʵzw�

�~Ǎln¥Å¿á²�̴̈́a͛�{ϧěn�²»�¨ÎÝ¸ä{Ĵ~ϧ��}a�nʭǬ˵~

_h}y̸ʵzw�{΀^�)o�

� ξǭn¥Å¿á²{xyʕȕaϛͷͺj���y~}vs͔ɬ~�øw�ͷƃa͍^���o

åw�n¥ÅÔá½�Ȱyîē�TéƋr~�vyn¥Å¿á²aʮ���yx�˝ʷa˨my

x�h{aȷg���oė^�nʬģƣŎ̡��y~ƈǇ~��¥ÅÔá½z�ǍȔn�h{a

zb}xƈϲ˵}ΓЅ�ȩys�~�nƈτʜϧ�ũƈɑǲn̵ˆƄēn!9" }|~��©ßäÅ

Ýã¥Å¿á²aȒͷ{j��o�

� �yåw�ͷƃ�nȋʀ�¥ÅÔá½ʜ͖�TéĲr{xy÷ȟ~�vynɛs}̸ʵȀȟ{

ly�¥Å¿á²aʮ���yx�h{aȷg���oȤɑЛ)


М�nȋʀ�¥ÅÔá½�ʜ͖

éĲ{q�~Ϋƃn�¥Å¿á²��̒ͯ{Ɔ(��y~ɗ˦lyx�
o�

� ¥ÅÔá½{¥Å¿á²�˻ύ~wxy̠͎}��ͽˑ�ăfŉ^�}��n¥ÅÔá½îē

�TéƋr�ÑÝ¹ã²»�¨ÎÝ¸ä�TŪțr~��¥Å¿á²�Ȓͷ{lyx��~Ǎ

Ɔ�1�¥ÅÔá½ʕȕ`�¥Å¿á²ʕȕ��̒  ͯ

НȤɑ(2000)�Ɔ�Ĭ~̠͎aΒɣ�ŉ^s 
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ln¥ÅÔá½ʜ͖�TéĲr�ÑÝ¹ã²»�¨ÎÝ¸ä�Tŝŉr~��¥Å¿á²�Ȓͷ

{lyx�o�

� �u��nȋʀ�̸ʵȀȟan�y¥ÅÔá½Ɛzw�nh��z¥Å¿á²Ɛ�̸ʵaƶƋ

lyh}`vs�fz�}xoė^�nƍƒ¬ÒØÀ»�~_xy�nƍƒ�Ʀʗ}ƶƋaŗŇ

lnƍƒ�ĴɶΡЛ¬Õá³М�̦˦}|�ƍƒ~_f�Ĵς�ΓЅ~wxyn¥Å¿á²˵}

�Ìßä¹zš�̴�zbsol`l}a�nȋʀ`�ƶƋlyxs¥Å¿á²�Ȁȟ�̻ȵz

b}d}�{xy¥Å¿á²�TͳǼr{xy÷ȟa˨myx�h{�ůǁzb}xo�

� ąç��y}˝ʷ~_xynßä¤Ýã¥Å¿á²�ϛͷȗaБ�vs{΀^�oßä¤Ýã

¥Å¿á²{�nƍƒ~ϧ��ÑÝ¹ã²»�¨ÎÝ¸äaτɉl}a�_h}y̸ʵ�h{�

ȶnohhzxy̸ʵ{�nƍɜ͛ʵēaȰvybs�y}̼Ū˵}ĳĴ®äÈ²�ɅĘ�h{

z�}dnƍƒ~_f�ĵē˵}ĢľΓЅ��ǍȔ�țųn�on}�unˤƋʮ���yx�

ßä¤Ýã¥Å¿á²{�nǿΌΓЅ~ǍȔn�îē�TéƋr{xy˝ʷ~Ǎlynw�x�

ȋʀ�¥ÅÔá½Ɛ�ΓЅǍȔ�TéĲr~Ǎlynw�x��snh��zʜ͖lyxsɡʀ

Ɛ¥Å¿á²~��ΓЅǍȔ�TͳǼr~Ǎlynɛs~š�̴�̸ʵ�Ȁȟ{x^�o�

�

)�)ĉ͏ƍʽ˪Ìß± ¨½{ßä¤Ýã¥Å¿á²�

� ɻ̧z�nƹ˨~��#4=�wymsßä¤Ýã¥Å¿á²ņĹ�͍^ɜ�Õ¼Ý{lyn̠͎

aš�̴�zbsĉ͏ƍʽ˪Ìß± ¨½�š�çgnȋʀƐ�λƍ�¥ÅÔá½aɛs}Ȁȟ

�λƍ¥Å¿á²�ņĹn�Ìß´²~wxyΗm�o�

Л(Мĉ͏ƍʽ˪Ìß± ¨½�

� ĉ͏ƍʽ˪Ìß± ¨½�nƧƹŲμ~ƶƋn�ĉ͏ƍ�ƍƒΨˊ{lyȹ^nƍƒ�²»�

¨ÎÝ¸ä{τɉl}a�nƧƹɓ͓�å˧{lyʽ˪n�#4=zw�o̠͎aȰǿn�ˍ͊̑˹

ЛµÒМ~_xy )

/ ǭ�̐`�ư�vsŬÌß± ¨½�nŬµÒz�ʽŎ~{|��onĂ

ƹϔ�ȼʒ�ʡΓƥŞ�ƍƒ�ʽŎ�Ǥbν�}a�nŝŉîē�Ȁȟn͹ʙ�ƣŒjp}a�

ˤƋ~͜��z̹̺j�yx�o�

� ŬÌß± ¨½�˜Ȑ�nɑ̤̫ƹϔ�ˍ͊̑˹~_f�#4={lynƍƒΓЅzw�ĉ͏ƍ�

ʽ˪n�sld�xd�t�˹ʘ{l}a�nľ�˹˵��w²»�¨ÎÝ¸ä{�τɉ�wy

my˹ʘόȠ�˹ȶnˑ~w�oƹ˨�τɉ˻Ȩ�Àä³�˦;lnǂˤn�s��ĉ͏ƍʽ˪

���¼���͛��λĕʒǂΰ�ςmyĵˤŒn�o)
(
 ǭǳ�µÒʽŎ�ė~ȷg�{nÄ

äËʌƔ`�£�ÝȯĹnʙɍ͵Ŷxd��z�_h}yͬƹϔ{�ŪŬȼʒÌß©ÛÓ�ʖ

̨nϘ̪ʌƔ`�ϙσnΤơ�zåς��ϊ̓~š�̴�£äÝƖˣËÛá¾�ɠɻϘxd�n

λƍ{`�t�ĦǶ�˹ȶls͚ͬ¤Þä�ϥ˴nψʢϋ�ɬͽĝĲ�˹˵{lsͥ˰Œ}|�

Ìß± ¨½aŬɩ~χͯj�so�

�
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Л)Мλƍ�¥ÅÔá½�

� Ăɜnλƍ�|��y~̸ʵЛ¥ÅÔá½Мj�ybs�zw�y`oȋʀ�λƍŀǳz�n

sȦɶ{˨˩{̦˦taƇǁ˵}ĺʒ~�vy̸ʵj�ybson}�unλƍ{�͏ĕ�˹˵

~Ęj��ƊƍЛ͏ƍМzw�nλǇ�åǁϽ̘ąç�̵ſ͏ƍ�ɶn�êǩzw�n̵ſ͏ƍ

{�λǇa̵ſn�͏ƍЛλƍМ{ŀǳω˪ç�ǁ͈aj��h{~�vynλƍ�λʒ�ſ�

h{ałɅz̦˦j�ybsoλǇaλƍ�ȦɶlnλʒЛ˨˩ãΤơМ�ςmynλƍ�̦˦

n�h{�ʮ���ybs�zw�ЛƆ )Мo}_nƆì�ϡÑä¨�λǇ~��λƍȦɶnſλ

Ş�λƍ̦˦aĺ`uϹd̶�wxyx�h{�̇lyx�o�

�

Л
М͏ĕɐʎƍ�¥ÅÔá½ʜ͖éĲ�

� ç΄~̇lsλƍ�̸ʵ�nλʒaλǇ~{vyĦĲ}˨ʒ{lyȠ̛lyx�{b~�ɶō

~ʜ͖n�anq��y}łɅaǟ�s{b~�ʜ͖éĲ~Ϯ�o�

� ̋ϤЛ)

-М�n͏ĕɐʎƍŻЅ�ʖσ˵}ͷƃ�ʞ��y~π�yx�on}�unБЖŒ~

��ȰxȨ�ˇǒ�ǿ˕zw�anλʒ�̵ˆȗ�Đè~��nλǇaλʒ�˨ʒ{n�˦ˬ~

Ȓ˕ȗa}d}vsh{nj�~�λǇ~{vyλƍ�Ψ˩zw�s�nλƍaʾŎŒlx�x

h{aȷg��yx�oh���ͷƃ~ŉ^ynλʒƱŷĊ~��˪ρƣɰ�̦˦nλʒϧτʸ

ŀǳ�Ͷϸȗn�3 ~��Τơ̦˦}|aͶϸ~̷�Ūvyx�h{an͏ĕɐʎƍŻЅ��ǍȔ

�ƅϹ~lyx�{xy�o�

� h��y}͏ĕɐʎƍaƧϝ~Ĺˤn�{nŀǳ{Ȧɶ�ƣ��}x��nλƍ�̦˦�ɯɧ

~}�oλʒ~˪x��}xλƍaĹˤn�tfz�}dnλǇz�}xλƍȦɶ͎ЛƊƍȵu

ϼλǇМaĹˤlnλʒЛ˨˩М{̶�w`}x̦˦aʮ�����y~}�anȦɶ{̦˦�

ǾƇ}̶�wbaǾƇznλƍ�ʾŎȗ�Ϫ�ȽĂȗaƶƋn�s�nλʒЛ˨˩Мj�}xλ

ƍ�̦˦�x`~_h}y�`aϛͷ}ΓЅ{}�ЛƆ 
Мo}_nƆì�ϡÑä¨�nſλa_

h}��}x˝ʷèz�nλǇ~��λƍȦɶŞ�λƍ̦˦a̶�wxyx�h{�țųn�o�

�

Ɔ�3�͏ ĕɐʎƍ�¥ÅÔá½éĲ� Н̠͎aĕƆ Ɔ�2�λƍ�̸ʵЛ¥ÅÔá½МН̠͎aĕƆ 
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Л�Мƹ˨~��ĉ͏ƍʽ˪Ìß± ¨½`�ņĹj��ɛs}¥Å¿á²�

� ąç��y}͏ĕɐʎƍ�¥ÅÔá½éĲ{xy˝ȟ~Ǎlynƹ˨~��ĉ͏ƍʽ˪Ìß±

 ¨½�|��y}ȃŅ�ʅslnɛs}¥Å¿á²ņĹ�ƭʜ{}�^s�zw�y`o�

� ŬÌß± ¨½z�nλƍ�ΦĤΆǁ̡�_h}��onλƍ�ʚĿ~ƣŒ�˨myx}xo

l`lnƹ˨su�q�r��˹˵�όȠn�s��λĕʒ�n͏ĕɐʎƍzwvsλƍz_h

}xnŀǳç�λǇaλʒ�ςmy̦˦n�bλƍ�̻ȵn�h{~̶ʅ{ly΢ˠn�o�

� j�~nÌß± ¨½�ǂɝÌß´²~_xynƍƒĶƥzʾςn�ăŉĚĥ�БxɠɻϘ�

͚ͬ¤Þä̡aźŶŒj�n�3 ��}�oƍƒ�ćʒŞ�źǱ{λƍãλǇ{�ɛs}ϧěȗ�

̨dh{~w}avsЛƆ �Мo}_nƆì�ϡÑä¨�nλǇ~��λƍĝɶ�ął{ƣ��}

x˝ȟ�̇lyx�anλƍȦɶ�Ȁȟaƣ��}x��z�nλƍ�̦˦ȀȟЛ¥Å¿á²М

aƣǈly�h{�țųlyx�o�

� �u��nƹ˨~��ĉ͏ƍʽ˪Ìß± ¨½~��ƍƒ�λƍ~ϧn�¥Å¿á²�nĳ˵

}ŀǳ�ņĹ~w}avs�fz�}dnåɩ˵}¥Å¿á²~ϊc}xol`lnȋʀ�¥Å

Ôá½~_f�λƍ{λǇn̦˦{ŀǳ̡�Ƈ˾lsϧěȗ�ǺbŃalnɛs}ϧ��ɜ�̦

˦�w�ɜ�nƹ˨�λƍz�ǂΰ˵}ƹ��wymyťͺŒŞ�ĵˤŒls�t{x^�o�

� ɻ÷ėaɛs}¥Å¿á²ņĹ{lyɶn�˜Ȑ{lynƹ˨{xy²»�¨ÎÝ¸ä�˜ʥ

ȗaȷg���t�yoƹ˨�ƍƒ~{vysìρŕ̞}ƶƋtzw�on}�unƹ˨su�n

sȦɶt�͗`j}xƶƋЛ˓ϑʬМzw�nsŀǳt�s÷șt�́�}x˓́}ƶƋzw�

anq��^nλƍ~ϧn�ŀǳ{Ȧɶ~ϧlyƕɻ˵~ƣɰ�ŉ^�h{}dn̦˦�w�ɜ

Ɔ�4�ĉ͏ƍʽ˪Ìß¨± ¨½~��¥Å¿á²� Н̠͎aĕƆ 

MSHsУÑÝ¹²»�¨ÎÝ¸ä 
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�ƣ^�h{~w}avs�t{͍^�h{azb�o�

� ɻ̧z�nƧƹ˨�ƹ��ʜĊzw�#4=�ƍƒz�ǂΰ�wymynßä¤Ýã¥Å¿á²�

ņĹn�Õ¼Ýªä²{lynĉ͏ƍʽ˪Ìß± ¨½~_f�ƍƒ~_f�λƍ̦˦�ƣǈ~

wxyΗmsohhz�nƹ˨�ßä¤Ýã¥Å¿á²�˹˵{lyƍƒzʽŎlyx��fz

�}dnwd�z�ƹ��ʜĊ{lyƍƒ~Ĺynƍƒ�ÑÝ¹ã²»�¨ÎÝ¸ä{ϧě�̨

xsˑaϛͷzw�o�

� q�z�nλƍ̦˦z�}xƍƒΓЅ��ǍȔz�nÕ¼Ýªä²{Ŭʗ�ßä¤Ýã¥Å¿

á²ņĹ�ť͖ȗ�w��t�y`o�snƧƹ˨ąƥ�ƍƒz�ƹ�~�q�ť͖ȗ�w��

t�y`oʞ̧ąϫ�÷ėzʑ΂ly��yo�

�


��ǨǻŬͯƐ#4={͎ͦ�¥Å¿á²ŝ �ˮ


�(ǨǻŬͯƐ#4={¥Å¿á²��

ɻ̧z�nЕǦƧƹzƹ˨{ɓŷaˤǂ̈Ċ�Ê�äÝ¾{lyǂΰlybsǨǻŬͯƐ #4= �n

͎ͦ�¥Å¿á²��ŝˮ�ͽˑ`�ʑΈn�o�

ǨǻŬͯƐ #4= �nsɓŷ{ƹ˨aå̾~ˤǂê˯~ƶƋlnŬmΓЅ�ŬmɜŮ�͸}a�n

͍^nǍ΋lͯŎn�ɓ͓ã̙̃�ǂΰtzw�oq�˜ͣ�s˝ʷ˵ƹ͊tzw�h{ns˨Ƞ

{ly�ƹ�tzw�h{nsƹ˨{Ƨƹƥ��¨·ä{�˻ù˵}̮ǩtawd���h{nq

lysƹ˨�ɛϯĄΙaɛs}Ěĥt��s�nh{n}|zw�,oǨǻŬͯƐ #4= �nϖǥϔ

�źǱͰ�͛ʵĊnίç�ĳƉnʴǠnìǛϦƍ�ϚƍϚǛn͏ĕɐʎƍn¤×Ŝnʏʄ}|Ʀ

ʗ}Ê�äÝ¾zǂɝj�ybsoq�r��Ê�äÝ¾z�Ƨƹƥ�Ʀʗ}�¨·ä{τɉã

ŗīlnƍƒ�Ěĥ�Ĵņlybso�

q��y}h{ať͖tvsͷƃ�åw�n¬ÒØÀ»��¥Å¿á²aͳǼn�ìznƹ˨

~Ǎn�¬ÒØÀ»��ϳƝaĐd}vyx�h{zw�oƹ˨��q͎ã͎ͦzwvy�ı

ƹãƋƹãŖʒ�ɛϯĄΙzı�ɳ��ƶƋzw�nș˦�ȰxȨ~}�y�aƍĬ�ʚĿ�͗

`j}xtƶƋt`�zw�o�

¥Å¿á²ЛȋʀƐ¥ÅÔá½М�ĳ˵̚ϦzȰvyxs��ƈ�ƍɜ͛ʵē}|�ɑǲzw

�n̏˵̚ϦzȰvyxs��͛ʵĊ�źǱͰ}|�ƍƒ¬ÒØÀ»�zwvso¥Å¿á²

Л¥ÅÔá½М�ȰxȨ�ÔáÅä°ºÌaɣ̅}ĳŏŷ�đʫzw�oȄ��nåǁЃƒ�Ɗ

ƍ�ɝΆ}|�ĳĴãĳɶ�Ρ˩�ȽĂ˵~Ȧɶãřɶlnq���ΥĆ�vy̦˦�n�h{

zn¥Å¿á²Л¥ÅÔá½М�̻ȵlybso�

l`lnɑǲ�ƍƒ¬ÒØÀ»��Ř˞z¥Å¿á²�̻ȵn�h{aƅϹ{}vyx�oß

ä¤Ýã¥Å¿á²~ʹ˹n�{nƍɜ͛ʵē�nŘ˞z¥Å¿á²�Ȱy~�þ˵n˛˵nΨ

Ϟ˵~Ψˊaéήlyx�oƍɜĺʚɏϾ_��æďåē�ɏϾąϫ�ͯΡɑɏϾaφͯn�}`

znƍɜ͛ʵē�nćʒ�ǥʫ{τɉãŗīn�h{zĳĴ̚Ϧ�̻ȵlyx�o�
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Ăɜnƍƒ¬ÒØÀ»�z�ǒƵБЖŒ�čyþţˇǒ~ɪj�y_�nȰxȨéή~��¥Å¿

á²�ͳǼlyx�oq�ʗȟ�nìǛϦƍ{ϖǥϔz�˲}�oìǛϦƍz�þţʾƫ~��¬Ò

ØÀ»��͂Ǒãϊ˳ŒaΫbyx�o¬ÒØÀ»�a̻ȵ̦˦lybsǛʄãλƍãʭίãˌʱ}

|�Ĵɶƍ_��̏ɶƍ-zsʚĿ�ɐ“t{ș˦�ɐ“t.aΫbyx�oϖǥϔz�þţʾı~�

�ϊǊŒzÔáÅä°ºÌawx�x{}�n¬ÒØÀ»�aʾŎŒlyƼǁȗaƫ��soq�ϖ

ǥϔz�nþţaƜŉlyx�ϖǥ�åϔ~ϊc}xoĲƈ�ϖǥϔzþţˇǒ�ư�vy_�nǇ

Ǘ�źǱ�̚bǇaƜ^n̚ʻŒaφͯlyx�o�

¥Å¿á²�ͳǼa�s�nsʚĿ�ɐ“t{ș˦�ɐ“t�n̚bǇn̚bƍnĉ͏ƍnʏʄ

�ͧǷnĳƉ�ϋί�ͧǷ}|�ƍƒΓЅ�˨�Ĺntfz}dnƍĚèͩnʵƼȘŒn˨˛Ʀʗȗ

�Śʜnʭ�ͱ˨�ȘŒnˡǆn̔Š�ˇǒ}|nj�}�ƍƒΓЅ�{τϢly�do�

sþţˇǒzȰxȨ�éήls{ly�nÿȈ�¥Å¿á²�̻ȵl}f��}�}xtn{xy±

ÞáÑ~Ǎlyn�q͎aϧěþţ/{ly¥Å¿á²~ŝˮn�h{�n;{}�ť͖ȗaw�oƹ

˨aƍƒ�ϧěþţ{}vyƍƒ~Ƌ�̺f��n̦˦�ȰxȨ{}�oŬɩ~ƹ˨�ɺ˘}ƶ

Ƌzw�nɛϯĄΙzı�ɳ��ƶƋzw�s�nƍƒđʫ�ʚĿ�Ʈyť͖ȗ�Đxow�

�nƹ˨�̦˦�ȰxȨ{}�y�anʚĿ�͗Ƴz�}xo�

ƹ˨�nƍƒ¬ÒØÀ»�~{vyϖŪ�͢xƶƋ{�΀^l¥Å¿á²�̻ȵ�s�~ʽ˪

zb�Ȩʦ~�}�y�anq��åħϽ~ϊc}xoƹ�{ʽŎ�ςlyƹ˨{ƍƒđʫ�˻

ù˵}̮ǩ�ˢȌn�oq�̮ǩ�þϦŬƟ�Ǎ̡}̶�wb�ņσn�o�

Ăɜnƹ˨~�ƍƒ�¥Å¿á²~ŝˮn�ÔÜº½aw�oƹ˨�nʚĿ�ΥĆ�Πͨ�Π

yh{}l~nƍƒz¥Å¿á²�Ȱyǂΰ¬ÒØÀ»��ʡ̸˵Ųμŝŉ0zēА˵~ƹ�nƧ

ƹąƥzƦʗ}îē{�̮ǩ�ˢȌn�ʜĊ{}�o�

� ąèn͛ʵĊ{�τɉnźǱͰ{�τɉnƍƒ”Œ��¸Ì½ʽŎnʭˊƍz�͏ĕʽŎ�÷ė{

lyš�çgyn¥Å¿á²~ŝˮn�ƹ��ÅÜ¡ä°Úá~wxyΗm�o�

�


�)ǨǻŬͯƐ#4=�÷ė�

Л(М͛ʵĊ{τɉãŗīls÷ė�

ЕǦƧƹξϴ�̀ϔ̟Ɓ͛ʵĊ{�τɉãŗī~ƕxxsǨǻŬͯƐ #4= aư�vs�� )

)

ǭ�Ƥ`�zw�ow�ƹĊz̠͎�n˻ʙŜǥȃȦĳƉΓa!#"~Ê�°Ü»ä·ä�ęЄln

đʫaŝŉn�àä¨°ÚºÌ~_xynɽķĳƉ�ÜÀØä�Ýʍ��{�sh{�́vso

Ȉɠq�ĳƉ�΅Żlsɩ~nĨ˕~�ĳƉΓ�͒ŷ{ĊyʜĊaw�nq�͒ŷ�̲Āzàä

¨°ÚºÌ�¦äÆä¶ázw�̀ϔ̟Ɓ͛ʵĊńĊϣ�:ʪ{ǺbŪ�pyxstxso�

: ʪ{̠͎�nƧƹaƍƒ{τɉlnƧƹ˨aƍƒ~�v{ŝˮn�bt{xyț͸zå͝ln

ʞυ~οvsɽķ̋̈ėƧ̍z͛ʵĊ�_̋κ�ȰcȨ{lyƹ˨~ŝŉlyʟlxn{ęЄj

�sòϔ̟Ɓ͛ʵĊz�_̋κ�ɛΔlsanq�ȰcȨaή�}xn{xyh{zwvso�
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ėƧ̍z�n_̋κ�ȰcȨ�̼ő (, þzwvsanq�yuƹ˨� / þzwvsoh��b

v`f~ǹϔ̟Ɓ͛ʵĊ{�τɉãŗī�ư��nǨǻŬͯƐ#4=�Æä½¿ä{}vyxdo�

_̋κ�Ȱxtƹ˨aîǅn�s͛˕�uxd��Ċt�àä¨°ÚºÌ�Ǒƹʉ��ĹǽΘ

͈~�:ʪ�ŝŉn��y~}�o)


ǭ/ɵ~�̠͎aćˮls˻ʙŜǥʫƧƹsja���ǥ

ʫ˴��uxd�tzΘǨ�w{�n(
 ɵ`��ɵ~ПǳЕǦƧƹz�uxd�¬ÒØ�»�¤

Ê s�u��ƚt�îͷÔáÅä{lyŝŉlnƹ˨{�ûʾ�˃�y�doq�Ȉn: ʪ�̲

ĀzˁϩƄ~ıƄlsƹ˨�xso�

:ʪa͛ʵĊϣ{}vs)
((ǭ)ɵ~�ǹϔ̟Ɓ͛ʵĊ{ЕǦƧƹ�ƹ˨suz̀ϔ̟ƁƍŔ

ƍƒʽȗŒɀφŗΜĊ�̶Ƞlnǥ�ƍƒʽȗŒûăϞ�ΨϞ~n˲êĄûʾ~��ƍƒʽȗŒ

�˹˵{lss+347� ���z�w�t�̀ϔ̟Ɓ͛ʵĊЍł�ǯƙzϥĪlsoƹ˨�n͛ʵĊ

�°À�êĄ�Ƶ|�Ċ�ͦx_ʧj�su{ŗīlynêĄϦûʾazb��y}ψ�ЛÍä

­ÑǍÍäËÞä¾nȨ���tf�Ȯl˻ɋn­ÓЈ�¸á²n̋̈�Ƃψzb�¨�³ÛÜ

äМ�ćˮãǂɝlsoǿɠ�Ʀd�ʀƙ͎aŝŉln͛ʵĊ{ƹ˨aĴņlsɛlx_̍��

ƧȠň�Š�soq�Ȉ +347� ���z�w��ǭìͯ÷{}�nƍƒʽȗŒûăϞa̳�vy�

̀ϔ̟Ɓ͛ʵĊ�͛ǣΨϞz̹̺lyx�o)
(/ ǭ () ɵ~�̟ 0Ƃ +347� ���z�w�aϥĪ

j�nƦd�ƹ˨ãŖʒ˨aŝŉlso�

̀ϔ̟Ɓ͛ʵĊ�ns͛˕�uxd��Ċt��y~ƹ˨�®Ðä½lyd��h{�w��n

_̋κ� +347� ���z�w���y~ƹ˨�Æä½¿ä{Ώ�ynćˮãǂɝ�ęЄn�h{�

w�oȈ͎�ƙŪ~ƹ˨�n͛�Δ�n͍^nϧě͎{ŗΜ�ϛ�nƍƒđʫ�Ƶ|�su~ž

�z��ys�~÷ʒ�ņσn�{xynƧƹtfz�zb}xs˝ʷ˵ƹ͊t~ŝŉzb�o�

Ŭɩ~ǹϔ̟Ɓ͛ʵĊ�Ê�äÝ¾zʽŎn�{b�ƹ˨�n͛ʵĊ�¡Ü��đʫz�}

x~�ϧ��on¥Å¿á²�ȰxȨ{lyŝˮlyx�o�

�

Л)МźǱͰ{τɉãŗīls÷ė�

Ƨƹξϴ�˄ϜμźǱͰs~h~hɤ�u��ŗŬ̴ŪЛąèn~h~hɤМt� 8 ˦÷ϣ�

)


 ǭ~ЕǦƧƹzϥĪls�uxd��Íá½s˄ϜμÏáÅ�¡Иt~ÆÂÜ²½{lyȲ

xsh{�bv`f~nźǱͰ{τɉãŗīlsǨǻŬͯƐ#4=aư�vso�

~h~hɤ�n�3G3Лƻǀ̙̃̚͠ϥ˴ʜʖМ�˻ʙŜ¦ÖáÆ²{̘ʓ˵~ûʾlyϟʴ�ƻ

ǀ�¬á´Ì½~Ўł�źǱͰ�Ää¾Ͻzɗĩn�tfz}dn¶Ê½Ͻz�sɘŒ{ɓ͓�

�uxd�t�¬á´Ì½{lyɁgnƧƹ˨a�u�Ƃψls�n�uxd�ŝˮn�h{�

˹ȶlyxso�

Џεƙƽĩ�ϒƥƐƧ͹ʙǱ͟�°ÚºÉá©´á·äaξϴ~w�˄ϜμźǱͰ�n`wy

�Ω�x�ƫ��yxso~h~hɤ�n�u�Ω�x�š�ȥns�~̀ɠ�ʨɵn_̍��

ǭåƂćˮãǂɝlyxso�
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ƹ˨�n�òɠ�»á½�ˋĩ{˙xf�Ȩċx`�źǱͰ��Íá½~ŝŉlsoq��

z�źǱͰ�Ǳîtfz»á½�Άſ�ˋĩã˙ăf�lyxsanƦd�ƹ˨aȨċy�y~

}vso~h~hɤ�nȉp~̀ɠ�ǗŦ�²»ä±�ƹ˨su~�ϥɐlư�sòɠzƹ˨

�nͅÅº±Ǘ�ǗŦ�²»ä±zʠ{α�}|�n��y~}vso�

�u��ϟʴ�w�z�nƹ˨aɅʍlsi�ĺľ÷ʒ�źǱͰ�ƹ˨su~Ćpyd�so

i�ĺľ�Ř}�ĕʒ{ď“xf��z�}dn˧ƛƹ͊{¬ÒØÀªä°Úá�ʜĊ{ȹ^

ynƧƹ˨tfz}dǑìБʉ˨�ǥʫ~�i�ĺľ�Ŵ�`f�ÏÛá»���ŐϷlso̶

ʅ˵~)ɠϦz(

þąç�ÏÛá»��aŝŉlnłǭ~ʩ�yƧǫ}i�ˇϝ~Ƞňlso�

i�ĺľ�ÏÛá»��~�Ƿʎ˛ƂŠ�ā̴��ċ^nĺľj�sΨˊa|��y~Ȏ˧n

��`nĺľz|ylyi�ˇϝ~w}a��`}|�ƹ�z��vsoƹ�t́Κ�ʀƙ͎~

�ċ^�s��Ŵ�`fɜnĺľ�ȶ̇�āɜ}|�Ƨƹ˨{Ƶ|�su{΋lŪxnˤƙzΊ

ͯϠΑl}a�nǢƩlyxvso�

ȈɠnƧƹ˨aÏÛá»��~ŝŉlyd�sİ̝�Ǒƹʉ~ĹŮbn̼Ū˵ƹ͊�ɩϦzʽ

ŎȠʅ�Ƙű�ls(
oƘű�͑xsƵ|�su�n͉ǭ�͛ĺsu�Ǒƹʉz�ÝÒͅÜ®�¨

Ý~��i�ˇϝ{ơśls�ÝÒͅ�̎̉Ƅē~ǉă�n�Ìß± ¨½�_h}vs((o�

ƹ˨�źǱͰzĹĊvsźǱînƵ|�sunƍƒđʫ}|Ʀd�þsu{ŗīlyi�ˇϝ

�ǂˤjpsoƹ˨�yu)ŭ�Ƿʎ˛ĸ˦�¬á®Ý·á½~Ǔ͒lsoÌß± ¨½�Ƞňē

А�ȂϿlyx�~ύx}xoĂɜn~h~hɤ~{vy�nsɘŒ{ɓ͓��uxd�t�¬á

´Ì½�ĵˤŒlnƹ˨{τɉãŗīly�u~Ω�x�Ĵņn�h{azbso�

� �

Л
М�u”Œ�¸Ì½Ìß©ÛÓ�ʽ˪ls÷ė�

� �¸Ì½Ìß©ÛÓ�n�ÔÜ¤�»¦®²ǡz˨��sǥʫ{ͯɑaŗīzǂɝn��u”ŒÌ

ß©ÛÓzw�oͯɑ�̦˦n�ϋί�ƍĬ�ǥʫ�ćʒ~Ϛͼ~}vy��x�30XY?�2ЌƵ̴̀n

�"n�aƵ��y~Ȟl�z˅Ȼ”Œ�ͯvy��yÌß©ÛÓzw�oϚͼ~}vsǥʫ�ćʒ

�n#A Ïä¾zʽŎ��ÉäÝ�n�oĳ˷̈ƄʸþЉŶǈƀ˧ƛ”ŒŗĊЛЉ˧ŗМ()~���¸

Ì½Ìß©ÛÓ��aƈ~�̲Āj�nĲƈ�͛ʵēzǐıj�yx�o�¸Ì½Ìß©ÛÓz�n

ͯɑ{ǥʫãćʒaǍ̡}Æä½¿ä{lyŗǁ�̶�nq�~ƕxxyĳƉ�ϋίnʴǠ�ˀǝ}

|ĳĴ�ɝΆ�åϔ�ǥʫãćʒa̦˦ln˅Ȼ”Œ�n�o�

� ˻ʙŜǥaǂɝlyx�Ͱ”Œ�¸Ì½ŀǳ~nЕǦƧƹ�ŝŉlyx�o̟(ɸ�)

,ǭ((ɵ`

�)

/ǭ(
ɵzw�n̟)ɸ�)
(/ǭ�ɵ`�(ǭϦ�öǁzǂɝlyx�oЕǦƧƹʡϤ`��A

ʛʿȣ̀ϔЎξd�z�ʢϋ�.,Чznɵ~)Ƃ˅Ȼ”ŒʽŎ{nɔô­Ò�˹ͺ_��ǂˈΔʇ�ͯ

xĢɖ�ƣŎ�΁ˈlyx�oɔô­Ò�Δʇ�nЉ˧ŗ�ŗŇzǂɝlyx�o�

� ɔô­Ò�Ģɖ�n̟(ɸz�(ǭ˹�ǬƎ.),Ģ`�
ǭ˹�ǬƎ
()Ģ{Ƨǫ~ˇǒlyx�o

̟)ɸz�ŕǭzǬƎ))/Ģ{ˇǒ�̻ȵj�yx�o�
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� ɵ~øǳ�ƹ˨~��˅Ȼ”ŒʽŎzåɩ˵~ɔô­Ò�ˇǒly�nq�tfz̵ǭ˵~ɔô­

Òaˇǒn��fz�}xoʗp}ͷƃa͍^���o¡Ü��źǱ~Ç�Üá©ls{h�nƹ˨

�ʽŎ�͸yx�źǱîa͛î˵~ʢϋ�˅Ȼlyx��lxh{a�`vsoʢϋ�ϴȿn�ĳƉ

~x�ƍƒđʫ~�ƹ˨�ʽŎaΏ́j�n͛î˵}˅Ȼ”ŒʽŎ�ͯvyxs�n­Ò�Ð�Ⱥy

ͯ˒�Ȭŀ~}vyx�ť͖ȗ�w�o�

� qhzn. ɵ`�����ÉäÝy�s�~n˅Ȼ”ŒʽŎ{ɔô­Ò΁ˈ�ł~nĳƉzƵ|�

su{ψ�nq�Ȉ~Ƶ|�su{å̾~ĳƉĶ�i�˅ȻʽŎ�_h}y�y~lso�

� h�a̟ )ɸ�ʽŎ�˜ͣzw�o̟ (ɸ�ɔô­Òˇǒ�˹˵~lyn͛ĺsu�˅Ȼ”ŒʽŎ

{ɔô­Ò΁ˈtf~Ϸìls̶ʅnŝŉ͎ɖ�ƜŉponʽŎ�ǯa�}`vsoͯɑ�Ą��~

ʢϋ�˅Ȼlyxs~ϊc}xoƍƒđʫ�¥Å¿á²�țΚlyx}`vsol`l̟ ) ɸz�n

˅Ȼ”Œlyx�ĳĴ̚Ϧzn̘ʓ˵~ƍƒ�Ƶ|��đʫ~¬ÒØÀªc°Úá�{�n#A �̘ʓ

˵~_h}y�yŋ�yx�o�

� �¸Ì½Ìß©ÛÓ�nĳĴ̚Ϧ�̦˦lb�}xͯɑan#A Ïä¾z��ÉäÝ�ǧɷn�ǥʫ

�ćʒ~ĳĴ̚Ϧ�åϔ�̦˦��t��ŀǳzw�nƿʫŗī�ßä¤Ýã¥Å¿á²�Ìß©Û

Ózw�o�¸Ì½Ìß©ÛÓ~ŝŉlsƹ˨�nßä¤Ýã¥Å¿á²~ŝˮl}a�nƹ�zƍ

ƒ�Ƶ|�su�đʫ{�̮ǩ�ˢȌlyx�o�

�

Л�М˻ʙŜǥ̽Ŕϻʊ�ĉ͏ƍ�ȳˑ{lsʽŎ÷ė�

˻ʙŜǥ̽Ŕ�ǒƵБЖãϊ˳�ʭˊƍsϻʊtzĉ͏˫�ȍʽjpsʭ˫�ȳˑ{lyn˨

˛Ʀʗȗ�ȫɇn˧ƛƹ͊n˧ƛ�uxd��nƹ˨ãɓŷãǥʫ�ǂΰ¬ÒØÀ»�zw�

swk_�̈ìt{ly )
(( ǭąʀʽŎlyx�owk_�̈ì�ʽŎ~wxy�ɟ~Ηmyx

��zqu�~Ʊ�sx(
oɻΗz�nĉ͏ƍ�ƹ˨a͏nh{{¥Å¿á²~˔ˑ�wysxo�

̋ƬǠ�ʭˊƍzw�ϻʊ�nǛʄŜϜa 00Йz͏ƍaПЙ�ǛϚzw�nː˖b�Ќͮn̈́

˛}|�˨ʒ{lyxsoΞǋ}ʭ�ʽ˪lsʭ˫�ϥ˴�ʰȤɩĄ~�ͯ��sanƧbdφ

ǘls��͏ƍɗ˦̴Ūa(0)(ǭЛƧʡ(
ǭМ`�(0,)ǭЛɨŵ).ǭМ~`fyǂɝlsɛ˫

ϥ˴zwvs(�oɛ˫ϥ˴zɗĩj�sʭί�ˤƋ�ʭĿ̴ŪaĴŬz̦˦lnǭɖƂ�̴ŪŷĲ

ŷŝŉzʭί˅Ȼaͯ���o�

wk_�̈ìaȳˑ{n�ʭ˫�q��y}ʭ˫�åwzwvsan)
(( ǭ�z� 
 ǭϦ�͏

ĕ�lyx}`vso˫���Ȧɶ͎�˞Ǖ͌þ CƵʪzw�nCƵj��ƴj�su�ϖǥϔz

ɮ�lyx�oåþz̖ĕ�n���Ƨƣ}ŌŇzw�nq�~͸Ūy��axa}x�zn̏

̖ĕ���yxsol`lĮ̊`�Ţf̹xtʭ˫�Ȩɐp}xo̶ǔnʭ˫�̦˦�ɐ“j

�nĉ͏ƍ{}vsoh��y}ĉ͏ƍ�ϻʊ~ƦxanĲƈz�Ŭm�y}˝ʷ~ύx}xo�

h�ĉ͏ƍ�n)
() ǭ`�wk_�̈ì�ƹ˨su{ʭ˫{lyȍʽln˨˛Ʀʗȗ�ȫɇ�

ͯ^�ʭ˫{lyˤƋ~͜vyx�o�
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ĉ͏ƍ�ȍʽjpyТǭ~}�anx�t~˫���Ȧɶ͎{wk_�̈ì~�ŗǁɱ�ƶƋ

ponţ̭ɾtfzʽŎa̻ȵj�yx�oʸȇ�ɓŷz�w�̠͎�Ƨƹ{�ƭ̭�Ȧɶ͎a

ɕώls`�zw�nȦɶ͎�̛ƙ`�n��nƊƍ~ϧn�ʚĿa͗`j���y}ʬan�

~ύx}xo�

Ȧɶ͎�ΛȢȑ�;b�elyxvs��n˫��z�ɦ˫ɂbn˫ʐ^n˨b˛Δ�n̖Ļ

�n͙̗}|�ĕʒ�ʔl�n_̍��ƄƵ˖bn̋÷�Ћwb~ǖ΃}dŝŉn�ƹ˨suz

wvsoƹ˨su�ƹ�{ʽŎ�ǂΰ�ςlyn˫���Ȧɶ͎tfz}dnƍĬđʫ~�ƹ˨

�¬ÒØÀ»�ã¥Å¿á²�ȰxȨ{lyΏΚj�yxvso�

Ăɜnƹ˨~{vy�ǨǻŬͯƐ#4=�ςlynʭˊƍ�¬Õá³�́�n¬ÒØÀ»��¥Å

¿á²~ŝˮn�ƹ�{ēАzwvso�

�


�
÷ė~_f�ƍƒΓЅ{¥Å¿á²n«ä½¦äÆä�

h���÷ė~_xy͛ʵĊ{źǱͰn�u”Œ�¸Ì½ŀǳaϖǥϔnwk_�̈ìaìǛ

Ϧƍ{¡Ü�a˲}�anxo��÷ė�ɡʀ�¥Å¿á²aͳǼlyx�ϱϦ~�q͎ã͎ͦ

zw�ƹ˨aȰxȨ{lyı�ν�t÷ėzw�o�snƹ˨�¥Å¿á²�țΚls�fz

�nȰxȨ~}�͛ͻawvs�fz�}xoǨǻŬͯƐ#4={xyƹ��nŘ̯~͛ĺsu�ʔ

l��s�~ƍƒ~ı�ν�zn̶ʅ{lyƍƒ�¥Å¿á²~ŝˮn��y~}vs�to�

ƹ˨�¥Å¿á²ŝˮ~ϧlynƍƒ�«ä½¦äÆäan¥Å¿á²��ȧ�ϥfyd�sh{

�΄ly_bsxòϔ̟Ɓ͛ʵĊz�:ʪn~h~hɤz�8ʪnϻʊz�CƵj�anƹ˨��

ȧ�ϥfyd�n¬ÒØÀ»��ìz�ƹ˨su�ɌΝlyd�so: ʪ{̏su�w}xzd�s

˻ʙŜǥȃȦĳƉΓ͒ŷ�nͰ”Œ�¸Ì½ŀǳ~ϧly̏su�Љ˧ŗ~w}xzd�s˻ʙŜǥ
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ɩ`�^�t�k��ɮŽ1ĄŘ1ǇĄ¦ƹ1ƻƩɪ1Complicating actionɩȑÜAǵȱɮ

ǧǢ::ȑÜW�eSɪ1Evaluationɩȟ»ɮȣořAƹȣ?ĝ.SƦš6ɪ1Resolution
ɩǳƌɮǧǢ:QT4ÐƊ¢Aǳƈɪ1 Codaɩǳȣɮmu���Wǰ 1ȣoř<ȁ$ř

Aĝɛ.SƾÿAĀƵdŖSɪ<�� 6 8Aɠ?ɂLɩLabov1972, pp.359-370ɪ�)A�

61Evaluation BȣořAȖƵWǕ.ɌȔ>ɋÑ;�o1ƹȣÈ´?ŰoCMQT:�S�
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J41Coda BªAȔǮPoNÐƾɢĴB±�ɩLabov1972, p.370ɪ� 
Simpsonɩ2004ɪB1��}A 6 8AȔǮW«�AP�?ȚȤ,:�S�Abstract B1

µ?8�:AȠ>A"WȣoAƂÓ?řǒ?ȽeSNA;1ȁ$řAƫŏWð'*0SN

A;�S�Orientation B1Ȧ#1�S�B1µ#ƹȣ?ɑV7:�:1�8=);ȱ)7

4A"WȽeSNA;1Ž1ĄŘ1ǇĄ¦ƹ1ƻƩWȁ$ř?Ǖ.Ɵȅ#�S�Complicating 
action B1ƹȣAƒ;12T"Qµ#ȱ$4A"W® SNA;�S�Evaluation B12

AȠ#ŏô.S<)rBµ"WȽeSNA;1Ƞ,řAƹȣAŏýWźǔ?.SÃ$Wš

8�Resolution B1Ƃǰǈ?µ#ȱ)74A"WȽe1mu���AƂŀWǸM%%SN

A;�S�Coda B1È:AȣoWǰ S)<WǕ,1Ƞ,ř<ȁ$řWƹȣAďM?�4

ÅAĄŘdĵ$Ŗ.ČƟ<>S� 
,",>#Q1)TQ 6 8AȔǮBĻAŲ74ȣoAĄî;�7:1=AP�>ȣo?

NÈ:AȔǮ#òJT:�SV';B>%1Ðƾ.SɠĳNǄ>S)<#ƾÿ;Bȡȫ*

T:�Sɩ��m�� 2014, p.161ɪ�)AƵ?ɑɁ,:1��}AÑƋĝȮ<.SƹȣB1

ªǿ<A�+)+AǲɧO¦ɐɑ¼Au�~�>=#�Ņ<>SNA;�S<��)<W

Ǿœ,:!�4ŵ#P�5r��º C1Resolution ?8�:ȕ:KS<1�ȜAP�>

ËęAȣo;B1ȠAĦĄ<Nț S×ǈ>ÐƊ¢Aŀ? Resolution #ǳƈ<,:ġ"T

S<��ABƥȸǈĎĹ>ƭT;�S<ț S�,",1ǘ46B1ŹĭAİÏ>ªŐA

>�ÐƊ¢Wƹȣ<,:ªǿ?® S)<N�S�Resolution AņȔ>�ǟO">ȣoë

NĒÿ.S5r��)�,4ɓǂB�SNAA1��}AřƪB1ȣořAƹȣAƙɀW

ÑƋ.S?�4o1Ƅǁ;�S�<oV'1Brunerɩ1986, 1990ɪ#Ǖ.ƹȣ?ņȔ> 2
8AɥžWÊ´ǈ?Ǖ.)<#;$S<��ƵB1ċ$>ÕƵ;�S��ŏȫAɥž�B1

Orientation1Evaluation ;�o1�ȑƶAɥž�B Complicating action ;�S

ɩHopper&Thompson1980, p.280, 281ɪ�ȑƶAɥž<B1Ėɖ?ȕ :�S¢ȮOȑÜ

A)<;�o1ŏȫAɥž<B1ȑƶ?ɑVS¦3"Qȕ4ËɛAžȋ)Ǒ7:�S)<1

Ǿ :�S)<1ő-:�S)<>=);�SɩBruner, 1986, 1990ɪ�ƉǓǠ;B1ēǽ

ǿA)TQA 2 8AɥžWìȖß.S4M?1��}AřƪWǁ�S� 
 
��� �Young(1987) �
Taleworld�-
Storyrealm��

Youngɩ1987ɪBƹȣȑƶ# Taleworld < Storyrealm A 2 8A�ǂ?P7:ŔoǢ7

:�S)<WǕ,4�ŁƊ1ƹȣÑƋ;B��}AřƪB,C,Cǁ�QT:$4#1�

�}AÑƋAĝȮB Taleworld ?ɓQTS�Youngɩ1987ɪB1Taleworld AKWĝȮ<

.SƹȣAǓǠ#Ċ��;1Storyrealm AĒÿ?ǐǌ.S)<WŪƔ,4�ƹȣAƙɀ?

ǐǌ,>#QN1ȁ$ř<Aǎ¤ȑƶW�Ņ?Ŧ 1ǎ¤ȑƶ<,:Aȣo<��ȖƵW

ĸ%Ś6Ð,:�SA;�S�Young A 2 8A�ǂ<��Ǿ ŵB1İɛǈ?ť S)<
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A;$>�1ĊÅǈ>ȣoA�ǂWƯ$Ľo?.SNA;�S�Youngɩ1987ɪAƿȩǈ

ĂǋB1}rj��1������t[1k�rs>=AƾȮēǈǖ­ēAI"1��n

�1wp�o�1][ug�k�p\�>=A÷ēAɡāNƎƞ,:�S�2,:1ƿȩ

A�Ņ<>SABi}��;�o1}���<��ƘŉW1ƹȣ?!'S 2 8A�ǂAd

�zu�m?Ĺ:BM:ǁ�:�S�Youngɩ1987ɪB1Taleworld <��ȣQTSƹȣ

�ǂW�8AƼǢ,4d�zu�m<,:}���;ü�)<;1ƹȣȑƶ?Ēÿ.S 2

8AǄ>Sd�zu�m�ǂWÊƾß,:�S� 
2 8A�ǂ<B1Ƞ,ř<ȁ$řA�SĖÿA�ǂɩStoryrealmɪ<1c��dp�A

²Lƹȣ�ǂɩTaleworldɪA)<;�S�2 8A�ǂBǄ>SŽǡɐɩd�zu�mɪW

š612T3TW}���;üL)<#;$S�Storyrealm B Taleworld AĉÀ?�o1

Ƞ,ř<ȁ$řAɑ¼ŋ?P7:ŔoǢ8d�zu�m;�S�Taleworld B�VC1ȣ

ořA´ɧ1ȡȫ#2A�ǂAȏȌ<>S�2T?ĝ,:1Storyrealm ?B2�,4NA

B>%1ǎř?® S)<1ȑƶ.S)<?P7:·QTS�ǂ;�S�Taleworld BɄ

ãAÐƊ¢;Ƴ4*T4�ǂ;�SA?ĝ,1Storyrealm BȠ.ƀ%>=AȒƾ?P7:

ŔoǢ7:�S�ǂ;�SɩYoung1987, p.21ɪ�2,:1Storyrealm < Taleworld A�ǂ

AąǌB1Beginning-End1Opening-Closing1Preface-Coda <��ȔǮWǁ�S)<;

Ǖ.)<#;$S�)TQ?8�:«�;ºWǕ.� 
Beginning-End1Opening-Closing1Preface-Coda <�� 3 8B2T3Tĝň,4�Z

<>7:�S�Beginning-EndBTaleworld?ɑ.SNA1Opening-ClosingBStoryrealm
?ɑ.SNA;�S�Coda B Taleworld ?8�:1Preface B Storyrealm < Taleworld
çŵ?ɑɁ.SNA;�S�Beginning-End<Opening-ClosingBȣoř#�ġ,:!o1

Preface-Coda Bȣoř<ȁ$ř<Ap��t\c�eW¯�� 
Beginning-End B1ƹȣ�ǂ;�S Taleworld Aɏď<ǰ WǕ.�Beginning-End

W1B1E <,:ý 2 ?Ǖ.�Beginning-End ;B1ǇĄ¦ƹ1ƻƩ>=#Ǖ*T12A

ǇĄ¦ƹ46A�Sd�zu�m?!'Sƹȣ�ǂ#ɂȑ,:�S� 
Beginning-End AĉÀWȕ:KP��Beginning AÖ?B1Preface < Opening #�o1

End Aŀr?B1Closing < Coda #�S�J/1Preface < Opening W P < O <,:ý

1 ?Ǖ.� 
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ý 1  Beginning AÖA Preface < Opening 

mu���#ďJSÖ?1ȣoř#�¦;ÖǼ$W.SĄɛ# Opening ;�S�)A¢º

AĄî1Opening AÖ?1Preface #�S�Preface BȠ,ř<ȁ$ř#p��t\c�e

W¯7:ÖǼ$W.S)<WŢ.�Opening Bĭ?1Storyrealm ;�o1Taleworld ?Ç

SÖ?ȣoř#ȁ$ř?ĝ,: Taleworld d<Ȣ�ĄɛWŢ.�Opening AºW�%8"

ţ(S<1�Ż3�1�8JoȔƵB@�ɩYoung1987, p.34ɪ<�74ƉƓǈ>ƹȣ?ÇSÖ

Aȁ$řAŏȫWŎ$8'SÖǼ$1N�ģ,Ɏ�n�t�m;�TC1�!-�*X#

70 Ƣ&Q�A)rA1�AȠ#č$5>�ɩYoung1987, p.64ɪ<�74ƉǧAȠ?ÇSǍ

Ö?ȣoř#�țh��uWȽeSP�>NA#�S�)T?ĝ,:1Preface B

Storyrealm ;N Taleworld ;N�ołSNA;�S�ý 1 AĄîB1Preface ;B1�S

ƹȣWďMS"=�"?8�:ȣoř#óüA¦<Ƞ,î7:�SĄɛ;�o1J5c�

�dp�AǌǷ?PS Taleworld ?BÇ7:�>��)�,4 Preface B1Storyrealm A

º;�S�Taleworld <,:A Preface Aº<,:B1ƹȣAÊ´ǈ>�Q.-#�ɋŪ

Ǖ*TSP�>Ooéo#ȑVTSĄɛ;�S�Youngɩ1987ɪA¢º;B1Ƞ,ř<ȁ

$ř#Ÿ?ƹȣWÉƄ,:�:1ƹȣWȗ :�S"ǔȡ.SP�>Ąɛ; Taleworld <

,:A Preface #ȕQTSɩYoung1987, p.39, 65ɪ� 
� End Aŀr?Ƕ%1Closing < Coda W C < Coda <,:2T3Tý 213 ?Ǖ.� 
 
 

 
 

 
ý 2  Beginning-End < Closing 

Closing B Opening ?ĝň.SNA;1Storyrealm ?ɑ.SNA;�S�Closing B1

End AËęWŭM:ǻoȼ,1J<MS�ý 2 B1�Ĵ End ;ƹȣAǳƈWȺ 4ŀ?1

ȣoř#ƹȣAĉ?�S Storyrealm AĀƵ"Q1ŭM:ƹȣ?8�:țå.SĄɛ;�

S�ƂŀA�|ar�<��ɘAɜN1ɘA�74ĄɛWN��Ĵǻoȼ,:�SĄɛ<

ț S�)�,4ǻoȼ,ǈ>ȔǮWš8 Closing B1ƹȣ#ɦõ?Ʌ,4ƻŒ1ƹȣÈ

´dAȠ,řAȖƵWĸȧ.SNA;�S��)AȠ?8�:B)X><)r;.�
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ɩYoung1987, p.35ɪ<�74P�>NANClosing;�S�ClosingB1ȁ$ř#Taleworld
?ƫŏWś�)<WǰVQ01Ƞ,ř<ȁ$řAɑ¼<,:A Storyrealm ?ŨǶ.SƟ

ȅ#�S� 

� Coda B Preface ?ĝň.SNA;p��t\c�eW¯�OoéoWŢ.�End ;ƹ

ȣ#�ƣȐ,4ŀ? Coda #ƊS�Coda B Taleworld ?8�:ANA;�S�º C1

End WȺ 4ŀ?1ƹȣAËę?8�:ȁ$ř<ŏȕW¥V,:�SP�>ĄɛB Coda

<>S�¶ɝ?ưo>#Q1Ƞ,ř<ȁ$ř#p��W¯7:1ƹȣ?8�:țå.Sɋ

Ñ;�S<ț S�J41End WȺ 4ŀAŏȕW¥V.P�>NAAª?1ƹȣAËę

OǇĄ¦ƹ?8�:1ËęAǔȡ#ȑVTSĄɛN Coda ;�S� 

Coda B1ƹȣWǰ 4ŀAOoéo;�o1ȿĭBƹȣ?ɑ.Sŏȕ¥ū#ȑVTS)

<#Ċ%1Coda BĂƉǈ? Taleworld ?ɑ.SNA;�S�45,1Storyrealm <,:

A Coda AOoéoN>�V';B>�� 

 
 
 

 
 

ý 3  Coda 

ý 3 ;B1Taleworld <,:A Coda #�o1ƹȣAc�dp�?ƷƵ#Ĺ:QT4ŀ1

Ƕ�:1Storyrealm AOoéo#ŪǕ*T1Ƞ,ř<ȁ$řAɑ¼ŋA�;Ooéo#Ĥ

ɏ,:�S�Young A¢º;B�Joéo�(QT:�>�#1Taleworld A Coda <É

?1)�,4 Storyrealm A Coda #ÇSf�m#ȕQTS�)T?8�:BƉǓǠ;B

�Coda*�<,:şÐ.S� 
«�AP�?1Beginning-End1Opening-Closing1Preface-Coda Wȕ:$4�>!1

Palmenfeltɩ2007ɪ#ŢŬ.SP�?1ȣoř#ǀKÐ.ƹȣAÈ´B1ȓűA Taleworlds
;ƙŔ*T:�S�8Jo1�8Aƹȣ#Ȑ6ǐ%<1J4Ŵ4>ƹȣ#ǀ-S<��)

<#ǻoȼ*T1Beginning-End1Opening-Closing1Preface-Coda BȓűûƾVTSA

;�S�J41Youngɩ1987ɪ?PTC1)TQAÑɤB1È:Aȣo?ņ/ȕQTS<

��NA;B>%1ƺ?ǰ ɋÑA Closing B>�)<NĊ��ɏďɋ?8�:N1Preface
#>�Ąî1Opening #>�ĄîN�S��/T?0P1)AÑƋřƪAÕƵB1

Storyrealm < Taleworld AÒoƁ #�ȜA�/T"Aj\�#ƾVTS)<;1ɬ8A

�ǂAàÔ#ìȅ;�SƵ?�S�Young B1ȣoAǓǠǿ#,C,CÑƋ?!�: 2 8

A�ǂWȕȐ<,:�4)<WŢŬ,:!o1)AP�> 2 8A�ǂWźǕ;$S<��

Ƶ#)AřƪAƺń>A;�SɩYoung1987, p.21ɪ�ƹȣS<��ȑƶ;B1Taleworld
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< Storyrealm <�� 2 8A�ǂWŕǃǈ?ȑ$Ɗ,1ƫŏWð'SŵðWǪƿ.S<�

�)<#>*T:�SɩYoung1987, p.68ɪ�)�,4ɉŞìȅ>Ēÿȩǈìȅŋ#1ƹȣ

S<��Ąɛ?ƬƦW�4 :�SɩYoung1987, p.68ɪ� 

Youngɩ1987ɪAÑƋřƪB1«�A(1)ɰ(3)AȘƵ<,:J<MS)<#;$S�J41

4 8ǌAȘƵ<,:1ƉǓǠ;B1Storyrealm AŋȰWš8 Coda ?8�:N�Coda*�
<,:şÐ.S�«�A 4 8Aɟǌ?Ł7:1ÑƋWȑ�� 

(1)Taleworld WĻ·Sȣoř?PS Beginning-End 
(2)Storyrealm WĻ·Sȣoř?PS Opening-Closing 
(3)p��t\c�eW¯�Ooéo PrefaceɩTaleworld/ Storyrealmɪ-CodaɩTaleworldɪ 

(4)ƠAP�>ǩŘB�Coda*�<ȒǕ.Sɮƹȣ# End O Closing WȺ 4ŀ?1ȿĭ

A Taleworld <,:A Coda ;B>%1Ƞ,řOȁ$řAɑ¼ŋA�?ŔoǢ8P�>

Storyrealm ?ɑVSOoéo#ȕQTSɋÑ� 

 
� ��,�

2015 ı 11 ƃ?p\AċēAÓ�ǭŹƉȣd�m?!�:ĖŶ*T4¢ºWŪǕ.S�

ŹƉȣĞŮAēǀ A #�>ȣoř<>o12 ¦Aȁ$řdð':1ȆīAƹȣWȒƾ,:

�SĄɛ;�S�)AŧƕƬÜ;B1ȣoř#č$>t��WɉE12At��?ɑ.S

ȆīA´ɧWªǿ<ÉƄ.S)<Wǌǈ<,:�S�ēǀ A B�ŹƉȣ�<��t��W

ɉE1¡MƴÁ,:!�4c���vk�uWřÅ?Ǽ$1ƬÜWȑ7:�S�ƬÜB �

¦Ae���;ȑVT:!o1ȣořAēǀ A <ȁ$řAēǀ C BŹƉȣēǙAp\¦ē

ǀ1ȁ$ř B Bůöɩǥǿɪ;�S�Ƞ,ř A AǆȠ?8�:1�ǣ;Ƚe4řƪWǁ�

:ÑƋ,4�A AǆȠ?�ǷWĵ$1ųƈ? Labovɩ1972ɪAƹȣAɭ8AȔǮ�Abstract

B�� 1Orientation B�
1Complicating action B�� 1Evaluation B�	 1Resolution B�( 1

Coda B���AȜí WǕ,4�Youngɩ1987ɪA Storyrealm B|�dȋAŠĶ1Taleworld
BəȋAŠĶ;ȒǕ,4�ȑűAĩÀ? Preface1Coda1Opening1Closing1Beginning1
End WȒǕ,4�«�1ēǀ A A�ɁAȣoWŪǕ.S��

�

�?� �(*: 5�1--4<.����:4�

1ɰ4 ȑǌB1ƴÁƣɔAOoéo;1A Bµ"QȠ,ďMS"Wȁ$ř<Ś6îV01

2 ȑǌ;ÛĸA©ŵ?8�:Ƞ.)<WŪƔ.Sɩabstractɪ�5ɰ8 ȑǌ;B1ƾÿ1ŹƉ

ȣAÛĸ?ĝ,:=�ő-S"ɩevaluation1abstractɪ1Ê´ǈ?B1=AP�>ÑɍW

Ûĸ,4�<Ŋ7:�SA"1>1Ûĸ.SņȔWő-:�SA">=#ȽeQTS

ɩevaluationɪ�2Aŀ18ɰ11 ȑǌ;1ɨƑ"QċēÇēJ;AŽɐAǲɄWǕ,>#Q1

ŹƉȣWòM4țȣēǽAǲɧ<1ēǙɉŞAǲǹWȽeSɩorientation1complication 
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� � ý 5 ¥ƭȑ¢?8�:Aȣo 

 

� � � � ý 4 ŹƉȣēǽAǌƛ<ǲɧ?8�:Aȣo 

actionɪ�ŹƉȣēǽAÜƟ?ɑVS¢ƏNȍįȕQTSɩevaluationɪ� 
Preface ;B1A AƹȣAɏď

A$7"'W=)?.Se$"

W1Ƞ,ř<ȁ$ř#É?Ɯǯ,

:�S�5ɰ818ɰ11 ȑǌ;

Beginning-End # 2 û/8�o1

ŹƉȣēǽAǌƛ?8�:Aƹ

ȣ1ŹƉȣēǽǲɧ?8�:Aƹ

ȣ#Ĥɏ*TS�A <��ǇĄ¦

ƹAȝĕ#1¦ƹAËɛ1¦ƹA

Ǽ"T:�SƻƩ>=AÀɛ"

QŪǕ*T:�S� 

 
�?� ��/76.����:4�

ý 5 ;B1A #ƸŅ?éoǱLŹƉȣēǙ;AƬÜ?ƷƵ#Ĺ:QT1A A¦ƹÄ#P

oÊ´ǈ?Ǖ*T:�%�20ɰ25 ȑǌ;B1¥ƭȑ¢;=�ő-4"ɩevaluationɪ1=

X>ÐƊ¢#�74"ɩorientationɪ1Ê´ǈ? A B=AP�>ƬÜW,4A"

ɩcomplicating actionɪ#ȽeQT1ēǙAþɖ¥ƭȑ¢?!'S A Aƚđ#Ǖ*TS�

)AP�?ŹƉȣA¹ǁ?ǞƖǈ> A AĐWȳJ 126 ȑǌ;1B B A AÛĸƪ?8�

:Ġ@S�.S<127ɰ28 ȑǌ;1A BŧƕWê'S)<#Ȋ�Ûĸƪ;�S<Ǩ S

ɩorientationɪ��  

Preface AOoéo;B1A AŹƉ

¦Aæ¦1ēǙ;þɖ¥ƭȑ¢#ǉX

;�S)<#Ƞ*T120ɰ24 ȑǌ;

B1ēǙA¥ƭȑ¢Aƹȣ#

Beginning "Q End ;Ĥɏ*TS�

ŹƉ¦ēǀ<A¥ƭƬÜA�;1ŹƉ

ȣWȠ,1ȁ$1ĖĀ;ēX5)<#

ȽeQTS�J41¢Ö?ƴÁW,:

�>"74Ąɛ?ɈɃ,:N1ùɣ>

%ĝň;$4)<#ȽeQT:�S�

24 ȑǌ«ɒ; Coda AOoéo#ď

Jo1ȠɣBÛĸƪd<ǚS�A B

27ɰ28 ȑǌ;1ŧƕ#Ȋ�ÛĸAĄ



�ɑ¼ŋAůȃē�Journal of Engaged Pedagogy Vol.18-1 2019 
 

 78 

 
� � � � ý 6 Ûĸƪ?8�:Aȣo 

;�S<ȽeS#12Aŀ.&?1ȁ$ř"QŢŬ#ÇS�29ɰ30 ȑǌ Coda*AOoéo

A�;1ȁ$řB1A AǆȠËęBĖɖA A AŹĭAƚđ<BǄ>S)<WÍȨ¥-o?

Ƚe:�S�ȁ$ř B�C ?<7:B1A Aƹȣ?!'S A A¦ƹÄ#1ǌAÖ?�Sȣ

oř;�S A <ɕ4o#�SP�?ő-QT4A;�S� 
 
�?� ��$..����:4�

36ɰ41 ȑǌ;B13 ıǀ?>o1ÛĸB�Jo,:�>�NAA1\�p�yru�;

ŹƉAx��mȜ¢WȥX5o,:�S<ȽeSɩorientationɪ�Ê´ǈ?=AP�>řɠ

;ȥX;�SA"NǕ*TSɩcomplicating actionɪ�42 ȑǌ;B)AP�>éoǱKW1

Ûĸƪ<,:°Ǽ9':�Sɩabstractɪ� 
ý 5 A 30 ȑǌAÍȨW¥ 4OoéoAŀ1ý 6 A 31ɰ33 ȑǌ;B1ȁ$ř C AÛ

ĸƪ?ɑ.Sƹȣ#Ĥɏ*TS�C #ŹƉ¦Aæ¦<Ƞ.)<N�8AÛĸƪ;�S<Ƚ

eS<132 ȑǌ;1A N C <ïƚAǲɧ#�S<ȽeS�ŧƕĉ;AÛĸƪA�oŵ# C
?P7:Ǖ*TS<134 ȑǌ; B B1A Ak�u?ȜȽ,:�74��bOƉWȥL<�

74¢Ə?8�:éo�(1A AŧƕĉAÛĸƪ?8�:ȠɣWŤS�2Aŀ136ɰ42 ȑ

ǌ;B1Opening ;ƂȻAÛĸƪ;�S<ÖǼ$W,4�;1Beginning "Q End ;1A
BƂȻȑ7:�SÛĸƪ?8�:ȣS�));B1ý 5 ;ȽeQT:�4ŧƕWê'S<

��ÛĸA�oŵ<BǄ>S�´ǈ

>Ûĸƪ#Ǖ*T:�S�A ȆȴA

´ɧ?Ă9�4ǦȴċA^|o�v

#Ǖ*T4)<?P7:1ȁ$řB1

ƹȣ�ǂA A <��c��dp�A

ȝĕWĔĕ,:ȑ�)<#;$:�

S�37ɰ42 ȑǌA Beginning-End

AƹȣB1ȁ$ř<Aǎ¤ȑƶ?P

7:ĵ$Ð*T4NA;�S� 

 
�

�?� �!+��6.����:4�

ý 6 AÛĸƪAƹȣAŀ143ɰ49 ȑǌBŹƉAȘÆĀAȠɣ<>S�ý 7 A 51ɰ55 ȑ

ǌ;B1ğƊŇƅ.SȂǜ?8�:1A #ƿō<.S©¢B=AP�>NA;ɩorientationɪ1
¢ÝǫA©¢?8�:=�ő-:�S"ɩevaluationɪ#ȽeQTS�2Aŀ157ɰ58 ȑ

ǌ;BȆÑAƿō<.SǴ�?8�:ɩevaluation1orientationɪ173ɰ74 ȑǌ;BÃ%

Āā?8�:ɩevaluation1orientationɪŏȕ#ȽeQT:�S� 
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A B1ğƊ?8�:J5Ǿ :�>�<��ÖǼ$ Opening Wȑ74ŀ?151ɰ55 ȑ

ǌ;ğƊA©¢AƹȣW Beginning-End ;Ĥɏ.S�2AŀA Coda1Coda*;B1ȁ$

ř<AOoéo#ȑVTS�;1A AğƊA©¢?ɑɁ.SǆȠ#Ĥɏ*T:�%�C #

�ġ.S Coda*# 59ɰ81 ȑǌJ;Ƕ�:�S#1)A Coda*;B1C Aƹȣ�ǂ#ɏǕ

*T1A #ȁ$ř<>7:�S�A B C Aƹȣ?ȉôƱ%ȀWÂ':!o1C AǲɧWǞ

Ɩǈ?ÉƄß,:�%�C A´ɧȨWȳJ 1A AŏȕNȒź*T1A B C A´ɧ?ȆÑ

ȆȴWɌ@1ȆīAƹȣ�ǂ< C Aƹȣ�ǂ<AŨǶWȑ7:�S�73ɰ74 ȑǌA A A

ŏȕWê'175ɰ80 ȑǌ;B1C #*Q?ƹȣWɏǕ,:�%�ŹƉ;Ã%)<?8�:

�\wmAŏȕWȽe:�4 A ;�S#1C Aƹȣ#ɏǕ*T:�%?8T175ɰ80 ȑǌ

;1ŹƉ;Ã%)<?ȉôWš6ďM4ƚđWȕ0SP�?>S� 

 

 
ý 7 ğƊA©¢?8�:Aȣo 

�

�?� � 2;'-6#9�.����:4�

83 ȑǌ;1�� hh

ĖBɩĆAu���ɪ�<OO4MQ�>#Q1ŹƉȣWēEď

M4ǲǹ?8�:Ƞ,ďMS�A B)TJ;ȁ$ř?ĝ,:1)�,4Ƞɣ?8�:ǞƖ

ǈ?Ƞ.)<#>"74�83ɰ86 ȑǌ;B1ŹƉȣēǙWɉŞ.S?ȇ74Ȅž?8�:1

ĹŽAƦš6W¥ >#QȣQT:�Sɩorientation1evaluationɪ�87ɰ89 ȑǌ;1Ÿ

ǽA�þȣ«ĉAĉþȣWɉŞ,P�<Ǿ 4)<#ȽeQTSɩabstractɪ�91ɰ93 ȑ

ǌ;B1ċēÇēŀ1ŹƉȣēǙ;ēc�;ő-4)<#ȽeQTSɩorientation1
evaluationɪ�96ɰ101 ȑǌ;B12 ıɐWȿ,:ȆÑAȣēØW=�ȟ»,:�S"#Ƚ

eQT:�Sɩorientation1evaluationɪ�ÇēŽ1J41Çēŀ"QƾÿJ;AĮĲ�Ž
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� � � � ý 8 ēǙɉŞ<Ȇīȟ»?8�:Aȣo 

ɐȷ#ȝĕ*T:�S�evaluation W¯7:ȆīWǞƖǈ?ɏǕ,:�% A AĐ#ȕQT

S� 
ēǙɉŞ?8�:Aƹȣ1ŹƉȣ

ØAȆīȟ»?8�:AƹȣA 2
8A Beginning-End #ȕQTS�

83ɰ89 ȑǌ;B1Preface ;ÖǼ

$AOoéo#ȑVT4ŀ1

Beginning "Q End ;ƹȣ#Ĥɏ

*TS�2Aŀ191ɰ93 ȑǌ Coda

;B1ƹȣ?ȾÙ.SŌă<,:1

ÇēŀAőō#ȽeQTS�96ɰ
101 ȑǌ;B1ŹƉȣØAȆīȟ»

?8�:Aƹȣ#Ĥɏ*TS�óü

AǾ S A < A Ȇȴ#Ǿ SȆī

#Ǆ>S)<#Ǖ*TS�102ɰ

103 ȑǌ;B1Coda*AOoéo#

ȑVT1A BȆȴWâ,%ȟ»,>

#QN1�Ʌ,4)<W B "Qȟ

»*TS<1Ȫɇ,88ê'ÇT:�S� 

 
� �1-2-�%�")�

ÑƋAǳƌ14 8AƾȮ#ǔȡ*T4� 
�ŏȫAɥžAÖžßɮLabovɩ1972ɪA 6 8AȔǮ;ÑƋ,4<)r1Orientation1

Evaluation #Ċ%ȕQT1Complicating Action BŽŝȘě*T4�)A)<"Q1A A

ȣoBÈ´ǈ?1ȑƶAɥžPoNŏȫAɥž#Öžß.SÂð#�74<ț S���

}AřƪB1ŁƊ1�ǭȠǿOƤȣȠǿWĝȮ?ǁ�QT:$4#1ƉǓǠ;B1Ó�ǭ

AēǽǿWĝȮ<,4�ȑƶAɥžWũÎ.S?B1Žɐȷ?ƨ7:ȓűAȑÜW�Ĝ?

�e>'TC>Q/1Ó�ǭAēǽǿ?<7:BȑƶAɥžWũ%)<Bɗ,*W¯�N

A;�S)<#�"# S� 
�Storyrealm AƟȅɮYoungɩ1987ɪAřƪWǁ�S)<;12 8A�ǂAĒÿ# A A

ȣo?ǔȡ*T4���}AÑƋB1Taleworld AËɋWȕS?BƄǁ;�74#1Young
AřƪWéoÇTS)<;1Taleworld AĉÀ?�S Storyrealm AɡāWìȖß.S)<

#ìȅ<>74�Youngɩ1987ɪB1Storyrealm B1Taleworld dġ�4oŨǶ,4o.

SÃ$Wš7:�S)<WŢŬ,:�4#1Storyrealm A«�AP�>Ɵȅ#ȕQT4�
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ȣořA�ġ.S Beginning-End AĉÀ18Jo1Beginning AÖO End Aŀr?

Storyrealm #ȕQT4�A #ȁ%À?>o1ȁ$ř C Aƹȣ�ǂ?Zdnm.SĄɛɩ2
ɫ312ɫ4ɪ1Ƞ,ř<ȁ$řAɑ¼ŋWõJ0SÍȨAĄɛɩ2ɫ2ɪ1Ƞ,ř?ÔAÀɛ

"QƹȣWȣSìȅŋWȁ$ř#Ǖø.SĄɛɩ2ɫ3ɪ1ȠɣȶūWǌǈ<.SOoéoA

Ąɛɩ2ɫ2ɪ>=;�S�)�,4 Storyrealm #�S)<;1Taleworld #ƐȵŋWN61

ȭ"?ũ"T:�S� 

�ªǿ<AOoéo# Taleworld ?ľɞW� SɮPreface O Coda ?!'Sȁ$ř<A

Ooéo#1Ƞ,řA Taleworld AËę?ľɞW� :�4�Beginning-End ;Ƞ,ř#

�ġ,:ȣSɋÑBɌȔ;B�S#12AÖŀAȁ$ř<Aǎ¤ȑƶ<��ANɌȔ;�

S)<#V"74�Beginning AÖ?ȁ$ř<AOoéo1J41End Aŀ?ȁ$ř"Q

ƹȣAËęWǔȡ*T4o1h��u*T4o.SOoéo#¨Ç.S#1)TQA·ƕ

?P7:1ȣořAƹȣAŵðŋ#źǔ?>74o1ƹȣWÔAșĴ"QȣoǍ.)<#

½*T4o.Sƚđ#ȕQT4�ƹȣWªǿ<ÉƄ.S?�47:1ªǿAa<8a<8

AèňWȆīAƹȣ?èż*0:�%)<#ƧMQT:�4�ªǿAĒÿ#1Taleworld
Wǀ$ǀ$<ũ%)<?Ǻ#7:�S� 

�Taleworld Ac��dp�<,:A�ǘ�A�ȯŋɮƮɍɩ2001ɪ?PTC1Ȇī?

8�:ȣS<��Ž?B12 8A�ǂ?�Sȣoř<,:Aǘ<c��dp�<,:Aǘ

<�� 2 8AȆī#�Ȉ.S)<#ƧMQTS<���)A�Ȉ#ªǿ?P7:ê'ÇT

QT4<$1ȆīBƾĖ<>S�2ɫ2 ;B1Ǐɛǌ>c��dp�<,:ŪǕ*T4 A <

��¦ƹÄ?ȁ$ř#ɆõőWȗ 4ƚđ#Ȓź*T12TWê':1A BŭM: 2ɫ3
;ȣoǍ,Wȑ7:�4�ȆīA�Ȉ#�J%;$:�>�ƻƩ"Q1�Ȉ*0SƻƩd

<ð"�ɄǛ#ȕQT4�ȁ$řB1ȣoř# 2 8AȆīA�Ȉ#;$:�>�)c��

dp�ȝĕ#;$:�>�)<ő-4Ąî1µQ"AèňWǕ,1ȣoř?�ȈWƧM:

�4�)AȄž?B1Ĕĕ,4c��dp�ŋ#>�<ǏĖô#>%1ǲɧAÉƄß#ɗ

,%>S<��)<#�S5r��J412ɫ5 ;B1óü#Ŋ7:�S A A¦ƹÄW A
Ȇȴ#ñĕ.SĄɛ#�o1A Bȁ$ř?ð': A <��c��dp�WÌȝĕ*0S)

<Wȑ7:�4�));B12 8AȆīW=AP�?�Ȉ*04�A"# A ?P7:�ķ

*T:!o12 8AȆīA�ȈWǌŢ,4Ooéo#ȑVT:�S�2ɫ1ɰ2ɫ5 J;A A
AȣoWȕS<1Ʉã1ƾÿ1ƇƊ<�74ƚ3>Žɐȷ<ǡɐWȑ$Ɗ.SĢ*>ƹȣ

#Ɂ>o1A A�8AƹȣWĻ9%7:�S�2T3TAƹȣ?B1Palmenfeltɩ2007ɪ

AȽe:�4ƚ3>ȣořAőŌ#ȹMQT:�SƚđN�"# 1A AǄ>SŅą)Ȇ

¿A�S1Ɨ,2�>1�Ĕ>1ĸ��ķA�SǦ)#Ȓƾ*T:�4�)�,4ȓűA

Taleworlds WǺ(>#Q1c��dp�AȝĕWȑ� A AĐ#ǔȡ*T1A AÈ´Aƹȣ

?Ĕĕő#ǀJT:�4� 
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� «�AP�>ȣoAȅØ<��AB1ųƪǈơ,*O1ȣĺAȭĚ*>=;BƲS)<

Aɗ,�NA;�o1ŁƊAǤ£țȣůȃAƍǱK"QBȕȐ<*T:$4ēǽǿAĐ;

�S�)TJ;1Ó�ǭēǽǿ>=WĝȮ<.SȣoAǓǠB1ÑƋAɗ,*N�o1Ċ

%>*T:)>"74#1ƉǓǠ;B1)�,4Ó�ǭAēǽǿ?�7:N1áÑ?ȭ"

>țȣƬÜ#ȑVT:�S)<WźQ"?,4�)A)<B1țȣAȅØ<BµWN7:

ƲS)<#ìȅ>A"<��ù�WůȃǿÀ?Ŝ("'S)<?>S5r��ƹȣS<�

�¦ɐAúK<,:AțȣƬÜB1Ǥ£țȣůȃA�oŵWÌǾ.S4MAȖƵW� :

%TSNA;�S�§ŀB1ƚ3>���AēǽǿWĝȮ<,:1ƹȣȑƶAƚǎWť 

:�$4�� 
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  �

1�Hj2|]���u��� ��
�� J<"0�,<m�9y,43'26*15#;9U9A.f+(8? � �	  ��  ��  ��  ��
� }M13�K905.f+(8? � ��  �� � �
  
	  �

�� �^{95#;?BA>60=.E",5A.f+(8?  �
 � ��  ��  ��  ��
�� �^{1g5.=C94A.f+(8?  �� � �
  ��  �	  ��
2�P^{.2�K���u��� ��
�� P^{3Ip94A\-3l19D!B(�08+(8?  �� � ��  ��  ��  ��
�� P^{.T�-3=;A>61�51�8+(8?  ��  �� � ��  �
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;]ɸ�VNşɮū*Iąÿ:BDȂ * Čģl * ʆǭ2ahcD)³^:h

5G^ƛɷ3ȑGPC@N/aL.;]3ôZcIţbB2a*)ȥÓLl

ɸº3h.IţbB2a*I.bBʆǭ2ahbC.;]3ǟ;G.c 

ŬgȟĨ<cŬŋgȳ:G.c8I2a) ŬNȟĨ*Iąÿ:BDȂ �

Čģl ( ʆǭ2ahcD)àĬȞl¤ƻ3-cģeCƌLZf9dB5h2

bB2a*)àĬȞIòɫeC_]c`/Lȼ.L52bB2a*I./ (

ʆǭ2ahbCàĬȞINɸºťgȳ:G.c8I2a)àĬȞINɸº*

Iąÿ:BD�

�ɀNČģĴŋN½ʈťgƯȿ<cB]LC2#!=879� N%ºƊgƯȿ:

BD@NȒƫC� ČģN%ºƊ3%,	 ©�e-bCǌĨ<cČģNÎǫƋþ

ťl-cǻŋʌ5CČģț@dAd�ɒ:BǌĨǙťźbG.cIȝ0a

dcD©�2aC).;]gƵ]c*8Igɚə9>cȶČI:G)ȴĬȞ

VNŅĸ*C)ȼɇǫ.;]ɸ�NāĨ*C)ȼɇǫ.;]ɸ�VNşɮū*C

) ŬNȟĨ*C)àĬȞINɸº*N � Čģ3ĤĐ<c8I3Ƿ9dBD�

ZBCýČģNǣĞŀgƯȿ<cB]LCɃ¸śǒNņĒÁIƳǎÃŀ

gȆÒ:CǣĞ×gǛǿęƊC� ČģNýśǒgŚĸęƊI:BC$ ƯĨg

ȱbBDǣĞ×Ný�°ĴŋśǒNť×NņĒÁIƳǎÃŀg 678<�* LǷ

: B D) ȴ Ĭ Ȟ V N Ņ ĸ * L c . G ƣ Ū h ǣ Ğ ŀ 3 [ a d B

ʒ$ -(�1)%,	�"0%		
ʓCĞģ`b^ǣģNƑ3ʌ.śǒgǷ:BDcZbC

)ȴĬȞVNŅĸ*ČģelCǣģNƑ3Ğģ`bC.;]g)ȴĬȞN

ůα3Ȩ5h.*C)ȴĬȞIȹ:5h.*hJǊÚLöSƵ]haÆĀ3

ő5C@NB]C.;]gƵ]LÊah.8I3Ƿ9dBD�

�

678<��*� ýČģN�°ĴŋNņĒÁCƳǎÃŀ� 53�C¤Ɗʒ4ʓC$ ƯĨ�

�

�"ʘ%	�ʔ��ʚʘ%	
ʔ���"ʘ%		
�

� .� - � .� - �!

$&03(N98*)
���� ��*� �* ���� ���
 �	 ��
����

$&145M56�7�8#D
��		 ��
* �� ���� ���	 �	 ����

���� ��*	 �* ���� ��*� �� �����

$&3�.82D
��	
 ���* �� ���
 ���� �	 ����

$&4"(N787 
���� ���� �� ���� ��*	 �	 ����

/, %,

$&245M56�7�98+S-
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ȝĮ�

ƧǵǾel.;]NƲŬʒɛ²ǫ.;]Iȼɇǫ.;]ʓg¡ǼʊIÓSC).;]ÙƵ

ȱägŵÙ<cȶČ*gƯȿ:BD�

�


ʖ.;]NƲŬL`cÌɣťIŀǥ�

ɋƬȒƫ2aCɛ²ǫ.;]elC).;]gƵ]c*8Igɚə9>cǑĐȶČI:G

)ɛ²ǫ.;]ɸ�NāĨ*C) ŬNȟĨ*C)ȴĬȞVNŅĸ*C)ɛ²ǫ.;]ɸ�VN

şɮū*N *Čģ3ŶÒ9dBDȼɇǫ.;]elC)ȴĬȞVNŅĸ*C)ȼɇǫ.;]ɸ

�NāĨ*C)ȼɇǫ.;]ɸ�VNşɮū*C) ŬNȟĨ*C)àĬȞINɸº*N � Čģ

3ŶÒ9dBD<tGNČģe 2#!=879� N%ºƊ3ʌ2bB8I2aC�ĨN½ʈťʒÎ

ǫƋþťʓ3ǶɆ9dBD�

ɛ²ǫ.;]Iȼɇǫ.;]elC.=d^)ɸ�NāĨ*C) ŬNȟĨ*C)ȴĬȞV

NŅĸ*C).;]ɸ�VNşɮū*I./ *Čģ3ŶÒ9dc8I3f2bBDĺľ 
��,�

lCàĬȞ_ȴĬȞI.bB.;]NŒ Ȟelh5C@dgõbŁ5ȺȰʠÅȺȞI.b

BȂ ) ȞLc.GCh?ŗalȴĬȞLƂá:h.N2I./ƂáŵÙȶČLc.GƯȿ

:G.cʜŗlCË )� ʆǭNƂáŵÙȶČʆǭgƂáŵÙȶČI:G , ČģgŶÒ:G.

cʜ@N ,ČģlC)ɸ�NāĨ*C)ȴĬȞVNŅĸ*C) ŬNȟĨ*C)ŦŢLİ<

cɹȲ*C)§ȞVNɃ¸Ůš*C)ĈʉNāɆ*e-bCƧǵǾlÈȱǵǾI�Ȧ:B

Čģ3ŶÒ9dBD).;]ɸ�VNşɮū*Lc.GlCȴĬȞgěĳhbI^áSG-

TB.Iţ.cc^CàĬȞ_ƐBh.;]NƳǫIhc8IgŦdG.c8IgǷ<Č

ģe-cIȝ0adcD)ȴĬȞVNŅĸ*lCȴĬȞLʃ3-cIȝ0G.c8IgǷ<

Čģe-cDȴĬȞL³a2NĈʉ-cƛLCɸ�Nċɮeɚə:C.;]gƵ]LÊa

h.ėþ3ě5hcD)ɸ�NāĨ*elCɛɠeɖ8bG.c.;]gȥÓIÔbʀ:G

ȝ0C.;]VN22fbgŸā:G.cƲģgǷ:G.cD) ŬNȟĨ*Lc.GlC

ǭƆ:B.;]g@dXJɲ5öSƵ]G.h.Iţ.Ch2h2Ƶ]LÊah.Ʋģg

Ƿ:G.cD.;]ÙƵȱägŵÙ:BǞǢLlCɧȤÆĀ3-c8I_ȥÓ3űĸ:G

.Bp�vLİ<cāĨǫhj��uC.;]LǽưǫLɸ�<cȞN¤ƊCȴĬȞ_à

ĬȞINȹ:9CȴĬȞLİ<cíɐ3ŕʅgñY:G.BDh2e^CɧȤÆĀL-c

8IlC.;]ÙƵȱägŵÙ:BǞǢN�e^ǙLĈʉȸ<t4ǞǢI^.0c)ɸ�

NāĨ*C) ŬNȟĨ*C)ȴĬȞVNŅĸ*C).;]ɸ�VNşɮū*LŕʅgñY:G

.BD�

�ƑCȼɇǫ.;]Lc.GlCÅȺȞ3.;]NĤĐgǴbBƛL).;]gƵ]`

/I<cȱägɚə9>c*ŵÙȶČLc.GC)àĬȞINɸº*Čģ3ŶÒ9dBDī

ľłg�ŝI:B�ĦǟNɋƬL`cIC.;]NàĬȞN�LlËȧǫhàĬȑʋ3ě
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5ȴĬȑʋ^-cËȧàĬț3Ȍ �ʑCǔȸ�ŧ÷àĬț3Ȍ ((ʑ[adBʒĻħ�ʌĺʔ

(			ʓDȼɇǫ.;]IlC)ŧ÷*g./){�*)}�*hJɛ²ǫǙŜgƃƀ<c`/

hȼȭ_)�jȬ*)ƾ.*hJ¤g¹ȯ<cȼȭe2a2/8I_CĢ3c�|p���

eĄr8IhJCȼȭgµbB.;]e-cD9aLC)ȁ.ȞL<c8I*C)ŧ.k�s

gǈ<8IhJ*^ĂZdG.cDȼɇǫ.;]Lɭɨ:BƛLCàĬȞINɸº3ȹ:

.ėþlCǊÚLöSƵ]h.ÆĀ3ő.B]C.;]gƵ]LÊah.8I3ě.Ne

lh.Ce/2D�

� �

(ʖǣĞŀL`cŕʅ�

ɋƬȒƫ2aCɛ²ǫ.;]elCǣģNƑ3ĞģIƺɞ:Gʝ ŬNȟĨʞC).;]ɸ

�VNşɮū*Ūɏ3.;]ÙƵȱägŵÙ<cȶČI:Gŕʅ:G.c8I3f2bBʜ

8NȒƫLc.GlC) ŬNȟĨ*lĜēʒ
��.ʓI�Ȧ:G.B3C).;]ɸ�VN

şɮū*l�Ȧelh2bBDʝ ŬNȟĨʞʆǭÎĭlC)ȴĬȞ3@dXJĢ3bG.c

`/Lţfh2bB2a*C)àĬȞ3�¤eC@hhLǊÚLhah.IţbB2a*I

.bB^N3-bBD8N`/h§¤N�ňgĉpCȥÓCS`SdP`.I.bBȝ0

ƑgóƗ<cʆǭ3ʝ ŬNȟĨʞČģN�e^�°L°Ț:G.c8IlCƘ¥NÉȀǟ

řNȵɿhÎʄgóƗ:G.cIȝ0adcʜ�ƑC).;]ɸ�VNşɮū*ČģNʆǭ

NÎĭl)áSG^ȥÓLlØǬ3h.IţbB2a*C)áScN3ʄÀCIţbB2a*

I.bB^Ne-bBʜǣģNƑ3Ğģ`bő5ŕʅ:G.c8IeCǣģLNScʝ.;

]Lİ<cŦŢʞ3C̀ b.;]ÙƵȱägŵÙ<cȶČI:Gŕʅ:G.c8I3Ƿ9d

BD�

� ȼɇǫ.;]elCǣģNƑ3ĞģIƺɞ:GʝȴĬȞVNŅĸʞŪɏ3.;]ÙƵȱä

gŵÙ<cȶČI:Gŕʅ:G.c8I3f2bBʜʝȴĬȞVNŅĸʞʆǭNÎĭlC)ȴ

ĬȞ3ÈǟIȹ:5h.IţbB2a*C)ȴĬȞNůα3Ȩ5h.IţbB2a*I.b

B^Ne-cDȼɇǫ.;]Lɭɨ:BƛLCǣģNƑ3Ğģ`bő5ŕʅ:G.c8I

eCǣģLNScʝȴĬȞVNŅĸʞ3C`b.;]ÙƵȱägŵÙ<cȶČI:Gŕʅ:

G.cI./8I3Ƿ9dBD�

.;]NǣĞŀel@NĤĐlɆ]adc^NNCɛ²ǫ.;]Iȼɇǫ.;]I./

ëȍh55be[cNelh5C¾¤NȡƝL-c^N_@NƛNǚǁȃCěʄǫL[G

İŠ:G.5Şȶ3-cI.0`/D�

�

)ʖ¥ŘNɊʉ�

Z=CƧǵǾelȌ .	 ÿNʌƭǟgİɐI:B3Cs���sjw3ě.Il.0=C

ɋƬđĔ^ɻadG.BD`bGCçÓhÏǝť3-cȒƫ3śadBIlȼ.ʁ.D¥
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ŘlCɋƬ¤ƊgĘ_<II^LC§NđĔe^ɋƬgĩƒ:ƧǵǾeśadBȒƫgÏ

Ưɂ<cŞȶ3-cD�

ZBCƧǵǾelɛ²ǫ.;]Iȼɇǫ.;]N[gİɐI:GƯȿ:C9aLɸºť

.;]C�|~.;]hJgà0G9ahcƯȿgȱ/t4elh.2Iȝ0adcDě

5NÉȀ�ǟř3).;]*gǭƆ:h3aCĦȏɾčÎLN.G).;]*gƵ]9>

`/IǽưǫLȱä:`/Il:h.ÅȺȞI./ĤĐNZZe.cNlh?hN2CI

./ǒLc.G^ȼñ:GN4B.DǝĐCx�t����|~��o�q�s��vʒ545ʓ

NƜñIÌLC�|~.;]Ĉʉ3ƴȂLǊÚå:cc-cD`bG¥ŘlCÅȺȞN¦

Êg»ɦ<cȶČLc.GƯȿ<cŞȶ3-cI.0cD�

� �

�

ŎǠƍǜ�

ĜēǀŔʒ
��.ʓ).;]ÅȺȞNƂáŵÙȶČNƯȿ*C+ʎÉĽĜĦƉȠĦɯǵǾȋȶƉ

ȠǺĦȗ,ʒ�	ʓC(*��(�,ʖ�

Ļħĥŏ�ʌĺĿ� (			��ĦǟLNSc.;]ȴĬȞN`pàĬȞNŝǞǫv~�v�+Ɖ

ȠŝǞĦǵǾ,�*.C�*
	�*(
%�

�¼ǡǲßʒ(	
(ʓ)ďÎLNSc.;]ǵǾNäĀIɊʉʕ.;]Lɸ<cʗcNĈ.L

ǳǭ:Gʕ*+ģJ^Ǹ­ǵǾ,
.C�)�,*%�

ƶʌ½ǣʒ
��.ʓ+.;]gɁ<ŝǞ,CļǃƠŉ�

�Ľǉɗʒ(		)ʓ)ĲĦƭƉŃ3j��u<cǣģ�ĞģÉȀN+.;],*+ÿøĶĜĦĜ

ĦɼƉȠǨɫǺĦǵǾǺȋȶŝǞǨɫǺĦ,�	C
()�
)
%�

ƮǡǄü�ǋƼɔ¡ʒ
��*ʓƐȽǗ� +.;]� ƉĪNǦ.,� ɴģƠŰ�

ņů (�Ňŋ)ÉȀǟřNĈʉȱä��ǩƭȃǟřŻı�NɎɊʉLɸ<cɋƬ*ʒɤĖÁʓ

Lc.G��ņů )	�Ň 
	�Ƣ (��ƓʒƦʓ�ƍɯǺĦǰÕȃ�ȃƉȠĵÉȀǟřɊ�

ĺľǄʒ
��,ʓ).;]LNScȂ�ȞNƂáŬŋgŵÙ<cȶČ*C+ƓƧƉȠŝǞĦ­Ȗ

­Ǩȳɍƍɾ,C).ʟ�(,,ʖ�
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�397Ɣɘ6��L�Ǯ�ĥ;�38¬� 

��ĈʇȩƔɘ7ɕĮP�ţ6�� 

 

çȈ� ė�˩˅ɲĥˈėĥ˪ 

 

1.  �Ǯ�ĥ;�PD�Lʐʍ7ʊ˝ 

� �397Ɣɘ6��L�Ǯ�ĥ;�38¬���397Ɣɘ68�ĈʇȩƔɘ�ĕĈʇ

Ɣɘ�ƝưʇƔɘȴ!A"A6�L��ưȫ28�ĳĥƽ7ĈʇȩƔɘ6ǶǴPŘ1�Ĉ

ʇȩ2ʍ$JM1�L�Ǯ�ĥ;�PƖȄ%L�32�Ĉʇȩ7ƄǃPì�Lġ4E+-

6�Ǯ�ĥ;��ȆAML+D7ƙ+5ƚ÷ũPƇƿ#+��A+��Ǯ�ĥ;�PD�L

ʐʍ�4��L>��6/�1Eǂɽ%L� 

� 2020ŇŏIK�ĳĥƽ28ƙ+5ĥɔƁĲɳ˛ȴ6E30�Á˔ĩƛ!ML��MA2

�ĚƔɘİʐ¦ȴ2ɐKʪ#ʐʍ!M1�+�RXhSq�}�l�Y�8���«Ȕ�ı

ʃȔ2Ǯ�ĥ;�3��öÑ6ĔƧ!M+�ĥƽȃđ6��1ĥɔƁĲɳ˛8ė�5ģċ

2�L+D�ĥɔƁĲɳ˛�ǎ6Ƒɼ!MLA27ɀ 10Ň8�Ƅǃȟȭ8��«Ȕ�ıʃ

Ȕ2Ǯ�ĥ;�3��ȄŦPʣ6ķ˃#1���365L� 

#�#�ĥƽȃđ6IL��«Ȕ�ıʃȔ2Ǯ�ĥ;�7ì�3Dƚ8�ŝ285��

��«Ȕ���ıʃȔ���Ǯ�ĥ;�7�2E�ǽ6ǯ��ɴJML78��Ǯ�ĥ;�6�

L3ɻOM1�L˩Łļ 2017:122�ÁĈĈʇƄǃȟȭ¦�ȵǥėĥˆĸĳĥƽĈʇȟȭʺ

Ɍ 2017:19��ʉB�7Ƅǃȟȭ¦Ɍ 2018:1 �˪Ɨʺȩĥș8��Ǯ�ĥ;�6/�1��ò

Ɣȩȴ7ĥ;7ǮAK7˂35L7��ɴƚ�ɕ�ƚ�2�L�3#1���Ǯ�ĥ;�7

ɶǴ�J8�)MJ7�ɴƚ�ɕ�ƚ�PʞA�5�J�ĥɔÅĬȴ6ť$1ƺʡ6ɕ�

L�3�ʾɳ2�L�3ɹʈ#1�L˩Ɨʺȩĥș 2018a:78 �˪#�#�)7�ɴƚ�ɕ

�ƚ�7ɹʈ28��IKʘ7ˣ�Ǯ�ĥ;6/5�L�3�ʾɳ�3�K˩Ɨʺȩĥș

2018a:78 �˪�Ǯ�ĥ;�7ɹʈ6¨ɑ%L8&7�ɴƚ�ɕ�ƚ�7ʈƞ2�Ǯ�ĥ;�

3���39�ɐKʪ!ML54�ɹʈ7ŭúPǵ#1�5��ĥɔƁĲɳ˛6��1à

È5ʈƞ�5!M15�¡��ĥƽȃđ6��L�Ǯ�ĥ;�PD�Lǯ�8ŘǷ7ɇƸ

2E�L� 

ĩˊ6�Ā˝EȆAM1�L�ȃċ�ĈʇȩƔɘ6��L�Ǯ�ĥ;�PD�Lȟȭ8�

2017Ň6ùȢ!M+ĥɔƁĲɳ˛7ɕ�ƚPʣ6�̂ ĸ7ĳĥƽP�ţ3%L�ȟȭıʓ

ƽ�2%%DJM//�L�+,#��MJ7ȟȭ7đ2Ãƪ!M1�L�Ǯ�ĥ;�3

8��Ɨʺȩĥș�ĨD+ʗʘ�ɚÕPȠĩ6ʟ6��L�3�F�ƔȩƨƔƲPǮ�Ȅɹ

%L�3�3�.+�:4�ˇJM+ȖǊɸ634AL�ƔɘʊȪPD�LʩŇ7ƒȷP
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�Ĳ#1�+��2�LĜ˚ǐɰ���Ǯ�ĥ;�6/�17ȃđƔý�J7Ā�6ı#1

�ɇĵ�ʗʘ�ɚÕ�ʟ6��9��3��ʃ�543ʬ>1�L�3�ʓŢ%LI�6

˩ÁĈĈʇƄǃȟȭ¦�ȵǥėĥˆĸĳĥƽĈʇȟȭʺɌ 2017:19 �˪�Ǯ�ĥ;�38��ĥ

ɔƁĲɳ˛6ɾʥ!M+ƁĲ�˘7Ƞĩ5ʵų�3õɓ7¨ɑ0�6�L� 

�7I�6��Ǯ�ĥ;�8Ɨʺȩĥș�Ƈÿ%LƁĲ�˘¡�7ŭúPƀ+&�ŚˢÝ

#+ȇʇ65K//�L�+3�9�Ǯ�ĥ;���ƔȩƨƔƲPøC�%>17��E

7��3PŹËȔ˩critical˪6ɕ�+K�ɻʇǩÙPʯ#1ɞʟ7¯·ɸPɴ/D�Ā�

5�%3�.+�ĥɔƁĲɳ˛6Ɔʥ!M+ƁĲ�˘7ȹąPʛ�LI�5��L�8Ĉ

ʇȩ3��Ɣȩ7ƹɅB)7E77ÆɕPʫLI�5}iSV�˩ radical = ƾǱȔ 5˪Ȗ

Ǌɸ3#1ʇJML�38ǄD1Ĵ5���/1µǠƼô��ĥɔƁĲɳ˛�ÇȓǴ28

5���ĈʇƔɘĩʝȄʍPɻ�3�6�ĥɔƁĲɳ˛7B�JÇȓ%LŤǷ85��3#

1�ĥɔƁĲɳ˛�K�2ʍ$LȟȭɖP�ĩʝ7ȯđP½È6ʞA�1�5��3ŹË

#+I�6˩µǠ�Ȉʩ�ǰ 1979:311 �˪�Ǯ�ĥ;�PD�LʐʍEA+�ĥɔƁĲɳ˛

7ƹÅ634AL>�E7285��ĈʇȩƔɘĥȟȭ�J7ȞɴPøC�%>17ĥɭ

ȟȭ6:J�M1�5�M95J5��)#1��Ǯ�ĥ;�8ġ4E+-7Ėǈũ6:J

�M+E72�K��ʗʘ�ɚÕ�ʟ6��9I��3�.+ǿɓ7�s�23J�L>�

ʃ285���Ǯ�ĥ;�PD�Lȟȭ�ǮDJM1�5��7�Ű8�ĥƽȃđ,�6ʖ

¤PʢĠ2�LE7285��ɬƒ˅°ɖPøC�Ɣɘ6ƌOLɖ%>1�÷�ó�>�

ʊ˝2�L,N�� 

 

2.  ʯń7ĥɂ6ċȻ%Lĥɔɖ7ĩŰ 

2.1.� �ȣ¦ȔvTm~hS˫ǋÕŕɖ�6¨ɑ%Lġ4E+- 

� �Ǯ�ĥ;�PD�L�ʱ7ʐʍ6��1�)7ʊ˝7�/6�ġ4E+-=7ɶŐ�

Ž�ɥ-1�LǴ���JML�ʯń7ĥɂ68�Ėǈ5ʟ«�Ȇǩəƣ7�Lĥɔɖ�

ċȻ#1�L��Ǯ�ĥ;�7ʐʍP%%D1���2�A&8ĥɔɖ7ĩŰPȠʆ%L�

3�JĞD+�� 

Ɨʺȩĥș6IL 2012Ň7ʋƻ28�ʯń7ĥɂ6ċȻ%L¿ȱ7ɀ 6.5%6ȓʵˋī

7º÷�ɴJML3Đù!M1�L˩Ɨʺȩĥș 2012 �˪A+�2018Ň6ɬOM+ˏʯ7

ʋƻ6IM9�8.9˨�Ėǈ5ũPȆ�LŘ�ɖ2�L3!M1�L˩ˏʯeTn�^h

S�}t 2018 �˪ĕĈ3/5�K7�L¿ȱ7ċȻȂ8ČĎ6ľ��K�ċȻȂ3#1ɮ

Ȣ!M5�ĳĥƽE�L�ƚ2�˓ĺțǫƶŁ7I�6�ĕĈ�7¿ȱȆş�Á¿ȱȆş

ƕ7 1Ó�J 2ÓPåDL�ĳĥƽE�L˩˧ɪ�ǝ��ʩȈɌ 2015:17 �˪ġ4E7ʔĄ

Ȃ6/�18�æȆ×»șIK 13.9%3Đù!M1�L˩æȆ×»ș 2016 �˪+,#��

MEČĎ6ľ��K�+3�9ǟɎ28 2016 Ň6ɬOM+ʋƻ7ɇƸ3#1�ġ4E7
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ʔĄȂ� 29.9˨3Đù!M1�L˩ǟɎțġ4EȆǩȧȤʺ 2016 �˪)7��ƕ·68ɮ

M6����ƵƝưėːǳȴ6ILːǳʸˎPȆ�Lġ4E+-���OM75���$

D�7ɯī6�.1�L�3�Đù!M1�L˩ˣǲ 2018:111 �˪ 

Ɯģ7i�dP�>+,�2E�ʯń7ĥɂ68Ėǈ5ʟ«�Ȇǩəƣ7�Lġ4E+

-�ċȻ#1�L�3�O�L�Ėǈ5ũ3ĈʇƔɘ6/�1ȟȭ%LǛȈˤʂ8��ĥƽ

3��đ6��1Ėǈ5ũPȆ�Lġ4E�ȗ˔%LĀ˝�3#1���$D7ɯīɖ3�

�¹˔3�ɞǖ~`X7ˣ!�F�ɻɦ6ILƦÕ�7ģċPƁƎ#1�L˩ ǛȈ 2018:79 �˪

ǛȈ7ƁƎ8��ɾ6Ƃ�+ʯńĥɂ6ċȻ%L�ȣ¦ȔvTm~hS˫ǋÕŕɖ�6¨

ɑ%L�%>17ġ4E+-�ȗ˔%LĀ˝6ʯō#1�L�Ėǈ5ʟ«�Ȇǩəƣ7�

Lġ4E+-�Ȇ�1���2�ưŘ6Ťɳ5�Ǯ�ĥ;�38¬���397Ɣɘ6¬

�2�L7��Ȩ+-6ĀOM1�L� 

 

2.2.� ɞʟ6¯·Pɴ�,'1�5�ġ4E+- 

E��/7i�dPɴ1B+��ĈȯˑĴŇƔɘƃɟǌǇ˩2018˪6IL�ˣƽȆ7ţ

3«7¸ő6˅%Lŭʏʋƻ�2�L�ưʋƻ8��ʟ«7ǩÙ�Ȇǩɔű�˟Ȇǩ�`j�

`F�˄˅°7�Kƚ54Pʯ#1�x ƽȆ7ʟ«3ţ7¸ő7ĩŰPŻƉ%L��3F��ȼ

Ĉ��Ĉ�˖Ĉ3ǘʤ#1�Ɲư7ǽŢFʊ˝PÈƷ#�ˑĴŇ7¸ő0�K6ʗ%Lďȡi

�dPƇȢ%L��3PȖȔ3#1�L˩ĈȯˑĴŇƔɘƃɟǌǇ 2018:3 �˪)7ǆɳ8ǎ

7ʯK2�L� 

�ʋƻıʓɖ� ˣƽ 1ŇȆ�J 3ŇȆA2 

�ʋƻơƭ 2017Ň 9Ʃ˰11Ʃ� 

�ʋƻƚǤ� ˍăʘĀɁǤ 

�ƪØĂȶɖƕ˩Ȧ˪Ɲư 1706�ȼĈ 1519��Ĉ 3240�˖Ĉ 2015�  

�7ʋƻɇƸ28�ʯń7ĥɂ6ċȻ%Lĥɔɖ7ĩŰPɕ�L�2Țʳ2�5�ƕ·

�Âɮ!M1�L�)M8��Ȩ8¯·7�L�˄,3ŧ��3��ʘĀ˘Ȗ6ı#��)

�,��A�)�,�3Ăȶ#+ˣƽȆ7Óó6�L�ȼĈ 83.8˨��Ĉ 80.2˨�̟ Ĉ 83.7˨

6ı#1�Ɲư8�44.9˨3ȮÇ#1©�ƕ·�Ç1�L˩ĈȯˑĴŇƔɘƃɟǌǇ

2018:37 �˪2010Ň7ʋƻ28Ɲư8 36.1%2�.++D˩ȼĈ 89.1˨��Ĉ 87.7˨�˖

Ĉ 75.1˨ �˪)7Óó68ɢŅ7ĒÖº÷�ʆDJMLE77�âƕ¡�7ˣƽȆ�ɞʟ

P¯·�L�˄,3ŧ�1�5��36ĔOK85��ʯń7ĥɂ6ċȻ%Lġ4E+-

7ĩŰ6ɑ�ƈ�L3��7ʋƻɇƸ8��OGLȣ¦ȔvTm~hS,�25��v_

|~hS7¹6�Lġ4E+-EA+�ɞʟ6¯·Pɴ�,'1�5��3PȢ#1�L�

)#1�vTm~hS7¹6�Lġ4E+-8�!J6ǮÏ5�Ű6�L� 

ƖȄ%L3�ǎ7I�65L�ʯń7ĥɂ68�Ėǈ5ʟ«�Ȇǩəƣ7�Lġ4E+
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-�ċȻ#1�L�)7ġ4E+-7Ė�8���$D7ɯīɖ3��¹˔3�ɞǖ~`X

7ˣ!�F�ɻɦ6ILƦÕ�547ȗƅȔ5ɯī6�.1�L�)#1�Ėǈ5ʟ«�

Ȇǩəƣ7ġ4E+-285���OGLĨčȓʵɖ2�.+K�ǋÕŗɖ6¨ɑ%Lv

_|~hS7ġ4E+-7âƕ¡�E��ɞʟ7ģċ6¯·Pɴ�,'1�5��3��Ǵ

6��1�vTm~hS7ġ4E+-3Ā˝PÃƪ#1�L� 

���J��Ǯ�ĥ;�38¬���Ǯ�ĥ;��4��L>��PçȄȔ5�s�2ɕ

�L�2�ġ4E+-)M*M7Å˔PĂš!'LI�5ɶŐ��îǍ2�L�3�O�

L,N��5����27Ăš38�Ƚȥ³¸˛Ď6��L~Vn~�˩recovery˪7ǆ

ŦPŭú#��ȐŪFȒǾ�5�5L�3Fǌɚ�ŴL�3,�285��ư�7�J#7

Ăš�ư�7�«ũ7Ăš�øAM�¼7ČǴ6ŴL3��IK8�ɞÈ7ʮK+��Ȇ

F�K+�ğ=3ʩ0��3�P!%˩Īư 2017:1015 �˪êı6�ġ4E+-7ȅɋ6ɺ

M5�ĥ;˫ɺM6��ĥ;P�>1�Ǯ�ĥ;�2�L3ė�7¹�ÿ�1B1E�)

7�Ǯ!�38�ġ4E+-63.1:4�ɫ#�E72#�5��%>17ġ4E+-

�������PĴ#,�Ȇ�1B1E���E�Ĵ#,�ǅ#Q2B1E���Ưƴ6Ĵ

#,�łƫPE/ɞÈPʆD1E���543�ȝ2Eŧ�LI�65L+D7��Ǯ�ĥ

;�7ʘȔ5ʢƈ3�)7+D7�397Ɣɘ�ǜDJM1�L� 

 

3.  ĈʇȩƄǃ7ƙ+5ƚ÷ũ 

� )M28��397Ɣɘ384��L>�57��Ʉļɣˌ8��397ǩÙ3RTi

�hShS7�îÈ7˅°�7Ȅȉ3#1���39Pĥ<�38�ƗÝPĥ<�32�L

3õơ6���:3K7¶7�Ȍ7ÆǇȺ2�K�ĔĬP3E5�Ƨƙ2�L�3ʬ>L

˩Ʉļ 2011:4 �˪A+�X�R�v~S8��397ĥ;7đ6��1Ťɳ5�3�6/

�1�X~hSV�ťȇɻʇĥ7ɹʈ3óO'1��ɻʇ3�˄7ɬÙ�A+8�˄7ɻʇ

ɬÙ6ʭȭ%L�7ȟȭğÛ7ƾŉPʕ�1�L78�ɻʇƔɘP�ɻʇ«Ⱦ�F�ʴÄ

3#17ɻʇ�ȁŠ7+D6ɬ�ĥɔ6ȍAL�35��ĥ;3��ɬǵ6ė�5ŭúó

�P��3��ğÛ2�L�3ɻé#1�L˩v~S 2011:70-71 �˪�397Ɣɘɸ6�

�1Ʉļ3v~S6Ãʯ#1�L78��397ƔɘP�ɻʇPD�LȞʏ�źɚ7ȁŠ

7B634ALE7285���Ȩ�3��¶	7ģċ6/�JM1�+¯·ɸ7ĔĬPɴ

ʯ#1�LǴ6�L�ɞʟ6¯·Pɴ�,'1�5�ġ4E+-PøC�Ȩ+-��:3

K7ɴƚ�ɕ�ƚ8��MA26Ç¦.1�+�396I.1�+-0�JM1�L�,

�J�)�Ȩ+-7ŧɕFȓʃ8��+-0�JM+�396I.1�ŗ�ɏJM1E�

L��Ȩ�7�39Fȣ¦�ƗÝ7�39Pɴ/D�Ā�5�#��397ŭú0�PĔ�

+K�Ì7ƙ+5�39PȁŠ#+K%L�36IK��ɞʟ6¯·Pɴ�,%�372�

5�Ȩ�3��ɴƚ�ɕ�ƚ6EĔÝPȆBÇ%�3�ƭŜ2�L� 
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� ǛȈˤʂ8���39ʷ�8RTi�hShSɬǵ2�L�3��X�R�v~S7ʍP

Ŕ�ì�//˩v~S 2011:66 �˪�Ȋĝ�¼�ɓFȏũŮ�ɓ�ĝũ˫ȊũJ#!7ćĨ

ÝFũÌśÓɵȹ�����LĈʇȩƔƲ��ġ4E+-7�żĊ�3#1ǌɚ#1�L

�3PƁƎ#1�L˩ǛȈ 2014:41 �˪)7�2ǛȈ8��hW`jȄɹ7ƚǤ3#128

5��ĥɔɖ7ɻʇȆǩFĩŰ�ɟú˅ţ�JE7 3PŹË�Ǻɕ#�ɞJ7E77ɴ

ƚ�ɕ�ƚPǮDŋ�LI�5Õ�3#17�Ȇǩ6Ɛ�JM+ŹËȔŧɕÕ7ɘų�P

ĈʇȩƔɘ2ĩȃ%L�3�ŨÚ2�L3#�ǎ7I�6ʬ>1�L� 

 

ʟʩ5�3FƝńȆǩ�ĥɔɖɞʟ7ɆˡF«ˡ��ȓʵǕˉ�ʲC6/MĈʇȩ

2ëKŸOM5�5.1I�3��O�285��ɶʿFıʓPŋ�+Ś2�ȣ¦�

JǜDJMLĥ;�Ĉʇȩ2ķ˃!ML,�25��A+Ȇǩ�J7ŹË�ǺɕP�Ŋ

��5433J�L7285��Ȇǩ�J7ŹË�ǺɕPĈʇȩ7ĥ;6ƀ-ʨC�

3�ėÉ2�L�)�%M9ĈʇȩƄǃFĈʇȩƔƲ7ƀ/�żĊ�Pĥɔɖ�ĩů

%L�36/5�K�)#1)7�3�ĥɔɖ7ũPD�LE77ɴƚ�ɕ�ƚPʒ

�5E73%L2�N���73�ȍŭ%>�578�ĥɔɖ7B6Ȇǩ�J7Ź

Ë�ǺɕPǜDL7285��ƄǃɖEɞʟ7ȆǩPĥ;3ɇ@�3%LğÛ7ʾɳ

ũ2�L�)�25�M9ĥɔɖ7Ȇǩ�J7ŹË�Ǻɕ6ȯ-ǏAL�35���ż

Ċ�8�żĊ�7AA2�ũPD�LE77ɴƚ�ɕ�ƚ�PɇƸȋ�Ȕ6ſ#/�

L�365L,N��ƄǃɖɞʟEɞJ7ȆǩPɴ/D�ĈʇȩƔƲFĈʇȩƄǃ3

ɇ;/�L�3��żĊ�Pĥ;7²�6ʥ'Lȳ�Ǒ2�L�˩ ǛȈ 2014:43��ɋ

8Ŕȇɖ˪ 

 

ǛȈ7ʐʍPʞA�M9�Ėǈ5ʟ«�Ȇǩəƣ7�Lġ4E+-Fɞʟ6¯·Pɴ�

,'1�5�ġ4E+-PøC�%>17ġ4E+-6ʒ�5�397ĥ;�ȆAML+

D68�ġ4E+-��:3K7�Ȇǩ�J7ŹË�ǺɕPĈʇȩ7ĥ;6ƀ-ʨC�3�

�Ǎ�'5��)#1)7+D68�ġ4E+-,�25��ƔýɞʟE�Ȇǩ6Ɛ�J

M+ŹËȔŧɕ�P½ĩ!'�Ƅǃķ˃PĽę%L�3�ǜDJML� 

ġ4E+-6�Ȇǩ6Ɛ�JM+ŹËȔŧɕ��ɘAMLĈʇȩƄǃPǇŬ�ĩʝ%L

�37ÍǴ7�/8�ġ4E+-�ɞʟ6¯·PɴÇ%�3�2�5�I�6!'1�L

ȣ¦FƗÝ7ǇʰȔ5Ā˝PɴŽ�ğÛ�ɘAMLǴ6�L��7�38�ġ4E+-�

v_|~hS�J7ȣ¦ɵȹPD�Lɳƫ6ť�JM5��3F�ɞʟ6¯·Pɴ�,'

5��36/�1�Ťɳ¡�6ɞʟ7ʖ¤3#1ů$LŤɳ�5��36ǚ0��36E

/5�L� 

� A+�çȈė�8�ˋīŘ�ɖ3#17ɞʟ7}Tpo`j~�˩ɞÈï˪7ǂʀ3�
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ñ˗Ř�ɖ2�Lġ4EFė��ˍALWz�r=7pS��kʋƻ7ɕĮPE36�ˋ

īŘ�ɖ�èÖ2�LĈʇȩƄǃ7Ƴ£3#1��ĥɔɖ�)7đPǅ#B//�ɖ37˅

°ũP/�L�3�2�L�3�3�ĥɔɖ�ɞÈɞʟPɴ/D1ŧ�PʇLˊ6�)7

ŧ�Pì�3DL�ɖ7ģċ��L�3�7 2 ǴP��1�L�)7�2�ĈʇȩƔɘ7

ȖǊ3ƚǤ6/�1�ǎ7I�6ʬ>1�L� 

 

ˋīŘ�ɖ68�MA26�ɖ37ʶ�PȮ�/�JM1�+Ɇˡ�J�ɞÈ7«

ˡP�396%L�36ŗ��Ħ3�´Pů$1�Lɖ�Ĵ5�5��Ǟ˥Pŗ�J

M1�+�3�J��Ȩ�7ʦʻ8�ĦĨ2�K��Ȩ�7�39EàÈ6ɘ.1�5

��3E�KŠL�˩ �Ȏ˭Ŕȇɖ˪�ɖ37�õ$�F�ʶ��PȞʏ3#1ȁŠ

%L�36IK�Ȩ�3��ʟ«Ȕ5ǽŢPȞL�3�A+��Ȩ�7ƘǻȔ5ɾŲ

P´˜˅°7�L�ɖ37ıʃPʯ#1/5�+Kŭú0�+K%L�3��7�/

7Ș�­ȇ6I.1�Ȩ�7ʦʻP�392ǭ�;��J'L�3�ĈʇȩƄǃ7ď

ưȔ5ȖǊ35L��7+D68��ĥɔɖ�ɞÈ7Ȇ�+ǓïPɻʇÝ%Lĥɔǩ

ÙF��Ȇ�0J!PøD1ɞÈ7ɆˡFŧ�PʇLĥɔǩÙ��ʟ«ůɷEøDɞ

È�ů$+�3P˃�M+�393#1ʇK��ɖ6ì�3DJMLĥɔǩÙ54�

�Ȩ�Pďȕ6#//�ɖ=3˃�M1��I�5ĥɔǩÙP��MA2¡�6Ĉʇ

ȩƄǃ6ëKÀML�3�ėÉ2�L�˩ çȈ 2014:50-51��ɋ8Ŕȇɖ˪ 

 

� Ö�1çȈ8��ĥɔɖ3ƔŃ�ĥɔɖ3ĥɔɖ7´˜˅°P/�L�3ɞ«�ĈʇȩƄ

ǃ2Ɉɉ#1ëKɅC>�ȖǊ2�K�ÅĬ2�K�ƚǤ2�L�3ʬ>1�L˩çȈ

2014:50-51 �˪çȈ7�Ŗ7uT�j8�ȐȑFˋī547ʟ«˔2ˎ#!��Lġ4E+

-��ɞĿF�ɖ7�39P��6ì�3Dó��3�2�L˅°ũPD"%5�2�ġ

4E+-�ů$1�LȆ�0J!PɻʇÝ#�Ãƪ%L�36IK�ŕ�ĻMF%�ģċ

3#17�Ȩ�7ʦʻPǭ�;��J'I�3#+Ǵ6�L� 

� ǛȈ��żĊ�PD�LʐʍPE36�Ŗ#+�Ȇǩ6Ɛ�JM+ŹËȔŧɕ�=7ɶ

Ő3�çȈ��˅°ũ�PD�LʐʍPE36ķ˃#+�Ȇ�0J!7ɻʇÝ3�ɖ37

Ãƪ�=7ɶŐ8��39Pĥ<đP/�L�23E6Ǎ�%�372�5�E72�L�

ġ4E+-��:3K7Ȇǩ«ˡFʟ«ůɷPʣ6�ɞĿ��ɖ��Ȍ˩ȣ¦FƗÝ˪�

ž�LĄˎFłƫPɻʇÝ#�Ãƪ#1���3��ĈʇȩƄǃPɕ�L�27ďưȔ5

ƚ÷ũ35L� 

 

4.  �Ǯ�ĥ;�PD�Lʐʍ84��L>�� 

Ƞʆ#1�+I�6��Ǯ�ĥ;�PD�LòƔȩ�˛Ď6��L¨ɑ0�8ɬƒȇʇ7
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�/2#�5���ĥɔƁĲɳ˛6ɾʥ!M+ƁĲ�˘7Ƞĩ5ʵų�3��ŭúPʛ�L

E7285��ĈʇȩƔɘ6��1Eõǈ6��Ǯ�ĥ;�PD�Lʐʍ6ǮAKFŋ�K

8ɴJM5���Ǯ�ĥ;�PD�LʐʍPʒ�6%%D1��+D6�A&8ŚˢÝ#+

ǾŰ6�L�Ǯ�ĥ;�P�ġ4E+-7ĥ;7�393#1ëKŴ%�3�Ťɳ2�L� 

ġ4E+-7¹�J�Ǯ�ĥ;�PD�LʐʍP%%D1���2�ĥɭȟȭ7ɨȬP

ƪØ6ǩȇ%L�3Eîɚ2�L�ĈʇȩƔɘĥ7ȟȭ2%%DJM1�+�xdʆȞ

˩metacognition �˪7ǆŦF�ʆȞɻʇĥ2ƖȄ!M1�+�ďư�s�˩basic lebel �˪

7ɕ�ƚ8��M6ʄŘ%L� 

�ĪȜƤġ6IM9�xdʆȞ38�ʆȞǩÙ)Mɞ«Pıʓ3#1ʆȞ%Lţ7»��

7�32�L�˩�Ī 2008: �˪xdʆȞ7ʐʍ8�ǈ285��)7ĨɓFȟȭ7ǶǴ

7Ř1ƚ8ȟȭɖ6I.1ȏ5L�ˎ ǥäĤ8�ĈʇƔɘ7ȯđ�JxdʆȞ7�ʺP�´

ŦF�Ȍɸ�ɃƱǆŦ�3¨ɑ0�˩ˎǥ 2008:107 �˪)MPĔĬ!'L�ɻʇǩÙ6�

�Lȳ�7y�k�PȄʍȔ�ĩʝȔ6Ƈÿ#1�L˩ˎǥ 2014:32-33 �˪ǡʿ˙ġ8�

vTZ��u}�l�7�ƥ˥Ȟ�7Ȅʍ3óO'1�ġ4E+-7xdʆȞ7ĔĬ7î

ɚũP�ɧɪ˩ůūȔɆˡ �˪�Ŕ�ʚ�!MLÅ˔Ý7r�b`Pʣ6ǂʀ#1�L˩ǡ

ʿ 2006:78 �˪ˎǥFǡʿ6IL�ĈʇȩƔɘ3xdʆȞ�PD�Lʍɕ8�ʯń7ĥɂ6

ċȻ%Lġ4E+-7�Ǯ�ĥ;�7ÅĩP!J6IKȽɍ6%L+D7¾ɬȟȭ3#1�

)7ʊ˝7ǂʀEøD1%%DJML>�E72�L� 

A+�ʆȞɻʇĥ68�ďư�s�3��ɕ�ƚ��L�ďư�s�38��ʯń���

ymPǆŦÝ#�öÑP��L�s��7�32�K˩hT}�2003:88 �˪ƝńȆǩ6�

�1Ȩ+-�Vh\}Ta#1�L˩ö0�1�L˪E77�32�L�ɜũA:7Ř�
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Tokyo Gakugei University 

 

1. Introduction 

1.1 Purpose of this study  

This study organizes the importance of extracurricular activities in the framework of the 

Organisation for Economic Co-operation and Development (OECD) Education 2030 program. This 

process can suggest future methods for implementation of and changes to extracurricular activities 

when the OECD Education 2030 framework is adopted. In addition, extracurricular activities 

are not included in the school curriculum in the world, but in Japan, some 

extracurricular activities are included in the curriculum under the name of Tokubetsu 

Katsudo. In this study, extracurricular activities included in the curriculum are 

discussed. 

 

1.2 Background  

The Education 2030 project is now underway in OECD countries. The Ministry of Education, 

Culture, Sports, Science and Technology in Japan, an OECD member country, in adopting the idea, 

requires examination of a concrete method for school education in Japan to correspond to OECD 

Education 2030. 

Earlier research includes the ‘Tokyo Gakugei University Edition Extracurricular Activities 

Evaluation Standards’ (Hayashi, Sugimori, Fuse, and Yuan 2018) and Tokyo Gakugei University's 

Research Organization for Next-Generation Education report. They examined Japanese education 

based on the competencies of the OECD. Nevertheless, Transformative Competencies have not been 

analyzed. 



 

 106 

Japanese extracurricular activities have the same target in fostering competencies in personal, 

social and physical education of Primary Years Programme in International Baccalaureate. However, 

a more detailed assessment of each real learning should be explored (International Baccalaureate 

Organization 2014) .  

 

1.3 Objectives 

Based on the background presented above regarded in the framework of OECD Education 2030 

(Learning Compass: AAR cycle, Transformative Competencies), we identify the characteristics of 

extracurricular activities currently taking place in Japan (Fig. 1). Anticipation, Action, and Reflection 

constitute the AAR cycle. Transformative Competencies are ‘Creating New Value’, ‘Taking 

Responsibility’, and ‘Reconciling Tensions and Dilemmas’. OECD Learning work sets goals of 

individual well-being and societal well-being. As key competencies, knowledge, skills, attitudes and 

values are set with the AAR cycle and produce the Transformative Competencies. 

     In this paper, we advanced the analysis by the AAR cycle as a learning cycle and the part of the 

Transformative Competencies. 

 

 

Figure 1. OECD Learning Framework 2030 (OECD 2018) 
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Extracurricular activities are not compulsory in many industrialized countries. On the other 

hand, extracurricular activities are mandatory in Japan. Japanese elementary schools incorporate 

classroom activities, elementary school student council, club activities, and school events within 

compulsory extracurricular activities. 

This study examined classroom activities, which are essential in extracurricular activities. The 

classroom activities consist of three contents of (1), (2), and (3), where (1) is participation in the 

development of life in classrooms and schools, class-meeting style, (2) is ‘adaptation to daily life and 

learning, self-growth and health safety,’ and (3) is ‘career development and self-realization of each 

child’. 

Specifically, the presence and classification of the places corresponding and non-corresponding 

with the OECD Learning Compass are confirmed. The corresponding parts are classified in the lesson 

structure using the AAR cycle idea. Figure 1 shows the AAR cycle on the outer periphery of the 

compass. 

 

2. Methodology 

2.1 Analysis overview 

For six recorded classroom activities, transcripts of the full text were created. We analyzed 

them using the following lesson videos. ‘Elementary school DVD extracurricular activities Nibukata 

Elementary school at the Hachioji City of Tokyo Metropolitan’ (Hayashi 2018). These DVDs include 

three contents of classroom activities in the extracurricular activities. The DVDs have six volumes. 

Volume 1 is “Classroom activities (1) ‘Let’s organize Mini Nibukata School Festival’ (2nd Grade)”. 

Volume 2 is “Classroom activities (1) ‘Let’s have a Halloween party’ (4th Grade)”. Volume 3 is 

“Classroom activities (2) ‘Making friends with your classmates’ (3rd Grade)”. Volume 4 is 

“Classroom activities (2) ‘Prevention of low vision’ (5th Grade)”. Volume 5 is “Classroom activities 

(3) ‘Let’s decide goals for the 3rd term’ (1st Grade)”. Volume 6 is “Classroom activities (3) 

‘Consciousness as the highest grades’ (6th Grade)”. The contents of the activities were based on 

Course of Studies, classroom activities (1)-(3), and allocated in the order of lower grades and higher 

grades. 

The tuition introduction, development, and summary were assumed to correspond to the AAR 
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cycle. We extracted scenes showing nurturing of the Transformative Competencies. Three researchers 

conducted extraction with reference to the OECD materials (2018): education, educational 

psychology, and subject education. 

The Creating New Value scene includes new proposals and improvement measures and so forth. 

Taking Responsibility emphasized cooperation with others with the intention of participating in the 

activities. The Reconciling Tensions and Dilemmas scene summarized multiple opinions and 

eliminated the state of being determined by both. The class composition was separated by 

correspondence with the AAR cycle. We extracted scenes related to the three competencies. The 

results are presented in Table 1. Then, an image of the extracted transcript corresponding to the 

character data was confirmed. Results of final classification by extraction of the corresponding 

portion are presented in Table 2. 

 

2.2 Video Analysis (DVD: How to conduct classroom activities in class) 

Images are confirmed in the context of character data extracted using text analysis. The 

researchers classify them by extracting the activity that is regarded as a scene corresponding to either 

‘Creating New Value’, ‘Taking Responsibility’, or ‘Reconciling Tensions and Dilemmas’. The class 

structure is observed in the framework of the AAR cycle, with activities classified as anticipation, 

action, and reflection. As the AAR cycle extraction method, the views of multiple researchers from 

different research areas utilized the same part. 

 

2.3 Text analysis 

     We tried visualization with text mining to extract and normalize keywords common to selected 

scenes. The character data of the class are divisible into utterances from text analysis of a co-

occurrence network using KH-coder (Higuchi 2014). The group corresponding to the Transformative 

Competencies are inferred from the text. The corresponding character data are extracted.  

 

3. Results and discussion 

3.1 Analysis of lesson videos 
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For six instructional images, we extracted the correspondence of the AAR cycle and the training 

scene of three Transformative Competencies. Of the results, Table 1 and Table 2 respectively show 

instructional images. 

 

3.1.1 Classroom activities (1) ‘Let’s organize Mini Nibukata School Festival’ (2nd Grade) 

The lesson is “Classroom activities (1) ‘Let’s organize Mini Nibukata School Festival’ (2nd 

Grade)”. This classroom activity aims at encouraging students to participate in daily school lives more 

proactively. The students plan the school events to be on the smaller scale within their own classroom, 

with the purpose of exchanging among students of different ages.    

The scenes of Creating New Value are in the two places. Both are in the action phase. The first 

one depicts students wanting to work on anything related to art and handicrafts at a festival. The 

second one portrays a joke dance after the haunted house scene. The first one emphasizes cooperation 

with subjects. The second one can be expected to represent preventive life guidance. 

The scenes of Taking Responsibility are presented in two places. The first is the anticipation 

phase. In a description are introductions of the presenter and the master of ceremonies. They lead 

responsibly and proceed. The second is a reflection scene. In a depiction of their collective work, they 

show responsibility for the first grade. In the two scenes, it is clear that even children participate in 

activities while working together with others. 

The scenes of Reconciling Tensions and Dilemmas are presented in the two places. Both are in 

the action phase. In the first scene on the video clip, the group leader wants other students to suggest 

activities other than manual UFO catchers or haunted houses. In the second scene, the group leader 

asks whether there are opposing opinions or not. In either scene, the group leader tries to sum up 

various opinions from other students, and she tries to solve suspensions.   
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Table 1 
Content of Classroom activities (1) ‘Let’s organize Mini Nibukata School Festival’ (2nd Grade) 

AAR Photograph Transcript V R T 

Antici

pation 

 

<00:55> 

Child A: The eighth-class meeting will begin 
now. Introducing of a group leader. 
Everyone looks fatigued today, so I’d like to 
speak with a loud voice. 

 ●  

Action 

 

<4:46> 

Child B: I think art and handicrafts are good 
because I created art and handicrafts in the 
first year’s festival, which is helpful. 

●   

Action 

 

<10:37> 

Child C: There are many haunted houses, 
manual UFO catchers, and art and 
handicrafts on the blackboard. 

Child D: It’s decided that we have a manual 
UFO catcher, an art and handicraft, and a 
haunted house. However, what are other 
people doing? 

  ● 

Action 

 

<11:00> 

Child E: Then, we shall decide when 
everything is gathered. 

Child F: Yes. 

Child G: Yes, I see. May I suggest that we 
attach a joke dance after the haunted house? 

●   

Action 

 

<39:07> 

Child H: Such an opinion was given by ##. 
Can I decide completely? 

Children: It’s ok. 

Child H: Anyone who disagrees with others’ 
opinions or have a different opinion? 

Children: No. 

  ● 

Reflec

tion 

 

<43:10> 

Child I: Yes. Everyone has a device that 
delights the first grade. The impression that 
I have of the first grade's children is 
wonderful. I had that, so it was good. 

 ●  

V: Creating New Value, R: Taking Responsibility, T: Reconciling Tensions and Dilemmas 

## is the name of a child. 
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Table 2 

Content of Classroom activities (3) ‘Consciousness as the highest grades’ (6th Grade) 

AAR Photograph Transcript V R T 

Action 

 

<3:20> 

Teacher: How long did you pay attention? 
Yes, that’s a lot, isn’t it? 

Child A: I always talk about it. 

Child B: It was being passed. 

 ●  

Action 

 

<20:44> 

Teacher � When do you think is the 
opportunity for the sixth graders to pass 
down desirable mindsets of the highest 
graders to fifth graders?  

Child D: School events. 

Child E: The meeting for sixth graders. 

●   

Action 

 

<30:05> 

Child H: Any more opinions? 

Child I: Please. 

Child J: This can’t say that it is not done. 

  ● 

Reflec

tion 

 

<33:17> 

Child K: Not to tell everything quickly, but 
that’s being shared with how many times it 
is and it is being told a little. Step One. 

●   

Reflec

tion 

 

<38:00> 

Teacher: Within one month, you need to 
think about what you can do. During your 
lunch break, you can clean assigned places 
within school. You will be able to prepare 
for the activities from coming Wednesday 
about the inter-graders’ groups. The student 
in charge will have to start preparing during 
lunch break. 

 ●  

V: Creating New Value, R: Taking Responsibility, T: Reconciling Tensions and Dilemmas 
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3.1.2 Classroom activities (3) ‘Consciousness as the highest grades’ (6th Grade) 

This lesson is Classroom activities (3) ‘Consciousness as the highest grades’ (6th Grade). 

Nibukata Elementary School is a pioneering school in implementing this activity in the curriculum 

from the new Course of Study issued in March 2017. Teachers encourage sixth graders to have 

consciousness and confidence as the highest grades, and consciousness to pass the baton to the fifth 

graders.   

The scenes of Creating New Value are presented in two places. The first is in the action phase, 

which is shown a scene that shows the highest-grade fifth grade students making a statement. The 

second is an associated reflection scene. In a scene that includes several opinions, it makes a statement 

little by little. The first one is mutual cooperation. The second can be interpreted as preventive life 

guidance. 

The scenes of Taking Responsibility are shown in two places. The first shows the action phase. 

That scene depicts answering questions from the teacher. Read responsibly and proceed. The second 

is a reflection scene. In the scene, they consider conditions without sixth graders that will occur in 

one month. Both scenes are the scenes that students participate in the activities with intention, and he 

collaborates with other students. 

 In a scene with an intention, two scenes show children participating in activities, working 

together with others. A scene of Reconciling Tensions and Dilemmas is shown, explicitly depicting 

the action phase. A student speaks during the group discussion, giving an opinion. In a scene or 

resolving multiple opinions together, neither is ambivalent. 

 

3.2 Text mining of lesson videos 

The figure below presents text analysis results, organized by the three Transformative 

Competencies, lesson transcript in the table (Figs. 2(a)–2(c)). Multi-dimensional scaling (MDS) 

method arranges data between individuals into two-dimensional or three-dimensional space. The 

closer the data are together, the more linked they are. The circle size represents the relative appearance 

frequency of words and phrases in a figure. The figure also shows many close distances between 

circles, reflecting the words used in sentences. Consequently, for class-specific words and phrases, 

those phrases common in each class are mainly shown as near the center; those appearing less are far 
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from the center. In the analysis, proper noun, names of organization, names of persons, names of 

places, and interjections, are omitted. 

Figure 2(a) shows the results of analyzing ‘Creating New Value’. Here, ‘think’, ‘reason’, ‘say’, 

etc. are located near the center. Figure 2(b) is the result of the analysis of ‘Taking Responsibility’. 

Here, ‘self’, ‘hard work’, ‘today’, etc. are located near the center. Figure 2(c) shows the results of the 

analysis of ‘Reconciling Tensions and Dilemmas’. Here, ‘role’, ‘everyone’, ‘disagree’, ‘different’, etc. 

are located near the center. Comparison of the two results of analyses reveals a difference in the scale 

of the axis. Figure 2(b) has the smallest width: the words are gathered. However, Fig. 2(c) shows 

more widely dispersed words. Therefore, results show that ‘Taking Responsibility’ makes it easy to 

identify words that characterize a general competency. 

Figures 2(a)–2(c) respectively portray comparisons with statements containing phrases close to 

the center, and often appearing among typical words, in Table 3. 

For Creating New Value, we analyzed the keywords of ‘Think, and Reason (Because)’. A 

specific example is ‘I think a haunted house is good. The reason is that I want other students surprised, 

and feel that they have had fun’, etc. These expressions correspond to ‘Creating New Value’ because 

they lead to new proposals and ideas in discussion activities. 

 

 

Figure 2(a). Word-Relations for 

‘Creating New Value’ 

 

Figure 2(b). Word-Relations for 

‘Taking Responsibility’ 
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Figure 2(c). Word-Relations for ‘Reconciling Tensions and Dilemmas’ 

 

For Taking Responsibility, we analyzed keywords of ‘Try to, Today, Myself’. Specific 

examples are ‘Everyone looks fatigued today, so I'd like to speak with a loud voice’, etc. These 

expressions are of the ‘Taking Responsibility’ scene because it is a statement of intention to participate 

responsibly in today's activities. 

For Reconciling Tensions and Dilemmas, we analyzed the keywords of ‘role, everyone, 

disagree, and different’. Specific examples are ‘Do you have examples of other roles’, etc. These 

expressions are of ‘Reconciling Tensions and Dilemmas’ because the scene shows an action that 

requires agreement with others. 
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Table 3 

The example that corresponds to a word group of a text analysis 

Competency Keywords Examples 

Creating 

New Value 

Think 

Reason 

(Because) 

• I think a haunted house is good. The reason is that I want 

other students surprised, and I feel that they have had fun. 

• I think art and handicrafts are good because I created art and 

handicrafts in the first year’s festival, which is helpful. 

• Yes. I think, after making a poster of the shop, it can be put 

on the door. The reason is that it stands out, and many first 

graders will come to the shop. 

Taking 

Responsibility 

Try to 

Today 

Myself 

• Today I was a blackboard recorder, ## and ## helped, might 

have difficulty showing the blackboard to others, but for 

myself, it was easier than I thought. 

• Everyone looks fatigued today, so I’d like to speak with a 

loud voice’. 

• Members in the group tried very hard in collecting opinions 

by themselves, so let’s give them a handclap.  

Reconciling 

Tensions and 

Dilemmas 

Role 

Everyone 

Disagree 

Different 

• Do you have examples of other roles? 

• Please help these two students because they are worried 

about ingenuities by every student or students at the shops. 

• Anyone who disagrees with other opinions or has a different 

opinion? 

## is the name of a child. 

3.3 Overall summary 

Classroom activities were examined in the same way as the two instances presented above. We 

obtained six video segments for analysis, yielding the results presented in Table 4.  
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Table 4 

Overall summary sheet 

AAR Cycle 
Transformative 

Competencies 

Lesson 

1 

Lesson 

2 

Lesson 

3 

Lesson 

4 

Lesson 

5 

Lesson 

6 
Sub 

total 
(1) 

Grade 

2 

(1) 

Grade 

4 

(2) 

Grade 

3 

(2) 

Grade 

5 

(3) 

Grade 

1 

(3) 

Grade 

6 

Anticipation 

Creating New 

Value 
0 0 0 0 0 0 0 

Taking 

Responsibility 
6 6 0 0 0 0 12 

Reconciling 
Tensions and 

Dilemmas 
0 0 0 0 0 0 0 

Action 

Creating New 

Value 
48 32 9 26 32 29 176 

Taking 

Responsibility 
1 7 66 78 73 86 311 

Reconciling 
Tensions and 

Dilemmas 
139 98 0 38 6 6 287 

Reflection 

Creating New 

Value 
0 2 10 0 1 2 15 

Taking 

Responsibility 
11 5 0 0 1 1 18 

Reconciling 
Tensions and 

Dilemmas 
3 1 0 1 0 1 6 

Total 208 151 85 143 113 125 825 

Transformative Competencies associated with the AAR cycle were shown in 825 scenes. We 
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were able to assess the class activities of all grades. The structures of all classes were made to 

correspond to the AAR cycle. Each starts with a scene showing class anticipation. The action scenes 

take up much time. Reflection usually occurred at the time at which the class concluded for the day. 

The AAR cycle is a continuously repeated learning process. In all grades from first grade to 

sixth grade, we extracted elements that are actually being carried out based on evidence. I thought 

that this method had a certain meaning. 

 

4. Conclusion 

The conclusions of this study are the following three points. 

First, the AAR cycle was shown with action scenes the most (744 scenes) and with anticipation 

scenes the least (12 scenes). 

Second, there are 191 checks of Creating New Value, 341 checks of Taking Responsibility, 191 

checks of Reconciling Tensions and Dilemmas. Especially, Taking Responsibility was the most (341 

scenes), but Creating New Value was least (191 scenes).  

Third, there were a lot of scenes (359 scenes), for fostering Transformative Competencies 

observed in class-meeting style ‘classroom activities (1)’, there were fewer scenes (228 scenes) for 

fostering Transformative Competencies in student guidance style activities. 

     The analysis of these quantified contents gives a certain indication to the examination of the 

future method of extracurricular activities. 

 

5. Recommendations 

Although verification for each grade is left as a goal for future study, it would entail difficulties 

related to increasing the number of verifications. In addition, compared to other Transformative 

Competencies, Reconciling Tensions and Dilemmas of the common terminology are insufficiently 

determined. We would like to specify common terms in Tensions and Dilemmas because these terms 

were less specified than other Transformative Competencies. 
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Abstract 
In the field of career education at Japanese universities, we face two major issues. One is that 

students have too short a period of time to explore their future career suited to their values, skills, 

and abilities. The other is the strong demand from the industries for development of students' “21st 

century skills”. Education at Nordic Folk high schools provides us with a clue to solving the above 

issues. Folk high schools have a long history, and their concept and practices have been widely and 

highly evaluated. However, several previous studies pointed out the changes of Folk high schools in 

recent years. Therefore, we conducted a qualitative research in Norway, Sweden and Finland in 

order to clarify the significance of education of Folk high schools in modern society. Norwegian 

Folk high schools are the main research site. As a result, Folk high schools' education gives us some 

ways to bridge the gap between educational institutions and the labor market. The key factors are to 

provide young people with time for self-reflection, opportunities to develop in communities and the 

strong relationship as independent individuals in the community. In addition, this study revealed 

new five significant characteristics of Folk high schools for young people below: (1) possibility to 

learn normal subjects differently from mainstream teaching methods; (2) possibility to learn 

language and culture of Nordic countries intensively and prepare for their careers there; (3) 

possibility to learn new subjects like e-Sports ahead of others; (4) possibility to communicate with 

people of different ages, and be passed on knowledge and skills from older adults; and (5) 

possibility to receive the same level of education as they can acquire in higher education with other 

students who have the same goal. Furthermore, this study shows implications for Japanese career 

education and future challenges. 

 

Key Words: Folk high schools, Self-reflection, Career Development, Adolescence, Norway, 

Sweden, Finland 

 

Introduction 
The author has been carrying out career education for university students in Japan. In the field 

of career education at Japanese universities, we found two issues related to career development 
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support for students.  

Firstly, most of Japanese university students analyze their own expertise, experiences and 

personal strengths just before trying to find a job. Such analysis is mainly supported by universities’ 

career services. However, this analysis period is too short (it lasts just several months) to figure out 

which job or a company is suitable for their values, skills and competences. As a result, many 

students tend to start job hunting activities without knowing what kind of jobs they actually want to 

do. 

Secondly, in recent years, universities have been received a strong demand from industries to 

develop students’ so-called “21th century skills” or “transferable skills" such as teamwork, 

leadership and communication skills. For instance, in 2006, the Ministry of Economy, Trade and 

Industry proposed “the basic skills to become a fully-fledged member of society”. Kanazawa (2018) 

describes the background of the proposal of having those skills as follows:  

 

“Creating new value" is essential for the further development of Japan in its mature stage. 

Although, in such circumstances, it is necessary for young people to have the ability to work 

with others, it is apprehensive that the educational capability at homes and communities where 

the aforementioned "basic skills" were cultivated in the past, is declining. 

 

From the above, it can be said that currently, not only teaching academic things but also 

developing students’ 21st century skills has become one of the role of universities. In response to 

these needs from the labor market, universities began to focus on improving students’ 21st century 

skills through embedding career education or the method of interactive learning in curriculum. 

Nevertheless, According to the survey conducted by Benesse Corporation (2011), there is a huge 

gap between the competencies that companies require from students (independence, communication 

skills, perseverance, etc.) and the competencies that students want to acquire (English ability, 

expertise, bookkeeping knowledge, etc.). 

Meanwhile, in Northern European countries, young people receive career guidance and career 

counseling from earlier stages of life, and have the opportunity to deliberate their future direction of 

study and career. In addition, Aoki, Tani and Miura (2010) explain, for example in Denmark, young 

people sometimes have a free period of transition between different levels of education called 

"sabbatical year", which can last from one to several years. Young people do activities like having 

part-time job, internships or traveling during the sabbatical year.  

Efterskole is sometimes selected by young people in Denmark as a sabbatical year activity 

between compulsory education and upper secondary education. We conducted research regarding 
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the learning environment of the Efterskole focusing on the relationship between the teachers and the 

students, and we found that the learning environment at Efterskole is particularly suitable for 

enhancing 21st century skills1. Additionally, the previous study revealed that the teachers at 

Efterskole play an important role in cultivating abilities that today’s students need to succeed in 

their careers. According to Morita (2018), a teacher of Efterskole mentioned that this workplace 

(Efterskole) is like home to the teachers, and they have to expose their weaknesses to students. This 

attitude of the teachers is a unique feature of Efterskole’s education. 

It is thought that the above-mentioned sabbatical year system or the learning environment and 

teachers' attitudes in free schools such as Efterskole would assist to solve the problems of students' 

career support in Japanese universities. 

As already mentioned, in general, Efterskole is selected by the final grade students of 

compulsory education or the students after compulsory education completion. However, what is 

more popular as a sabbatical year may be the transition period from upper secondary schools to 

higher education. It is commonly called "gap-year". In Northern Europe, young people often enroll 

to "Folk high schools" during their gap-year. Like Efterskole, Folk high schools are free schools 

originate from Denmark and are widely spread to other Scandinavian countries as well. 

Education at Folk high schools, which are more widely diffused as gap year activities, is 

thought to bring more information and knowledge to Japanese education. Then, we began to 

research. 

 

Overview of Folk high schools in Nordic countries 

Learning at Folk high schools is often expressed as "Learning for life". On the origins of Folk 

high schools, The Association of Folk High Schools in Denmark (2017) explain as follows: 
    

The first school had opened its doors on 7 November 1844, when eighteen farm labourers 

gathered at a farmhouse in the small town of Rødding in South Jutland to become the world’s 

first folkehøjskole (Folk high school in English) students. In the years that followed several 

schools were established around the country and gradually the classic folkehøjskole pattern 

began to emerge. 
   
Regarding the extension of Folk high schools to other Scandinavian countries, Partanen, 

Ruokonen and Ruismäkia (2013) state that very soon Norway founded its first folk high school. 

They add that Later Sweden started such institutions as well, and last but not least they began in 

                                            
1  See Morita (2018). 
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Finland in 1889.  � �  

Folk high schools emerged in response to the need to educate rural citizens who would not 

otherwise have access to higher education; since then, they have spread to urban areas as well, but 

continue to serve a unique set of functions in each Scandinavian country (Bagley & Rust, 2009). 

According to Bagley and Rust (2009), in Norway and Denmark, Folk high schools remain 

resolutely outside of the official educational system, offering a year of courses which do not directly 

contribute toward one’s degree, but instead offer students the invaluable opportunity to explore 

various topics and subjects without concern for grades. In Sweden, Folk high schools offer both a 

nongraded “year off,” as well as the opportunity for students to complete their upper secondary 

school requirements in a noncompetitive, individualized setting. Partanen et al. (2013) mentioned 

that in the Finnish educational system, the role of the Folk high schools is to provide adult 

education and liberal adult education. The courses offered are mainly general or non-formal but 

initial and further vocational training is also offered.  

All the Folk high schools’ pamphlets of this four countries state that there are many 

participants of young people aged 18-25. However only the Norwegian Folk high schools use the 

word "gap-year" clearly in the pamphlet. 

 

Education system in Norway 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure1.  Education system in Norway (Statistic Norway, 2018) 
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Before giving details regarding the Norwegian folk high schools, we will need to explain the 

Norwegian education system in comparison to the Japanese one. Figure 1 shows the Norwegian 

education system. 

According to Figure 1, Norway's Folk high schools are not a part of mainstream education. In 

addition, Figure 1 shows that young people can enroll Folk high schools after lower secondary 

school or upper secondary school. Furthermore, this figure indicates that there are gaps between the 

different levels of education. We can find that there are some roots to higher education in 

Norwegian education system as well. 

On the other hand, typically, there are few gaps and diverse paths between different levels of 

education in Japan. These differences should be taken into account when trying to implement 

something into Japanese education from the practice at Norwegian Folk high schools. 

 

Folk high schools in Norway 

The first Folk high school in Norway opened in 1864. There are currently 77 folk high schools 

(47 “free” and 30 “Christian”) located throughout Norway; majority of schools are in rural areas, 

but there are few in metropolitan cities such as Oslo and Bergen (Bagley & Rust, 2009). Folk high 

schools, one-year boarding schools in this country, are offering a variety of exciting, non-traditional 

and non-academic subjects, as well as academic subjects (Folkehøgskolene, 2008). Although Folk 

high schools are not formally part of education system, about 10 % of the Norwegian birth cohorts 

choose to attend usually after completing upper secondary education and before enrolling to higher 

education (Borgen & Borgen, 2016). 

Regarding the advantage of Folk High Schools in Norway from Folkehøgskolene (2008), the 

following three points can be cited; 

� To break from a standardized curriculum and the exam pressures in the traditional school 

systems.  

� To be offered a host of opportunities to grow in self-knowledge and develop own talents 

(It is also expressed as "personal growth"). 

� To be provided opportunities for training in cooperation and communication with other 

people (It is also expressed as “development in a social setting”) 

Regarding the above, it is obvious that the concept and practices of Folk high schools are 

widely and highly evaluated because of aforementioned point is referred to in other countries’ study 

such as the United Kingdom and the United States as well. 

 

Purpose of this study 
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We had two questions through the review of previous researches. 

(1) Is the relationship between teachers and students in Folk high schools similar to the one in 

Efterskole in Denmark? 

(2) For young people, what is the significance of learning in Folk high schools as an activity of 

gap-year in modern society except the three points above? 

Related to (1), several previous studies refer to the relationship between teachers and students 

in Folk high schools. For instance, Bagley and Rust (2009) mentioned that the emphasis is on 

communication and dialogue (in Folk high schools), with teachers serving more as facilitators than 

lecturers. The Association of Folk High Schools in Denmark (2017) pointed out that the key was 

the teacher’s ability to bring a subject to life for his pupils through narrative. However, there are 

few previous researches that emphasize the relationship between teachers and students strongly. 

Related to (2), several previous studies point out the changes of Norwegian Folk high schools 

in recent years. For instance, Borgen & Borgen (2016) reported that contrary to their expectations, a 

folk high school education does not reduce transfer between institutions or between study programs.  

Moreover, Harrington & Schimmel (2003) lists the following as changes in Folk high schools’ 

education in the past 20 years.  

� Much of the school year is now geared toward preparing for international study trips to 

places such as Zimbabwe, China, Guatemala, Russia, Spain and the United States 

� Some schools now give examinations and grades 

� Some are more clearly oriented toward academic and occupational success  

From the above point of view, it seems that the education of Folk high schools has changed to 

somewhat specific, academic and practical. In addition, there is a possibility that education of Folk 

high schools has less impact on young people’s career decision. 

On the other hand, it merits attention the fact that about 10 % of the Norwegian birth cohorts 

choose to attend a Folk high school during their gap-year notwithstanding. This fact indicate that 

the education of Folk high schools is strongly matched to the needs of some young people in 

modern society.  

Therefore, we conducted a qualitative research in order to clarify the above two research 

questions. 

In this research, Norwegian Folk high schools are the main research fields to focus on the 

relevance of gap-year and Folk high schools education. In addition, this research tried to make clear 

how Folk high schools are expanding to modern Nordic society by adding Sweden and Finland as a 

comparison. 
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Data and methods 
� � In September 2018, we visited three Folk high schools in Norway and one each in Sweden and 

Finland. At each school, we conducted interview surveys and observations of lectures. Folk high 

schools in Norway are the main research site of this study. Therefore, we tried to select as many 

different types of schools as possible. The three schools are composed of a "Christian" school and 

two "free" schools. In addition, one was in Oslo, the capital city of Norway, and the other were in 

the city near Oslo. 

Table 1 

Data Collection Procedure 

 

 

 

 

 

 

 

 

 

 

Table 2 

Outline of the educational institutions which were addressed 

 

 

 

 

 

 

 

 

 

 

 

 

 

Date Research Site Main corresponding persons
September   5, 2018 Birkagårdens folkhögskola Mr. Lars Kling

Sveavägen 41, 111 34 Stockholm, Sweden (Principal)
Ms. Karin Ekstrand
(Career Counselor)

September   7, 2018 Buskerud Folkehøgskole Mr. Eivind Røbekk Hagerup
Kongsbergveien 797, 3322 Fiskum, Norway (Principal)

September 10, 2018 Follo Folkehøgskole Ms. Karina Thonander
Østbyveien 3, 1540 Vestby, Norway (Vice Principal)

September 11, 2018 Rønningen Folkehøgskole Mr. Svein Harsten
Myrerskogveien 54, 0495 Oslo, Norway (Principal/CEO)

September 25, 2018 Alkio College Ms. Reetta Seppälä
Tähtiniementie 26, 41800 Korpilahti, Finland ( Head of English and

Internationality study programme)

School
Number of

students
Number of
teachers(*)

Birkagårdens folkhögskola 120 15 Economics and Law, Art and Communication,
   (general cource only) Film and Storytelling, Our world

Psychology and Society,
Buskerud Folkehøgskole 95 9 Cartoons & Illustration,

Film & Animation,
Rock & Metal,

Creative gaming,
Writing,
e-Sports

Follo Folkehøgskole 92 8 Band,
Film,
Musical,
Personal trainer

Dance,
Hip Hop,
Vocal,

Rønningen Folkehøgskole 190 20 Dance,
Music,
Singing (Vokal),
Art and Illustration,
Art and Architecture,
SE:Verden(Global
understanding/Political
science) ,

SE:Oslo(Social Science),
Photography/Video,
Digital design,
Sports/Ballgames,
Professional football,
Professional sports,
Light and sound design

Alkio College 245 15 Education and
Psychology,
History and Languages,

Health education and
Natural sciences,
Society and Economy

(*) This number does not include guest teachers.

Lines(Courses)
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� In Sweden, we selected a day school in the capital city, Stockholm, as the investigation site. In 

Finland, we visited a Folk high school which is in Jyväskylä about 1 hour north by airplane from 

Helsinki.   

� � During the interviews, field notes were kept and the interviews were recorded on IC recorder 

with the permission of the interviewees. All interviewees approved that these contents may be 

publish as academic papers. Table 1 is the data collection procedure of this research. Table 2 

summarizes the outline of the Folk high schools which were addressed in this study. 

 
Results 

Case study of Buskerud Folkehøgskole in Norway 

� � Buskerud Folkehøgskole is close to Darbu approximately 1 hour by train from Oslo Central. 

This school has an environment suitable for learning, with 95 students2 and 9 teachers. In this 

school, we had the opportunities to interview the rektor (principal) and to observe the lectures of 

each course freely. It seemed that many students are men because of the type of courses3 which this 

school offers. 

� � Regarding Research Question (1), the rektor explained that they do not have a specific focus 

on career guidance and that they are more focus on general “life guidance”. In addition, he stated 

that talking and dialogue are essential in the relationship between teachers and students. Through 

the observation of the lectures, the relationship between the teachers and the students of this school 

seemed to be quit equal. Moreover, the role of the teachers seemed to facilitate the students to create 

something by themselves rather than teaching the students anything. 

� � Regarding Research Question (2), the courses provided by this school should be noticed. 

According to the rektor, they rearranged the courses in 2014 and opened the courses of e-Sports, 

cartoons and creative gaming. This was two years before when public high schools in Norway 

started to offer e-Sports lessons for the first time. Currently the e-Sports course of Buskerud 

Folkehøgskole is very popular and has many applicants each year. For young people, having the 

opportunities to learn new subjects such as e-Sports would be a huge advantage on their learning 

and career development after that. Providing such opportunities is unique to Folk high schools, 

because teachers can decide their curriculum freely. 

� � In the classroom of e-Sports, approximately 20 students were divided into two groups and 

playing games. They make their own strategies and analyze improvement points using the 

                                            
2 This number includes seven second year students. 
3 In Norway's Folk high schools, the course to which the students belong is called "linje" ("line" 
in English). 
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spreadsheets provided by teachers. They also do physical training. Furthermore, they can enhance 

team building and communication skills through playing with other students. This school are 

successful in incorporating a new kind of subject into the tradition of Folk high schools as one of 

the tools for students' personal growth in social setting. 

� �  
Case study of Follo Folkehøgskole in Norway 

� � Follo Folkehøgskole is about 1 hour south from the center of Oslo. Majority of Folk high schools in 

Norway are owned by the private sector. On the other hand, Follo Folkehøgskole is a public school4. 

Many of the courses provided by Follo Folkehøgskole are related to music, for example, dance, hip hop, 

musical, vocal and others. In comparison with Buskerud Folkehøgskole, it seemed like there were more 

female students in this school. The assisterende rektor (vice principal) not only responded to our 

interview but also conducted a short tour for us in the school. We had the opportunity to listen to a 

beautiful song performed by the students in the vocal course and observe the passionate dance of the 

students who took the dance course.  

� � Regarding Research Question (1), the assisterende rektor stated that every teacher supports the 

students in every way rather than implementing special career guidance in the curriculum. The teachers 

also discuss with each student what he/she wants to do at this school and what goals they would like to 

achieve in their lives. She added that every teacher of Follo Folkehøgskole is dedicated to their students 

and teaching.  

� � Regarding Research Question (2), the assisterende rektor mentioned noteworthy things. She stated 

that this school arrange courses in woodwork and ceramics/pottery for people in the community on a 

regular basis5, and these courses usually attracts elderly people. Consequently, the place was created 

where older adults and young people of this Folk high school can gather and communicate with each 

other. She added that seniors sometimes teach woodwork or ceramics/pottery to the young, and these 

meeting points are very positive for both, the students and the elderly. 

Although it is obvious that further research is necessary, there is a possibility that there are similar 

cases in other Folk high schools. Such practice is meaningful for young people who have not 

experienced working with elderly people before. Opportunities to communicate between different 

generations are one of the significance of Folk high schools in the modern society where nuclear 

families are increasing. 

 

                                            
4 According to the assisterende rector (vice principal), it is necessary to adopt a teacher with a 
formal license as much as possible, because Follo Folkehøgskole is a public school. 
5 The teachers of these courses are also offered by this school. 
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Case study of Rønningen Folkehøgskole in Norway 

Rønningen Folkehøgskole is in Oslo city (25 minutes from the city center), has 190 students 

and 20 teachers. Apart from its location and size, and being a "Christian" school, the main 

characteristic of this school is having many international students. At Rønningen Folkehøgskole, we 

interviewed the principal and observed the course of Norwegian Language and Culture 6 . 

Additionally, 2 international students (including 1 Japanese student) showed us around the school 

with detailed explanations. 

Regarding Research Question (1), the rector pointed out 2 factors. As a first element, he 

mentioned that the students can study the subjects they are interested in at this school, in 

contradiction to public high schools where the students have to study subjects which they are not 

interested in. This has become a factor that the teachers can concentrate on supporting students' 

personal growth more than teaching subjects. As a second element, he indicate the quality of this 

school’s education. In other words, it could be said that the teachers are making efforts to maintain 

the level of their proficiency and skills at good standards customarily. 

Regarding Research Question (2), this research revealed that Folk high schools provides an 

intensive preparation period for international students, immigrants and others who are planning to 

live and study in Norway in the future. The course of Norwegian Language and Culture is open to 

not only to the students from EU countries but also to the students from other countries including 

Asian such as Japan, China and Vietnam. They can learn Norwegian language and culture in both at 

classrooms and at dormitories. Furthermore, they can learn from teachers as well as Norwegian 

students. For them, one year at Folk high schools would be the foundation of their future career. 

 

Case study of Birkagårdens folkhögskola in Sweden 

� � Kulich (1964) pointed out that “the founders of the Swedish folk high schools were practical 

men and consequently science was from the beginning also given a place in the curriculum”.�

According to Bernhard and Andersson (2017), today, the 154 Swedish folk high in Sweden. 

Information Service of the Swedish Folk High Schools (2014) explained that there are three 

types of courses in Swedish Folk high schools. The most common course is called "General 

Course" which is offered by all Folk high schools. On a general course, people can catch up to a 

secondary and upper-secondary school level of knowledge and qualify for higher education7. The 

                                            
6 According to the website of Rønningen Folkehøgskole, international students should pick the 
course of Norwegian Language and Culture as the first choice, and then another course as a 
second choice. 
7 According to Statistics Sweden: SCB (2017), the study period for a participant in a general 
course may comprise up to three years, in some cases longer than three years. The number of 



�
����	� Journal of Engaged Pedagogy Vol.18-1 2019 
 

 129 

second one is “Special Courses” which provide various courses such as music, media, art, crafts and 

language. Finally, "Vocational Courses" is a course to provide vocational trainings for people who 

want to become a professional such as journalist and youth recreation leader. 

� � Birkagårdens folkhögskola is a school with four campuses in Stockholm, the capital city of 

Sweden. In addition to the general course, this school offers several courses, for example, a music 

course, adult education course for seniors and vocational course and others. During visited the 

school, we had the opportunity to interview the principal and the career counselor. Additionally, we 

were able to have a short tour around school, and we got some insights on how classes were 

conducted. 

Regarding Research Question (1), one of the features of this school is that career guidance is 

implemented in the school curriculum. According to the career counselor, every student attends 

career counseling at the beginning of first year. After that, the students can receive career 

counseling twice a year. Furthermore, each teacher has a group that consists of several students and 

guide them as a mentor. This kind of relationship between students and teachers has a positive 

influence on improving students' motivation to learn. 

Regarding Research Question (2), the rektor pointed out the flexible teaching way at Folk high 

school. Folk high schools do not depend on the central curriculum. This means that each school can 

create their own curriculum independently. According to the rektor, this flexible education method 

contributes to make the students who was not suit to the learning way of public high school recover 

their motivation for learning. 

Moreover, one immigrant graduate came to the school during our visit. The career counselor 

explained that he is one of the most successful graduates in recent years. Information Service of the 

Swedish Folk High Schools (2014) notes that there are special courses for immigrants who can only 

speak a little Swedish in Folk high schools.  

Even if the student is Swedish or immigrant, it would be meaningful and helpful for a student 

to have an alternative way of taking same eligibility as compulsory comprehensive school or upper 

secondary school. From the above perspective, it is clear that the Swedish Folk high schools have a 

crucial role in enhancing the inclusiveness of this country's educational system. 

 

Case study of Alkio College in Finland 

The first Folk high school in Finland was founded in 1889, and currently there are about 90 
                                                                                                                                     
participants at the general rate was about 11 000 in spring term 2016. The distribution between 
women and men was broadly the same in both spring / autumn terms, 55 percent and 45 percent 
respectively. In 2016, the age group 18-25 years had the highest proportion of participants, 54 
percent.  
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Folk high schools in Finland. Folk high schools in Finland offers different types of education. 

According to Partanen et al. (2013), today there are five different sectors: non-formal adult 

education (60 %), basic education (7 %), general upper-secondary education (6 %), vocational basic 

education (18 %) and vocational added education (8 %). In addition, Partanen et al. (2013) pointed 

out the characteristic of the Finish Folk high school as a "root to university". In Finland, people can 

start university of education at “Open University8”. There are Folk high schools in Finland which 

offer the same contents of Open Universities.  

� � Alkio College is located in Jyväskylä, which is in the north 1 hour by plane from Helsinki, the 

capital city of Finland. Alkio College was established in 1947. Currently, there are 245 students, of 

whom 140 students live on campus. According to the Head of English and Internationality study 

programme of this school, they have started collaboration with Open University since the 1990s. In 

this research, we interviewed the Head of English and Internationality study programme. 

Additionally, we could interview 4 students who belong to the English Language study programme.  

� � Regarding Research Question (1), it should be highlighted that Alkio College carries out career 

guidance through the academic year, although there is no career counselor in this school. Career 

guidance includes group and individual guidance, and consists of five phases "Before arrival", 

"First days and weeks", " Mid-Academic Year ", "Last weeks" and "Follow-up”. 

As far as the teacher's attitude is concerned, the students mentioned that the teachers of this 

school do not regard mistakes as failures. This teachers’ approach seemed to help the students 

regain their confidence in learning. 

� � Regarding Research Question (2), the "Alternative path to university (APU)" project, which 

Alkio College is one of the partners, should be noted. This project started in August 2018. It is 

operated by 11 universities and six universities of applied sciences. In this project, students will be 

able to transfer to the university from the second year if they complete the Open University course 

at Folk high schools and pass the entrance examination of the university. 

� � Every students interviewed in this study had various background. However, they had a 

common goal of learning English at university. It is obvious that studying and living with other 

students who have common goals is beneficial for the students to increase quality of learning. This 

role as a "root to university" is not seen in Folk high schools of other countries. This role is effectual 

                                            
8 According to the Website of University of Jyväskylä, which has the largest Open University in 
Finland, Open University is an independent institution that provides bachelor-level subjects. 
The education is either provided by the university's own instruction or in cooperation with 
regional partner institutions located in various parts of Finland. It is not possible to complete 
degree studies at the Open University, however the credits completed at open universities will 
contribute towards a degree if the student is admitted to a university in order to complete 
degree studies. 
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in the sense that encompasses students placed between upper secondary education and higher 

education. 

 

Discussion 
In this study, we have researched the case of five Folk high schools to clarify the following 

two research questions. 

(1) Is the relationship between teachers and students in Folk high schools similar to the one in 

Efterskole in Denmark? 

(2) For young people, what is the significance of learning in Folk high schools as an activity of 

gap-year in modern society? 

In respect of research question (1), this study revealed that the teachers’ posture of all Folk 

high schools was quite similar to that of Efterskole. The attitude embodied precisely what hooks 

(1994) calls “Be actively committed to a process of self-actualization that promotes their own 

well-being if they (teachers) are to teach in a manner that empowers students”. All teachers of Folk 

high schools, whether they have teacher’s license or not, are professionals in that field, and their 

way of lives were expressed in each classroom. Some schools have career counselors and career 

guidance. Besides, at all schools, each teacher is a mentor for the students and supports the 

students’ career formation. 

However, this study also shows some differences from Efterskole. At Efterskole, the students 

often described the teachers as "Big Brother” and “Big Sister”, whereas at Folk high schools, such 

remarks by the students were not seen. The relationship between the students and the teachers in 

Folk high schools seemed like a kind of fellowship, which creates a place for learning together. 

They spend approximately one year or more in their school and many of them live together. All of 

them create a community where the teachers and the students do a collaborative learning based on a 

bond of common interests. 

In respect of research question (2), this study found new significance of Folk high schools for 

young people below: 

� Possibility to learn normal subjects differently from mainstream teaching methods. 

This is an advantage common to all Folk high schools, most notably in Swedish Folk high 

schools. The opportunity to receive alternative education is indispensable for students 

who are not suitable for the educational method provided by mainstream educational 

institutions. �  

� Possibility to learn language and culture of Nordic countries intensively and prepare 

for their careers there (For international students, immigrants and so forth) 
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This is also an advantage that is common to all Folk high schools. For international 

students and immigrants, a Folk high school is qualified school to start learning. Because 

they not only acquire knowledge but also experience the culture of Northern European 

countries9. 

� Possibility to learn new subjects like e-Sports ahead of others. 

This is a feature found in a Folk high school in Norway. Folk high schools in Norway 

analyzed the needs of young people and implemented them into the school curriculum. 

Learning these progressive subjects as gap-year activities would have a great impact on 

the students' further careers. 

� Possibility to communicate with people of different ages, and be passed on 

knowledge and skills from older adults. 

This is a phenomenon seen in a Norwegian Folk high school. Although this study has 

focused on young people, on the other hand, Folk high schools provides education for all 

ages. Therefore, it stands to reason that young people can find themselves in a situation to 

capture the chance to encounter from many different generations. The exchange of values, 

knowledge and skills between various generations would generate a synergistic effect on 

learning. 

� Possibility to receive the same level of education as they can acquire in higher 

education with other students who have the same goal. 

This is peculiar about Finish Folk high schools. For young people aiming to learn in 

higher education, it is beneficial to be able to receive the same quality education as higher 

education at Folk high schools. This is a meaningful education that includes the students 

placed in the narrow space between different levels of education. 

 

� � In this study, we were able to see Folk high schools’ similarities from three different countries.  

These similarities are the tradition that Folk high schools had kept since its establishment. This 

traditional education, which was also seen in Efterskole, is meant to cultivate the abilities that 

young people are required in modern society.  

In Japan, the number of young people enroll to higher education immediately after graduating 

from high school has increased in recent years. In addition, according to a survey by the Ministry of 

                                            
9 Normally, lectures at Folk high schools are conducted in their native language. Therefore, it is 
desirable to study the basis of the language of each country beforehand. However, the lectures 
at the international courses were conducted using both English and native languages. The 
Japanese students we met in this study seemed to communicate with other students in both 
English and Norwegian because most of Nordic countries people can speak English fluently. 
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Education, Culture, Sports, Science and Technology, the employment rate of university graduates in 

fiscal 2018 was 98.0%. From this, it turns out that most university students in Japan enter the labor 

market without having any "gap-year". This seems to be efficient for Japanese labor market at first 

glance. However, as a result, there is a wide divergence between the abilities which students obtain 

before entering the labor force and the abilities which students are required from business 

community.  

Folk high schools' education gives us some ways to bridge the gap between educational 

institutions and the labor market. The key factors are to provide young people with time for 

self-reflection, opportunities to develop in communities and the strong relationship as independent 

individuals in the community. From this point of view, it could be said that the role of Folk high 

schools is similar to the role played by the homes and communities in Japan, as Kanazawa (2018) 

pointed out. Students can build mutual relationships based on dialogue in the community, and 

sometimes learn different values through intergenerational and intercultural exchanges. They can 

also think and find out their own role as the member of it, and develop their ability to work in a 

team. 

� � Project-based learning and community-based learning would be effective to provide these 

opportunities to university students. In addition, seminars and extracurricular activities may also 

satisfy the above three essences. However, none of these activities is just a framework without the 

third element: “the strong relationships as independent individuals in the community”. Teachers and 

career support professionals will be required to have the ability to develop students’ 21st Century 

Skills in a more equal and stronger relationship with students. 

Furthermore, this study revealed the differences in each country Folk high schools. The 

differences were discovered during the process that Folk high schools provide the types of 

education that cannot be covered by each country’s education system. Sometimes these types of 

education can be unique and advanced. Moreover, the education provided by Folk high schools in 

those countries accurately encapsulated the needs of young people in modern society. 

In Folk high schools, there are students of different ages. Many of them are students from 

Northern European countries, but some of them are from other countries all over the world. Some 

students have completed upper secondary school, others have not. However, at Folk high schools, 

regardless of their diverse background, every student can have a chance to study according to their 

own interests, aims and goals. Such comprehensive education will be strongly needed in Japan as 

well, where the number of students with school refusal is on the rise lately. 

 

Future research 
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Looking to the future, this study has identified several ways future research is worth.  

� � Firstly, it will be necessary to increase the number of case studies. We selected various types 

of schools. In addition, all interviewees provided their knowledge to us generously and responded to 

our questions as carefully as possible. Nevertheless, it can hardly be said that it covered all the 

significance of Folk high schools’ education. 

� � Second, quantitative survey is also effective related to the impact of Folk high schools’ 

education on the students' careers. Questionnaires on what kind of skills they developed, and what 

they achieved in the school, could be possible. Besides, a follow-up survey after several years the 

student has completed a Folk high school is more effective. 

� � Finally, we suggest the life story research of Folk high schools’ students as the most necessary 

future study. The reason is that, as already mentioned, there are diverse students in Folk high 

schools, and the interwoven students' life stories form the shapes of Folk high schools. 
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ABSTRACT 

Utilizing an anticolonial feminist theoretical framework as a lens, the author conducts a critical 

discourse analysis of a Gay-Straight Alliance guide for teachers in Canada. The goal of the paper is 

to uncover the ways in which this document subverts and reproduces white settler colonial 

discourse. This paper was written as a way to create a conversation about the ways in which we can 

do better as white educators in different global contexts. Through the theoretical framework and 

methodology, the author finds the document reproduces a colonial binary gender system, liberal 

multiculturalism as a goal which reproduces hierarchies of power, and a singular/static 

understanding of identities. The author concludes with three suggestions to help educators in 

different contexts to analyze the texts and resources they are utilizing in their own classroom 

contexts.  
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          This paper was written on stolen land. This is not an empty statement, but the reason and 

political stance through which I am writing. I am a white, cisgender queer woman writing from an 

unearned privileged position in the settler colonial context of Canada. I have the responsibility to 

speak against colonialism and Indigenous genocide. Although this is written in the context of 

Canada the framework and understanding of analyzing discourses can be applied in other colonial 

contexts, such as Northern Japan. I recently moved to Okayama, Japan and am only beginning my 

learning and thinking through the application of anticolonial discourses in the colonial state of 

Japan. This paper focuses on and analyzes a guide for teachers of how to run a Gay-Straight 
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Alliance or Queer Straight Alliance in the province of Alberta in Canada (ATA, 2015). The goal of 

the analysis is to uncover the ways in which this document subverts and (re)produces white settler 

colonial discourse. This paper was written as a way to create a conversation about the ways in 

which we can do better as educators in multiple global contexts. 

My aim is not to negate the great work this document is doing. As explained in the findings 

section, the guide is helping many youth in schools create spaces in which they can speak about 

oppression and create community. This document is the one I chose to analyze, as it is the most 

effective document I found in the Canadian context that spoke about creating spaces for LGBTQ 

youth in schools. It is doing great work, but because of the context and ways in which systemic 

oppression impacts us all in different ways, the document and we, as settler educators, can find 

ways to improve our teaching and subversion of white settler colonial discourse. The aim of this 

paper is to bring into conversation the ways in which we can subvert colonial discourses, through 

this ‘calling in’ and discussion of our endless journey of learning and growing as educators.  

  

Anticolonial Feminism Framework 

 For this paper, I use a specific anticolonial feminist framework as a lens to look at the GSAs 

and QSAs in Alberta schools: A guide for teachers document (ATA, 2015). Anticolonial feminism 

can be viewed as a blend of feminist postcolonial, decolonial, and anticolonial feminisms, with a 

focus on women of colour feminisms (Mendoza, 2016). These three branches of feminist theory are 

interrelated and can be seen as ideologies, historical moments, as well as practices and (re)actions 

against colonialism (Herzog, 2013). The way I explain anticolonial feminism for this project is one 

of many versions of anticolonial feminisms. 

 This framework seeks to critique and deconstruct colonialism in the current context as an 

ongoing (Wolfe, 2006), gendered process (Lugones, 2010). As a white settler on stolen land in 

Canada, to use anticolonial feminism allows me to deconstruct the logics of white settler 

colonialism, without taking space in decolonial theory (Patel, 2014). When I say ‘white settler 

colonialism,’ I am referring to the particular history of white, Eurocentric colonizing discourses in 

which dominant discourses are based on, which are embedded within white supremacy. Although I 

focus on white settler colonial discourse, there are similarities in other colonial contexts such as 

Japan and the framework should always be adjusted to fit the specific context. 

 

Inclusion within Liberal Multiculturalism 

 The foundation of this anticolonial feminist framework is based on the belief that inclusion 

should not be the end goal for minority groups. Problematizing inclusion within the liberal 
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multicultural society, Arvin, Tuck, and Morrill (2013) explain that inclusion is actually central to 

liberal multicultural frameworks, which create hierarchies within the settler colonial state. The 

liberal multicultural discourse ignores Indigenous sovereignty and sees all differences as being 

equal, with the goal to include diverse cultures into the white settler colonial discourse. Many 

Indigenous nations seek sovereignty and independence, not inclusion into a settler colonial state that 

continues to colonize, create hierarchies, wars, etc. (Arvin, Tuck, & Morrill, 2013). Inclusion is a 

form of assimilation, and we must question who is being included into what, and on whose terms 

(Kumashiro, 2002).  

 Liberal multiculturalism is key to the white settler colonial discourse. Liberal 

multiculturalism sees equality, not equity as the end goal, which flattens difference and assumes a 

similar starting point. The goal of inclusion or fitting into the dominant discourse allows for the 

settler colonial state to be seen as the liberal, benevolent saviour who can liberate the ‘third world’ 

‘Other’ (Mohanty, 1984). The white settler colonial discourse sustains and produces hierarchies 

(Giroux, 2001) and oppresses those who are not white and whose gender and sexual subject 

positions do not conform to patriarchal colonial dichotomies (Driskill, Finley, Gilley, & Morgensen, 

2011). I understand ideologies to be “the way in which meanings and ideas are produced, mediated, 

and embodied in forms of knowledge, cultural experiences, social practices, and cultural artifacts” 

(Giroux, 2001, p. 209) and discourses to be “ways of constituting knowledge, together with the 

social practices” (Weedon, 1987, p. 108).  

 

Beyond Safe Spaces 

 Part of liberal multiculturalism, in which white settler colonial discourse is disseminated, is 

based upon the understanding of safe spaces as a goal to equality initiatives. I problematize safe 

spaces and instead advocate for accountable spaces, as explained by Humera Javed (2017). Javed 

(2017) does not advocate for one of the three, but explained the critiques of safe spaces, as well as 

brave spaces, and a third way in which educators and activists could create space, called 

accountable spaces. I build on these ideas of accountable spaces for this anticolonial feminist 

framework.  

 Safe spaces are often created as a reaction to unsafe environments whether physical, 

emotional, or psychological and are inherently binary (Ryujin, Collett, & Mulitalo, 2016). The goal 

of the safe space is usually to create a space where students feel comfortable and able to take social 

and psychological risks without judgement or critique (Barrett, 2010). Safe spaces have been 

critiqued as they do not push students to question their beliefs or privilege and do not create safety 
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for marginalized students (Arao & Clemens, 2013). Safe spaces often re-centre dominant voices and 

do not deconstruct the idea of who the safety is for/from (Javed, 2017).  

 Many scholars have encouraged educators to move to a ‘brave space’ framework, which 

create opportunities for brave conversations about oppression, racism, and other social justice issues 

(Arao & Clemens, 2013; Ryujin, Collett, & Mulitalo, 2016). However, these brave spaces, although 

creating more opportunities for discussions about oppression, do not focus on the ways in which 

oppression is systemic (Javed, 2017). Accountable spaces are what this anticolonial feminist 

framework advocates for. Similar to brave spaces, accountable spaces allow for difficult or brave 

conversations about power and oppression, but sees oppression as systemic and how we are all 

differently implicated within these systems (Javed, 2017).  

Accountable spaces also advocate for a “calling in” versus a “calling out” of individual acts 

of discrimination (Javed, 2017). When people are called out about their individual oppressive 

action, they often feel attacked and defensive. When people feel defensive, it often creates a space 

where honest, productive dialogue cannot take place (Goodman, 1998). Accountable spaces allow 

for a dialogue that deconstructs systemic oppression and the multiple, complex, and intersecting 

ways in which we are implicated. Calling people into conversation creates a space for dialogue that 

understands actions are enacted within these systems of oppression and based on histories of 

systemic racism, sexism, homophobia, transphobia, etc. Calling in allows for a space where 

compassion and patience are key in order to “build the road” to equity and anti-oppressive spaces 

(Loan Trần, 2013), rather than a ‘calling out’ or ‘casting out’ which often ends the conversation. It 

is my hope that this paper is seen as a ‘calling in,’ whereby it can start a conversation about the 

ways in which we can all improve our ways of subverting colonial discourses. I am cognizant of the 

many hours that have been put into the document and recognize that it is doing many positive things 

for students, teachers, and communities. I also recognize that the ways the document (re)produces 

white settler colonial discourse are not intentional and we all need to continually fight against the 

dominant discourses in which we are embedded in (Mariposa, 2016).         

 

Constitutive Subjectivities and Intersectionality  

 This anticolonial feminist theoretical framework allows for an intersectional understanding 

of subjectivities. Instead of viewing our selves through an ‘identity’ lens, this framework sees our 

subjectivities as fluid, multiple, and constitutive of our race/racialization, gender, sexuality, 

religion, class, etc. all within the current settler colonial context. This framework utilizes Coloma’s 

(2008) theory of constitutive subjectivities as a way to understand how one sees them self, which is 

affected by how one is seen, or the “dialectical process of self-making and being made” (p. 20).  
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The Colonial Gender System 

 This theoretical framework allows me to understand that the system of gender, as it is 

enacted in the current context, is a settler colonial creation (Lugones, 2010). The “colonial gender 

system” (Lugones, 2010, p. 742) hierarchizes not just gender, but race, sexuality and class. This 

colonial gender system was invented in the process of colonization and is at the root of oppression 

which aims to hierarchize and dominate racialized and Indigenous peoples (Lugones, 2010). 

 

Systemic Oppression 

 When we understand oppression as part of larger systems, we create collective 

responsibility to name and deconstruct these systems of oppression. Systemic oppression can be 

understood through anti-racist theorists, which show the many covert and insidious ways in which 

some groups are oppressed while others are privileged through institutions, policies, assumptions, 

stereotypes, etc. (Hassouneh, 2006). When documents concentrate on individual acts of 

discrimination, they ignore the structures that allow these acts to take place and the logics behind 

them.  

 

Methodology 

 For this paper, I used the above theoretical framework as a lens to conduct a critical 

discourse analysis of the document, GSAs and QSAs in Alberta schools: A guide for teachers (ATA, 

2015). In order to do this, I examined the language used throughout the document to deconstruct 

what is said or not said. Analyzing language in this way helps to deconstruct the ways in which 

oppressive structures remain intact through language and assumptions (Fairclough, 1995). A critical 

discourse analysis allowed me to uncover the ways in which this document, although meant to 

subvert oppression, sometimes (re)produces the same oppressive structures.  

 Through the anticolonial feminist lens, the critical discourse analysis enabled me to see how 

white settler colonial discourse is “enacted, reproduced, and resisted by [the] text” (Van Dijk, 2001, 

p. 352). Analyzing the document, I asked: what kind of language is used to introduce/describe and 

compare different sexualities, genders, races, relationships/partnerships, identities/subjectivities, 

and oppressions/discrimination?; what assumptions are being made?; what language is 

included/omitted to explain systemic forms of oppression?; and how does the document speak about 

inclusion and multiculturalism or diversity? Asking these questions and analyzing this document is 

one lens of many in which the document could be analyzed. My hope is to use these findings in 

order to start a conversation on the ways in which we can continue to improve the way we subvert 
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the dominant white settler colonial discourse through our education initiatives. It is also a way to 

show educators the ways they can also analyze documents they are utilizing to see how they are 

reproducing systemic power and oppression.  

 

Findings and Analysis 

Creating Openings and Possibilities for Subversion 

 I found various ways in which the document creates openings or possibilities to subvert 

white settler colonial discourse. Although I will speak about some of the problematics in the goals 

of the GSAs/QSAs within the document, the reasoning behind creating these spaces and the 

tangible outcomes of the creation of the groups have been positive and life-changing for many 

(ATA, 2015). The document explains that the groups have reduced the rate of suicide ideations and 

have improved the promotion of mental health for all students (ATA, 2015). They have created 

spaces for youth to “openly question understandings of sexuality, challenge gender roles and 

expectations, and feel safe and valued for their differences” (ATA, 2015, p. 45). Creating these 

spaces has created possibilities for youth who are marginalized due to their non-normative genders 

and/or sexualities to find ways to subvert dominant discourses. The GSAs and QSAs have created 

opportunities for many youth to feel safe in real, tangible ways. Therefore, my aim is not to 

diminish the importance of these spaces, but to continue to improve the document, in order to 

ensure all students are given the opportunity to take part in these spaces and how these spaces can 

create possibilities for the deconstruction of systemic oppression.  

The document creates possibilities for subverting white settler colonial discourse through the 

opening up of the name ‘GSA’. Originally, the document was entitled, Gay–Straight Student 

Alliances in Alberta Schools: A Guide for Teachers (Wells, 2006) and spoke about GSAs without 

problematizing the exclusionary aspect of the name. The revised document (ATA, 2015), opens up 

the name to include the identifier ‘queer’. The term queer is “... neither a foundational logic nor a 

consistent set of characteristics” (Jagose, 1996, p. 96), but a way to oppose normalizing, 

disciplining forces (Seidman, 1993). Queer has been reclaimed by some to signify not only the non-

heteronormative nature of one’s gender or sexuality, but also its fluidity and/or the suspension of a 

gender and/or sexuality classification (Blackburn, Clark, & Nemeth, 2015). In addition to this 

opening for queer-identifying students, the document speaks about creating a name for the group 

that works for the environment of the school (ATA, 2015).  

The document does a great job at explaining the use of gender-neutral pronouns. In addition to 

including a ‘Pronoun Reference Sheet,’ which includes different pronouns used for all genders, 

there is a conversation around the reasoning behind the use of gender-neutral pronouns. The 
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document explains people tend to use gender-neutral pronouns because of their own gender identity, 

to make a political statement about the irrelevance in many contexts of gender, and/or to be in 

solidarity with someone in their life who uses gender-neutral pronouns (ATA, 2015, p. 18). This 

opening up allows for a subversion of a binary gender system, which includes those that may 

identify as cisgender.  

In addition to explaining the use of gender-neutral pronouns, the document also explains 

genders and sexualities as fluid (ATA, 2015). Within a list of definitions, where a disclaimer is 

made that the definitions are only a starting point as they will continue to evolve, the document 

takes note of multiple genders and sexualities that are not binary, such as ‘non-gender,’ ‘gender 

queer,’ ‘pansexual,’ and ‘two-spirit’ (ATA, 2015, p. 8-9). Again, this allows for a subversion of the 

colonial binary gender system.  

Another opening that the document creates, is the conversation between different oppressions. 

The document encourages students and teachers to reach out to other student groups that “have an 

interest in issues of diversity (eg, Amnesty, multiculturalism, student council, global issues etc)” 

(ATA, 2015, p. 32). ‘Teaming up’ with other clubs “to promote awareness of racism, religious 

intolerance and other forms of oppression” (ATA, 2015, p. 55) can create the possibility for an 

understanding of subjectivities as intersecting and constitutive of contexts and histories.  

Although in the next section I will critique the problematic use of inclusionary goals through a 

liberal multicultural framework, the document is creating space for conversations for the subversion 

of white settler colonial discourse. There is a section in the document which explains “How to 

Make Your GSA or QSA Trans* Inclusive,” which includes specific ways in which the groups 

could do this. In another section of the document that explains how to start a GSA or QSA, it 

suggests to “make an extra effort to make your GSA welcoming to trans-identified, two-spirit, and 

youth from differing ethnic and cultural backgrounds” (ATA, 2015, p. 34). Although there are no 

examples of how to do this, there is an opportunity here to have a conversation about what this 

would look like. However, discussed in the critiques section of the analysis, this statement is also 

based on an assumption that the GSA or QSA is a space where cisgender, white youth are including 

‘the Other’ into the group. This calls attention to the ways we, as educators, should be cognisant of 

the language used and assumptions made through language. 

Although the document often explains power and oppression through individualistic language, 

there are some examples in which the document introduces the idea of systemic oppression. For 

example, in explaining the roles of GSAs and QSAs, the document explains that the groups can be 

“understood as one vital part of a systematic approach to reducing bullying and improving student 

safety and acceptance of differences” (ATA, 2015, p. 30). It goes on to explain that without 
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community support, the groups will likely remain isolated, and then goes on to explain four 

different types of GSAs or QSAs (assuming these are created based on the school climate). In 

another section, the document explains that the students are able to question “heterosexism, 

classism, racism and other forms of unearned privilege” (ATA, 2015, p. 45). This shows that 

although there is not a concentration on the unpacking of systemic oppression, there is an 

opportunity to open up conversations to deconstruct oppression as systemic.  

The document does not use a lens that understands subjectivities as constitutive or 

intersectional; however, there are a few instances that language is used to suggest the importance of 

understanding identities as complicated. In the fourth type of GSAs or QSAs, which aim to “effect 

educational and social change,” the goal is to “have an anti-oppression educational mandate across 

intersections of difference (race, gender, class, ability, sexual orientation, gender identity etc)” 

(ATA, 2015, p. 31). This creates a possibility to recognize the complicated and differently 

situatedness of identities/subjectivities and oppression. The document also explains, “Sexual and 

gender minority students are in every school, culture, ethnicity, socioeconomic class and society in 

the world” (ATA, 2015, p. 43), which pushes people to think about the different implications of 

subject positions. This is important to think about in the context of Japan, where these issues are 

often not spoken about and seen as ‘western.’ 

 

How the Document is (Re)Producing White Settler Colonial Discourse 

(Re)Producing a Colonial Binary Gender System 

Although the document subverts the colonial binary gender system through some of its 

definitions and language use, there are moments of slippage when the document (re)produces it. In 

some instances, the document uses “his or her” instead of gender neutral language (ATA, 2015, p. 

8, 9, 25), which reproduces a binary gender system. In other instances, the document reiterates a 

binary when referring to “both” genders or sexes (ATA, 2015, p. 8, 9, 60), and other binary 

gendered language such as girl and boy/guy (p. 57, 58, 59, 60), woman or man (p. 57), or male or 

female (p. 8, 9, 59). One example of this includes when the document explains, “There’s no proof 

that therapy can make a person’s sexual feelings or feelings of love disappear or affect whether they 

feel like a boy or a girl on the inside” (ATA, 2015, p. 60). Another example includes when the 

document states, “some people’s bodies are different from the typical male or female; they’re still 

male or female but they have important differences, too…They’re intersex” (ATA, 2015, p. 59). 

Stating that “they’re still male or female” erases multiple identities that do not conform to a colonial 

binary gender system. In the Japanese context, where being recognized as trans is only available 
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through GID discourse and surgery, it is important to think about gender outside of these binary 

ways of thinking. 

In addition to these slippages in language that (re)produce a colonial binary gender system, the 

document often omits trans people or gender-nonconforming identities and concerns and instead 

concentrates on sexuality. Although there is research on transgender and gender-nonconforming 

youth, and sexuality and gender minority youth of colour, this is not a concentration of the 

document (p. 22). In many instances, the document highlights solely a minority sexuality and its 

related discrimination in schools (p. 43), rather than looking at both gender and sexuality and 

without reference to other intersecting identities, such as racialized or Indigenous youth.  

The document focuses on minority sexualities, and more specifically, it focuses on gay and 

lesbians (i.e., p. 15, 56, 57, 58, 59). For example, the document speaks about “gay and bisexual 

guys”, but then assumes a male partner when it explains, “Gay and bisexual guys are more likely 

than average to ever have an HIV-positive partner, and that partner may not know that he’s HIV-

positive” (ATA, 2015, p. 59, emphasis added). Another includes the suggestion to “put on a gay-

themed play” (p. 55), without mention of other marginalized subject positions.  

Another way in which the document (re)produces a colonial binary gender system is through its 

language use when referring to families. In a section which speaks about age appropriate 

conversations, the document does refer to different types of families that are not the typical or 

normative nuclear family structure. Unfortunately, there is a continual slippage of language when 

referring to families throughout the document. The word to refer to a caregiver/guardian of students 

is usually “parents”. The word parent is used 14 times and the word parents is used 28 times, which 

shows the favour of a two-parent household. The words ‘caregivers’ is used twice (p, 14, 16) and 

‘guardians’ is used once (p. 39), which still favours the plural instead of a household with one adult 

caregiver. As divorce and other different family dynamics increase in Japan, it is important to think 

about assumptions made in texts, resources, and teaching.    

 

(Re)Producing Liberal Multiculturalism  

 Although many youth with non-normative genders and sexualities want to be included, 

there are still many that do not want to be included into the system that oppresses them. When the 

goal of activists’ work is inclusion, it actually (re)produces hierarchies and power/oppression within 

settler colonial states (Arvin, Tuck, & Morrill, 2013). The goal of inclusion ignores Indigenous 

sovereignty and is akin to assimilation practices, as there is no questioning of what people are being 

included into and on whose terms. The framework of inclusion, based on liberal multiculturalism, 

“assume that all minorities and ethnic groups are different though working toward inclusion and 
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equality… in terms that coincide with the expansion of the settler state” (Arvin, Tuck, & Morrill, 

2013, p. 10). These inclusionary goals ignore systemic oppression and instead see that inclusion 

into the dominant white settler colonial system will end oppression. Instead, we should examine the 

possibilities of other ways of thinking that are counter to rigid, hierarchical, colonial 

epistemologies.  

Throughout the document, there is an explicit goal of inclusion (i.e., p. 5, 19-21, 23, 24, 31, 

36, 38, 40-43, 46, 49-51). Although the intension behind inclusion can be genuine in its aim, the 

focus individualizes marginalization in many instances and fails to call out systemic oppression. 

The focus on inclusion ignores the multiple, intersecting ways in which people are oppressed by the 

system in which it is aiming to include the youth into. Without questioning what youth are ‘fitting 

into’, the goal of inclusion can remain superficial and individualized. When the goal is ‘fitting in,’ 

we assume the structure is created to ‘make space’ for those that are marginalized by it. Even if 

those that are seen as ‘other’ are included, the space was created by and for the dominant group. 

 The concentration on inclusion often alludes to the idea that if teachers are trained and 

students are aware of gender and sexual minority students, oppression will discontinue (ATA, 2015, 

p. 23). As inclusion is a settler goal of assimilation (Arvin, Tuck, & Morrill, 2013), it would be 

beneficial for the GSAs and QSAs to look at the multiple ways in which they are implicated in 

systemic oppression. The inclusionary framework which concentrates on ‘human rights’ ignores 

who is included in these human rights, or who counts as ‘human’.   

 

(Re)Producing Liberal Multiculturalism through Safe Spaces 

 Creating a safe space may not be effective for social justice activism and conversations. A 

safe space is often conflated with comfort (Arao & Clemens, 2003), but comfort for whom? Moving 

from the framework of safe space to accountable spaces, it is important to see our selves in relation 

with one another and to question where dominant discourses and systemic oppression are rooted. Of 

course, the goal of providing a space in which marginalized youth feel safe and comfortable does 

work for some; however, this could also mean that there are youth who are not feeling safe in these 

spaces. A safe space is one that is not likely to create controversy, contradiction, or difficulty; 

however, “authentic learning about social justice often requires the very qualities of risk, difficulty, 

and controversy that are defined as incompatible with safety” (Arao & Clemens, 2003, p. 139). 

Throughout the document, the GSAs and QSAs are referred to as safe spaces from the rest of the 

presumably unsafe school; however, this also victimizes the youth who participate in these clubs 

and does not look at the ways in which they may be privileged. This can create an environment 
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where the dominant voice within LGBTQ2SI+ communities overshadows others and the racialized 

and/or Indigenous students’ needs are silenced.  

 One way the document creates this goal of ‘safe space,’ which seeks equality for some at 

the expense of others, is through liberal multiculturalism. In the document, the goal of equality is 

often sited instead of equity (i.e., p. 17, 22, 24, 49, 60). Equality is a liberal multiculturalist goal that 

allows for the assimilation of the ‘good’ deviant who can conform to white settler colonial 

discourse. The goal of equality is often paired with the goal of human rights within the document 

(i.e., 17, 22, 24, 60). This framework of human rights is based on neoliberal discourses which aim 

to create safe spaces without difficult conversations, at the expense of marginalized groups.  

This discourse of equality and ‘soft’ conversations or ‘safe spaces’ is shown when the 

document explains how teachers should talk about people who are intersex. The document states,  

If students ask about intersex people, it’s perfectly appropriate to add: If a person’s body 

isn’t exactly the way doctors expect a boy’s body to be or the way they expect a girl’s body 

to be... (ATA, 2015, p. 58)  

Before this statement, the document suggests that educators explain that not all people have the 

same chromosomes, but does not use the word ‘intersex.’ In addition to (re)producing a colonial 

binary gender system, suggesting that this information is shared “if students ask” shows how the 

educator may not be able to disrupt preconceived notions, unless prompted to do so.  

 

(Re)Producing Singular Ideas of Identities 

 Many of the issues addressed above could be alleviated, in part, by adopting an anticolonial 

feminist lens to creating GSAs or QSAs. The document often separates gender and sexuality, as if 

they are opposing or not connected, and rarely mentions the intersections of race and other 

identities. Throughout the document there are many instances in which there is an attempt to speak 

about oppression or experiences of the marginalized youth, but usually this is only within the lens 

of gender and/or sexuality (i.e., p. 6, 12, 13, 14, 15, 17, 23, etc.). The document could create much 

deeper conversations about systemic oppression if the understanding of identity was through the 

lens of constitutive subjectivities, which acknowledges the interconnected and complex relationship 

between subject positions.  

 The simplified idea of identities helps to invisibilize the oppression that occurs within 

LGBTQ2SI+ spaces. Explained earlier, GSAs and QSAs can create ‘safe spaces’ for white, 

cisgender youth, but not other marginalized youth. On page 12 of the document, there is a chart that 

shows statistics of LGBTQ youths’ experiences in schools. The statistics compare LGBTQ youth to 

heterosexual youth generally, and does not mention the ways in which Trans, racialized, and Trans 
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people of colour or Two-Spirit people are differently marginalized. The document also explains that 

“LGBTQ youth are one of the few invisible minorities in schools” (ATA, 2015, p. 15). This 

invisibilizes the experiences of Trans, gender-nonconforming, racialized, and Indigenous youth and 

their intersecting subject positions within LGBTQ2SI+ communities. The focus on sexuality alone 

lumps the oppression of white cisgender youth with racialized, Indigenous, and gender-

nonconforming youth.  

 The document speaks of race on eight pages of the 60-page document. This conversation is 

usually within a list of differences, without speaking about the complex and specific ways in which 

racism occurs within LGBTQ2SI+ communities. When the document speaks about race in more 

detail, it sometimes does so in problematic ways. For example, the document states, 

Some people might think that only LGBTQ persons will promote equal rights for sexual or 

gender minority people. This is a common fallacy. Were African-Americans and African-

Canadians the only persons involved in the civil rights movement? (ATA, 2015, p. 44) 

This comparison of LGBTQ folks to the civil rights movement disregards the racism and power 

relationships within LGBTQ communities in current schools and communities. It also separates 

LGBTQ people and African-American or African-Canadian people, as if they are mutually 

exclusive.  

 

Next Steps/Ways Forward 

 I feel it is important to have this conversation, especially as many of the GSAs or QSAs that 

exist today in North America are led by cisgender, white people (Poteat & Scheer, 2016). It is also 

important to think about the ways that these spaces are created, as they become more popular in the 

Japanese context. When thinking about ‘diversity,’ it is important to think about the multiple ways 

in which people experience the world and multiple forms of oppression. Through this paper, I have 

explained the way I feel this GSA/QSA guide document subverts as well as (re)produces white 

settler colonial discourse. Through the analysis, I have developed three suggestions for those 

facilitating GSAs or QSAs and for educators more broadly. I hope the following suggestions can 

create a continuing conversation on the ways we can subvert dominant discourses in multiple 

global, colonial contexts. Of course, there is no one solution to improve this guide and no one 

solution to end colonial discourses, but educators can use these suggestions as a starting point in 

their own global contexts.  

The first suggestion is the deep understanding of intersectional and constitutive 

subjectivities through a reflection of our language use and assumptions. Questioning the colonial 

binary gender system and understanding people as fluid, multiple beings within certain contexts 
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could help to question the taken-for-granted colonial binary gender system. When speaking about 

gender or people in general, simple words such as he/she, him/her, and so on exclude many people 

that do not conform to the colonial binary gender system. Opening up language to allow for the 

recognition of multiple genders with the use of gender-neutral language and pronouns (i.e., 

they/them) will help to deconstruct colonial assumptions about a binary male/female or 

masculine/feminine gender system. This can also be used in other contexts by using gender neutral 

ending names, such as ‘san’ in the Japanese context and not referring to someone as a man or 

woman, but only by their name. 

If teachers can try to understand identities as intersectional, or constitutive of certain 

contexts, and also understand that they can be fluid and multiple, then there would be a radical 

rethinking of the way in which we speak about identities. The document focuses on gender and 

sexuality, which of course is understandable given that the goal is to create GSAs or QSAs, but by 

focusing on gender and sexuality, without continually acknowledging the multiple ways in which 

race, class, and religion shift the ways in which we see and are seen by others through a gendered 

and sexuality lens, the understandings of gender and sexuality will remain through a white settler 

colonial lens. In the Japanese context, it is important to think about how gender and sexuality are 

seen much differently than in the Canadian context, as well as the way Korean and Chinese people 

are marginalized in the because of Japan’s colonial history.  

 The second suggestion I have developed is for teachers and students to critique goals of 

inclusion or fitting in. Along with this is a questioning of who is allowed to fit into what? 

Questioning goals of inclusion can help to deconstruct larger systems of power and oppression that 

often become invisible when conversations surround the need for certain groups to be included into 

the white settler colonial discourse. Although inclusion is a real goal for many youth that are 

marginalized, questioning inclusive practices or liberal multiculturalism as a whole can help to 

understand the systemic reasons why there is this exclusion in the first place. This can also be 

translated into other contexts by questioning taken for granted assumptions of power structures, as 

we can always ask ‘who is being asked to fit into what, and on whose terms?’ (Kumashiro, 2002). 

In Japan, diversity clubs could work as a group to think about the ways in which people are 

differently marginalized through society and policies, such as maternity leave, expectations of 

gendered clothing, and so on. 

 The last suggestion I have is questioning the goals of a safe space. This is related to the 

goals of inclusion or fitting in. Teachers and students can think about who the space is safe for. If 

the framework of safe spaces equates safety with comfort, then those students who are marginalized 

will continue to be marginalized, as difficult conversations will not be had that allow those in 
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dominant positions to be questioned. For example, although women are marginalized in the 

Japanese context, women-identified members of a diversity club could examine the ways in which 

they have privilege due to ethnicity, language, class, and so on. It is important to question the ideas 

behind liberal multicultural ideals, such as the assumptions of equality as an end goal. If the 

understandings of oppression within the spaces of the GSA, QSA, or diversity club are not 

structural, they become individualized and people may feel targeted/attacked and may disengage.  

 This calling in has hopefully started a conversation on the ways that educators, especially 

those whom are white and cisgender, can do better as settler educators. Always acknowledging and 

fighting the dominant, colonial discourses is important to make any shifts in the systemic 

oppression that impacts all of us in different ways. Viewing research through an anticolonial 

feminist framework is one way in which we can start a conversation on the ways in which we often 

unknowingly (re)produce oppressive colonial discourses. I hope that this paper has contributed to 

the much needed and complex subject of anticolonial work.  

 

Works Cited 

Alberta Teachers’ Association (2015). GSAs and QSAs in Alberta schools: A guide for teachers. 

Originally published by Kristopher Wells (2006). Edmonton, Alberta, Canada: Alberta 

Teachers’ Association. Retrieved from http://albertagsanetwork.ca/wp-

content/uploads/2016/08/GSAs-in-Alberta-Schools-Guide.pdf 

Arao, B. & Clemens, K. (2013). From safe spaces to brave spaces: A new way to frame dialogue 

around diversity and social justice. In Lisa M. Landreman (Ed.), The art of effective 

facilitation: Reflections from social justice educators (pp. 135-150). Stylus Publishing. 

Arvin, M., Tuck, E., & Morrill, A. (2013). Decolonizing feminism: Challenging connections 

between settler colonialism and heteropatriarchy. Feminist Formations, 25(1), 8-34.  

Barrett, B. (2010). Is ‘safety’ dangerous? A critical examination of the classroom as safe space. The 

Canadian Journal for the Scholarship of Teaching and Learning, 1(1), 1-12. 

Blackburn, M. V., Clark, C. T., & Nemeth, E. A. (2015). Examining queer elements and ideologies 

in LGBT-themed literature: What queer literature can offer young adult readers. Journal of 

Literacy Research, 47(1), 11-48.  

Coloma, R.S. (2008). Border crossing subjectivities and research: Through the prism of feminists of 

color. Race Ethnicity and Education, 11(1), 11-27.  

Driskill, Q., Finley, C., Gilley, B. J., & Morgensen, S. L. (2011). The revolution is for everyone: 

Imagining an emancipatory future through queer indigenous critical theories. In Q. Driskill, 

C. Finley, B. Gilley and S. Morgensen (Eds.), Queer indigenous studies: Critical 



���	�����Journal of Engaged Pedagogy Vol.18-1 2019 
 

 

 

151 

interventions in theory, politics and literature (pp. 211-222). Tucson, AZ: University of 

Arizona Press. 

Fairclough, N. (1995). Critical discourse analysis: The critical study of language. London and New 

York: Longman Group Ltd. 

Giroux, H. A. (2001). Theory and resistance in education: Towards a pedagogy for the opposition. 

Westport, Connecticut: Bergin & Garvey. 

Goodman, D. J. (1998) Lowering the shields: Reducing defensiveness in multicultural education. In 

R. Chavez Chavez & J. O’Donnell (Eds.), Speaking the unpleasant: The politics of 

(non)engagement in the multicultural education terrain (pp. 247-264). New York: SUNY. 

Herzog, B. (2013). Anticolonialism, decolonialism, neocolonialism. In The Encyclopedia of Global 

Human Migration, Vol. 2 (pp. 523-527). Hoboken, NJ: Wiley-Blackwell. 

Jagose, A. (1996). Queer theory: An introduction. New York University Press.  

Javed, H. (2017). Dialogic encounters and the question of curricular equity: Negotiating justice 

between safe spaces, brave spaces, and accountable spaces. Paper presentation presented at 

the Provoking Curriculum Conference. McGill University: Montreal, Quebec.  

Kumashiro, K. (2002). Theories and practices of antioppressive education. In Troubling education: 

Queer activism and antioppressive pedagogy (pp. 31-75). New York: Routledgefalmer.  

Loan Trần, N. (2013). Calling IN: A less disposable way of holding each other accountable. 

Retrieved from http://www.bgdblog.org/2013/12/calling-less-disposable-way-holding-

accountable/ 

Lugones, M. (2010). Toward a decolonial feminism. Hypatia, 25(4), 742-759.  

Mariposa (2016). A practical guide to calling in. Retreieved from 

https://theconsentcrew.org/2016/05/29/calling-in/ 

Mendoza, B. (2016). Coloniality of gender and power: From postcoloniality to decoloniality. In L. 

Disch & M. Hawkesworth (Eds.), The Oxford handbook of feminist theory (pp. 100-121). 

New York: Oxford University Press. 

Mohanty, C. T. (1984). Under western eyes: Feminist scholarship and colonial discourses. 

Boundary 2, 12(3), 333-358.  

Patel, L. L. (2014). Countering coloniality in educational research: From ownership to 

answerability. Educational Studies, 50(4), 357-377. 

Poteat, V. P., & Scheer, J. R. (2016). GSA advisors’ self-efficacy related to LGBT youth of color 

and transgender youth. Journal of LGBT Youth, 13(4), 311-325. 



 

 

152 

Ryujin, D. T., Collett, D. & Mulitalo, K. E. (2016). From safe to brave spaces: A component of 

social justice curriculum in physician assistant education. Journal of Physician Assistant 

Education, 27(2), 86-88. 

Seidman, G. (1993). ‘No freedom without the women’: Mobilization and gender in South Africa, 

1970-1991. Signs: Journal of Women in Culture and Society, 18, 291-320. 

Van Dijk, T. (2001). Critical discourse analysis. In D. Schiffrin, D. Tannen, & H. E. Hamilton 

(Eds.), The handbook of discourse analysis (pp. 352-371). Malden, MA: Blackwell. 

Weedon, C. (1987). Feminist practice and poststructuralist theory. Cambridge: Blackwell.  

Wells, K. (2006). Gay–straight student alliances in Alberta schools: A guide for teachers. 

Edmonton, Alberta, Canada: Alberta Teachers’ Association.  

Wolfe, P. (2006). Settler colonialism and the elimination of the native. Journal of Genocide 

Research, 8(4), 387-409.    

 



������
��Journal of Engaged Pedagogy Vol.18-1 2019 

 153 

 

Developing critical awareness of language use and power in a university class in Japan�   

      

Takayuki Okazaki 

Kindai University 

 

This paper will describe the initial process of developing a course on language and power tailored to 

third year students in an undergraduate university in Japan. The purpose of this course was to deepen 

students’ understanding of the political nature of language choices and increase their critical 

awareness on cultural issues around language varieties. First, the problem-posing activities used in 

the class will be outlined. This will be followed by preliminary data analysis of these critical 

awareness raising activities and a discussion of pathways for the future based on this analysis. 

 

In recent years, the incorporation of compulsory study abroad for a semester or year within the 

tertiary program has become popular in Japan. More faculties with the name of “global” or 

“international” tend to send students abroad while offering pre-departure preparation courses and 

post-return academic courses. The Japan Student Services Organization (JASSO, 2017) reports in 

their annual survey "Survey on Japanese students studying abroad under inter-university agreements, 

etc." that while in 2004, universities in Japan sent 18,540 students abroad under these types of 

agreements, 2016 saw this figure increase three fold to 60,643. Furthermore, nearly 20,000 students 

study longer than 3 months, which indicates that one-third of these students are studying abroad for 

an entire semester or even longer.  

 

An increasing number of international students are also studying abroad in Japan. This increase is 

due, in part, from support from the Ministry of Education, Culture, Sports, Science and Technology 

(MEXT). Universities in Japan are encouraged to receive more and more international students by 

MEXT. Though it is limited to 37 universities, the MEXT’s Top Global University Project provides 

annual grants to boost the number of foreign staff, secure more overseas admissions, with the 

eventual goal of increasing international rankings. By the year 2023, one of the project goals is to 

roughly double the number of international students to 73,536 (MEXT, 2018). In addition, the MEXT 

Top Global University Project has set two targets for all 37 universities: 1) to triple the classes taught 

in a foreign language to 55,928 by 2023; 2) to offer 1,226 programs where students can graduate by 
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using only a foreign language by 2023 (MEXT, 2018). The foreign language, here, predominantly is 

implied to be English although it is never stated overtly in the outline. Whether it be one of the 37 

universities or not, the medium of instruction being English has become popular among high school 

students and parents and thus, advertised through university websites and pamphlets.  

 

What these two contexts bring together is the classroom where international students and students 

who studied abroad end up studying together in English. This paper describes the course offered in 

2018 for the first time with 84 students who returned from a year long study abroad program and four 

international exchange students, and shares preliminary data analysis on the critical awareness raising 

activities conducted in the course. The data analyzed in this paper is derived from reflection papers 

submitted by students during the first three weeks of the course. Students were given opportunities to 

consider their own language use and beliefs, prior to delving into more complex topics. The main 

purpose of this course was to deepen students’ understanding of the political nature of language 

choices and increase their critical awareness on cultural issues surrounding language varieties.  

  

Critical Awareness 

Critical consciousness is often defined with the work of a Brazilian educator, Paulo Freire. In the 

1960s, Freire suggested a departure from the traditional “banking model” of education where literacy 

is taught to be mastered as a set of decontextualized cognitive skills, to a “problem-posing” process 

that makes literacy relevant and engaging in the lives of learners (Okazaki, 2005). With this process, 

‘common-sense’ knowledge is examined (Simon, 1992) and learners are to become active agents in 

shaping their own realities.  

 

Martinez (2004) summarizes the Freirean critical consciousness:   

• Critical Consciousness is a dialectical process; changes in an individual’s internal world can 

only come about when there are changes in an individual’s external world. At the same time, 

changes in one’s external world can only come about following changes in one’s internal 

world.  

• Critical Consciousness is a process that involves helping individuals name the multiple 

conditions of their lives, identify the limits imposed by their situation, and take action to 

transform the conditions. 
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• Critical Consciousness allows people to question the nature of their historical and social 

situation, to read the world, with the goal of transforming the object experience into a subject 

experience (p. 5). 

In the field of ESL teaching, critical pedagogy has also been utilized to enrich the classroom 

experience. Morgan (1998), for instance, developed critical pedagogy classes aiming at critical 

awareness raising. He documented how he selected discussion materials to be both socially and 

individually meaningful to students and encouraged them to reflect on their own life histories so that 

they find themselves in larger contexts. For example, the class writing, speaking and reading 

activities enabled his ethnically Chinese students to see the way in which they have been positioned 

as immigrants and, for most of them, female. In Benesch’s (2001) ESL psychology class, she selected 

anorexia as a discussion topic to connect students’ private concerns and academic study. With 

engaged dialogues with students, her female students discovered their subjection in terms of body 

image and her male students realized their positioning of body image and control. Through these 

classes, students could engage in meaningful content in a manner that could help them deal with 

issues they faced in the real-world. 

 

Referring to Paulo Freire’s work and drawing upon the work of pedagogues in the ESL context. I 

defined critical awareness “as the ability to realize and question the reproduction of socio-cultural 

and historical injustice, as well as power relationships in one’s own culture, the target culture, and 

global cultures” (Okazaki, 2005; p. 181). Since language use inherently has relationship with power, 

developing critical awareness in the classroom becomes especially pertinent to students lived 

experiences outside the classroom.  

 

Exploring the Sociopolitical Nature of Language: An Elective Course of Study    

The course on language and power was one of the compulsory elective courses at a large private 

university in a mid-sized city in the region of Kansai in Japan. The course is originally designed for 

the third-year students returning from eight months of studying in an Intensive English Program 

(IEP) and some taking college classes at universities in the United States. As mentioned above, with 

the push to increase the number of international students enrolled in Japanese Universities with 

inter-university agreements, the class had four exchange students; one native speaker of English and 

three non-native speakers of English (two students from Europe and one from East Asia). While the 
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majority of the students in this course are from Kansai, some students come from other parts of Japan 

including Chugoku and Kyushu area or abroad including Korea and Taiwan. It is advertised that 

more than 70% of the classes at this department are taught in English by multilingual instructors.  

 

The course was the site of the participatory action research project I conducted in which I collected 

data in the process of developing and teaching the course. Classes met for 90 minutes, once a week 

on Tuesday, for a 15-week semester from April to July 2018. The multiple purposes of the courses 

were to deepen students’ understanding of the political nature of language choices and increase their 

critical awareness on cultural issues around language varieties while developing confidence in their 

ability to effectively communicate orally and in writing in English.  

 

In every class, the students were given 15 minutes to reflect on the class, discuss what they thought 

about with their partners and write their reactions to their discussion with their classmates and the 

teacher at the end of the class. In the following week, the teacher started class with PowerPoint slides 

summarizing students’ reactions and picking up some thought-provoking reflections that students 

wrote to share with the class. They also had three writing projects which they shared in class. While 

sharing, they were encouraged to write comments on papers they were reading and discuss with the 

groups issues that arose. It was hoped that through this dialogic engagement and problem posing, 

shared goals of social and political justice might be furthered (Morgan, 1998). The final project was 

to conduct research on one of the topics discussed in class and make a class presentation based on 

this research.  

 

Week 1: Raising Awareness on Language Use 

To encourage students to examine “common-sense” knowledge (Simon 1992) and find themselves in 

larger contexts by reflecting on their own and family histories, I have chosen to start the class with 

discussing the issue of dialects as every student comes with their native dialect.  

 

Week 1: Discussion Questions 

• What language varieties do you speak?  

• When and in what situation do you use a certain dialect?  

• When a teacher asks you to read a book out loud in class, what variety do you use?   

• When you are making a speech in class, what variety do you use? Why? 
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• When you are with friends from different regions, what variety do you use? Why? 

• What kind of “power” do you think is related to languages?   

• How do you translate “native language” into Japanese?  

• Why is it transited into Bokoku-go (	�� mother nation language)?  

• Why is the school subject teaching Japanese called Kokugo (�� national language)?  

 

In certain situations, many people in Japan choose to use the standard variety derived from Tokyo or 

a powerful variety from Kansai. Therefore, these questions are designed with the hope that students 

will become aware of the presence of language varieties that have more power and those that have 

less power. The last three “problem-posing” questions were used to encourage students to examine 

what they may assume to be commonsense and ask questions among themselves in order to examine 

socio-historical circumstances more carefully, including modern language ideology and 

monolingualism. 

 

Initial reflections from the first class discussion on those questions above tended pointed to the fact 

that many students had never paid careful attention to the language varieties that they use. An 

example reflection that summarizes the sentiments of the students in the class who come from places 

that use dialects that are not considered the standard: 

 

I haven’t thought what variety I use on my speech and when I read the textbook in class. I 

thought it is interesting to learn about our language. [Student A] 

 

Some students became interested in paying attention to and showed their interpretation of different 

varieties. For Student B one of the majority students from Kansai, the standard one was “polite” and 

thus they tend to use it in more formal settings and their dialect at home. 

 

I’ve never thought about the language like dialect. It’s interesting that I use my dialect 

when I am at home, especially angry. On the other hand, I use standard Japanese while 

taking class or talking with boss, teachers. This is because it is polite. [Student B]   

 

Student C, on the other hand, is from Hiroshima and was fully aware of the varieties they use. They 

are carefully and sensitively controlling the use of their dialects to be accepted in the student 
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communities in Kansai.     

 

If I use Hiroshima dialect to talk with Kansai friends, they might feel scared or I am angry 

to them. That’s why I am carefully using Kansai dialect when I talk with Kansai friends. 

[Student C] 

 

Having them share these different perspectives on language choice among groups first and then to the 

whole class with the reflection paper was a way for all of the class to understand each person’s point 

of view, examine what is common sense in their communities and become more aware of the power 

balance. On the Kansai dialect, it is interesting to note that some students find it surprising that 

people in Kansai read a book out loud in the intonation of Tokyo dialect as it is often believed that 

people in Kansai do not change their way of speaking. However students became aware that more 

Kansai students started using the standardized variety now at least in the case of reading texts out 

loud in class.      

 

I learned a lot of people (classmates) use standard Japanese when they read a book out 

loud in class. I’m really surprised. Because people who use Kansai dialect tend to use 

their dialect even when they are together with people who don’t speak Kansai dialect. 

[Student D]   

 

On the language differences and power, as the course syllabus talked about the future course plans 

that include the power gap between languages of colonization such as English and Japanese and 

indigenous languages such as Maori and Ainu, some students showed some awareness on the power 

balance at the beginning of the semester.     

 

I think that some popular languages have more power than others especially in education 

and politic. For example, most of politic issues are discussed in English all over the world 

like the UN and never in minor languages. [Student E] 

 

On the translation of native language, it is still very common that it is translated as Bokokugo (	�

�), each of whose sound represents mother, nation and language. So many people do not 

differentiate the language they grow up with and the language that the country they live in adopted as 
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their national language. Since for the majority Japanese people, their native language and national 

language are both Japanese, they are often confused to be the same and not questioned. Some 

students shared their understanding that a native language and an official language is a different idea 

and problematized the use of the word Bokokugo.  

 

I think “native language” is what people are raised in or started to speak in early 

childhood but “Bokokugo (Mother Nation Language)” is the official languages of 

countries where people come from. So for some people, their “native language” is not 

their “Bokokugo”. . [Student F]   

 

Another student has made clearer statement about the implication of the word Bokokugo and how 

ethnicity and nationality are  

 

The word “Bokokugo (Mother Nation Language)” is implying that the speakers are 

ethnically connected to a certain state / nation, which is incorrect in many cases. [Student 

G]  

 

More students shared the cases where people with multiple backgrounds or people who grow up in 

multiple languages or multiple locations, and for these people, it is often the case the Bokokugo that 

is designated by the country does not match with the native language they speak. For example, 

Student H talked about her multiple identities and their use of two languages.  

 

I’m a half Korean and Japanese. My mother said my Bokokugo is Japanese. But I use 

Korean much more than Japanese. [Student H]     

 

Student H is more comfortable with Korean and feels that Korean is her native language but 

considering her nationality, her Bokokugo would be Japanese.  

 

Every class ended with the reflection writing described above and the following class started with 

sharing these critical comments to the whole class with the hope that these comments will increase 

other students’ critical awareness. The first week activity seems to show that many students found it 

interesting to pay attention to language varieties such as dialects and question what is taken for 
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granted like modern language ideology, translating native language to Bokokugo.  

 

I have never noticed that Bokoku-go is strange. I feel that I can notice a lot of things 

related to words that are natural for me but actually strange. I’m looking forward to 

learning it through this class. [Student I] 

 

Week 2 & 3: Multilingualism with identities using L'Aubege espagnole 

After discussing the local language varieties and monolingualism of Japan, the class turned to 

Catalonia, Spain to consider the language choice of University of Barcelona using a scene from 

L'Aubege espagnole, (The Spanish Apartment) (Levy & Klapisch, 2002). In this scene, students from 

Europe with their Erasmus exchange program were having difficulties in understanding what a 

professor was saying in their Economics class. One Belgian student raised her hand in class asked the 

professor to speak in Castilian, the mainstream Spanish, as opposed to Catalan, the language of the 

region the university is located where the professor was speaking. He refused and told students that 

Catalan is a official language in Catalonia and if they want to study in Castilian, they should go to 

Madrid or South America.  

 

The material was chosen to raise awareness of the language varieties in a country, Spain. The 

students were introduced to the idea that one country has multiple official languages and more 

importantly, each region can have multiple official languages, namely, Aranese, Basque, Castillian 

(so-called Spanish), Catalan, Galician and Valencian. Furthermore, the scene was within the 

university classroom where the language choice is in question in Barcelona, which is the second 

biggest city. As the majority of students are from Kansai, which is the second biggest metropolitan 

region, I thought that this situation where Catalan is put in in comparison with the language of 

Madrid would be a one in which students could easily draw connections.              

     

Week 2: Discussion Questions 

• What language do Erasmus students want the professor to speak? 

• Why does the professor disagree with the Erasmus students? 

• What were other students’ opinions? 

• In this so-called “globalized” era, what language do you think that professors at University of 

Barcelona speak? Why? 
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After an initial discussion, a hypothetical situation was introduced. This was intended to give more 

relevance to the students in their classroom and deep the discussion. Most students are aware that the 

number of international students has been increasing on campus. They were told to imagine that the 

class was taught in Japanese, and international students do not understand the teacher’s dialect.  

 

• If my dialect (Kansai-ben) is not well-understood by international students, should I speak in 

standardized Japanese? 

 

Since the majority of the students in this class are from the region of Kansai and the teacher is also 

from Kansai, although there is a difference between language and dialect, the hypothetical situation 

seems to be similar to the one in the movie. It was also assumed that many might show strong 

attachment to the Kansai dialect 

 

The class refection of the day revealed that more students have taken a position that the professor 

should speak in Castilian. Similarly more students mentioned the instructor should speak in the 

standard Japanese. 59 students took a position and expressed their idea similar to Student J. 

 

We live in the global era. We need to accept others and create inclusive society. If teachers 

speak Kansai dialect and international students can’t understand, they should speak in 

standard language because it’s not equal. If there is a minority in the society, it’s not easy 

for them to live and feel comfortable. If you are one of them, how do you feel? You might 

feel out of the group. The more globalization advances, the more difficult it gets for people 

to adapt. Thus the teachers should speak standard Japanese to create more inclusive 

society and make the class for everyone. [Student J] 

 

However, 18 students took a position that instructors should speak their local varieties similar to 

Student K.  

 

I think having an identity or identities that one can be proud of is generally a good thing. 

If we were trying to let everyone on this planet understand each other perfectly, then we 

would have lost the value of our diversity. And if we’re doing that, the only languages left 
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would be English, Mandarin and Spanish, considering the number of people speaking 

these languages. [Student K] 

 

After the reflection writing, students were told that they will debate on the same topic and they 

should research the situation of Catalan to get more information to support their position. In the next 

class, after sharing some reflection comments as above from the previous class, the teacher 

introduced socio-historical context where Catalan language has been put in. Then the debate groups 

were made. One student from these 18 who support local varieties and three students from those 59 

who supported the majority language were grouped together. Equal time was given to share their 

ideas. After the debate, at the end of the class, they have done another reflections and it was 

interesting to note that 15 students mentioned they change their position from supporting Castilian to 

Catalan in the class.   

 

My first position was Castilian. However, I changed my position to Catalan after I listened 

to the reasons raised by the Catalan supporter. She said “The professor’s identity will be 

killed if we force him to speak in Castilian. Also, international students need to use 

Catalan to live there because people use Catalan in everyday conversation. Without 

knowing it, it’s difficult to live. [Student L] 

International students chose to study in Barcelona. They should know it‘s an area Catalan 

is spoken widely. [Student M] 

The unique diversity of Catalan was going to disappear. I felt that’s a sad thing. [Student 

N] 

Teaching in Castilian in Catalonia is actually one stronger culture suppressing the other 

one. [Student O] 

The number of Catalan speakers will decrease if universities in Catalunya start to change 

their language to Castilian [Student P]  

 

The class activities were designed so that all the students get diverse perspectives of the language 

situation and the choices made. It is by no means meant to claim that in any situation one language is 

better than the other and needs to be used all the time. It was hoped that the students will raise their 

critical awareness that making a language choice is political whether the standard or local varieties is 

chosen. In reality, University of Barcelona is clear about the instructors’ right as well as the right of 
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students. Since Castilian and Catalan are both the official languages of Catalonia, 

 

Lecturers have the right to choose which of the two official languages they wish to use in 

their teaching. Students also have this right and can state orally or in witting which 

official language they would prefer. Students can write their assignments and take exams 

in either of the two languages, irrespective of the language used by the 

lecturer. (Universtat de Barcelona, 2018). 

 

To do this, the university has made the principle of language transparency and does report what 

language will be used for instruction in each subject in Catalan, Castillian or other languages 

(Universtat de Barcelona, 2018).  

 

After the debate, there are some students’ reflections talking about how difficult to imagine the 

language situation of Spain. Student Q mentioned imagining the case where Kansai dialect was 

banned helped them understand how horrible it was for Catalan.  

 

The problem of languages in one country is not familiar with us, Japanese. However I 

thought that if Kansai dialect is banned, maybe I cannot live. I’d lose my identity. I’d think 

my everything is denied by the government. That’s too sad. [Student Q] 

 

Student R and Student S went on to talk about Japan being an “ethnically homogenous” nation.  

 

It was difficult for me, a person in an ethnically homogenous state to expect that the issue 

of the University of Barcelona was related to the historical issue between Spain and 

Catalunya. [Student R]  

We Japanese were never forced to speak other languages as long as we’re in Japan.... 

Japan is a homogenous nation. [Student S]  

 

At this early stage of the semester, at least two students showed their belief in Japan’s ethnic and 

linguistic homogeneity. These comments are crucial for critical awareness raising and they were 

mentioned in the next class. Together with the comment by Student T who was able to connect what 

we discussed with what has happened within Japan linguistically and culturally. 
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Today I learned Catalan language were banned in Spain. The same situation had 

happened in Japan for example, to Ryukyuan languages and Ainu language... we should 

now think and respect other cultures within the same country. [Student T] 

 

Future Directions  

As shown above, careful material choice, engaging dialogues with constant discussion and 

reflections, and problem posing to examine what is taken for granted seem to increase students’ 

critical awareness of the topic in question. Many students were not aware of what language varieties 

they are using in a certain situation but found it interesting to pay attention. Some were sensitively 

controlling what language varieties they use. Some students showed their awareness in power 

balance between languages and between dialects.   Others were able to problematize the use of 

Bokokugo as a translation of native language. Many also showed their awareness of the power 

balance between the majority language and the minority language and without conscious concerted 

efforts, the minority language does not get to be maintained and also it is a strong issue of identity.  

 

As I defined, one of the key points of critical awareness is the ability to realize power relationships in 

one’s own culture, the target culture, and global cultures. While students learned to become aware of 

the power balance of Catalonia with Catalan and Castilian, it was hoped that the students would 

connect their new knowledge about power relations in the Spanish context to the context of Japan. A 

few students were able to do so. However, it became apparent that if the knowledge about one’s 

country’s culture and history is lacking, critical awareness cannot be transferred from the target one 

to the local one. Nonetheless, having students with more knowledge of a minority situation share 

their opinion helped people in the majority understand those perspectives. 

 

Thus it is important to introduce the culture and history of Japan’s language and power. The future 

class topics were about Japan’s language standardization, language enforcement and language 

revitalization. The students would be exposed to and raise their critical awareness on language 

varieties in Japan including Ainu and Ryukyuan languages and diverse dialects and how 

Yamanote-based Tokyo dialect was chosen to be standardized and forced upon speakers of other 

language varieties. They were also exposed to how the efforts to revitalize indigenous languages like 

Ainu are made. Knowing the above, it was hoped that students  would be able to connect what has 
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happened in Spain with what has happened in Japan and become aware of the power relationships 

locally and globally.    
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